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Abstract. This study investigated the factors that influenceldoice of
occupational area of two groups of students additito the Nigeria Certificate
in Education (NCE) Technical Programme who had SeBmcondary School
Certificate (SSSC) and National Technical CertifiodN&C) respectively. Third
year Technical Education students of the Federalle@®l of Education
(Technical), Omoku, Nigeria comprising 40 and 3@snts with SSSC and NTC
respectively were used for the study. Arithmeticameand t-test were used to
analyse the data. Reliability of the t-test resulés ascertained by the use of f-
test of homogeneity of group variance. Interest stady area; perceived
availability of job opportunities related to aref specialization; simplicity of
area in training and in employment; and perceiviéatdability of equipment for
self-employment were found to influence choice ofupational area among the
two groups.

Keywords: Technical Education; Career guidance; TBVET, Entrglification.

1 Introduction

In Nigeria, two groups of students with differenutbequivalent entry

qualifications are admitted into the NCE Techni€&bgramme. The two
groups of student are those with either the Se®emondary School Certificate
(SSSC) or the National Technical Certificate (NTThe SSSC is awarded by
either the West African Examination Council (WAEQ®y the National

Examination Council (NECO) to students who pasgeti graduated from the
secondary schools. This certificate is equivalemt the Ordinary Level

(O'Level) Certificate. The NTC is awarded by thetidaal Business and
Technical Examination Board (NABTEB) to students owlpassed and
graduated from the technical colleges or the seiemud technical colleges.
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This certificate is equivalent to the London CitgdaGuilds Intermediate
Certificate.

The Nigeria Certificate in Education (NCE) Techhipeogramme is a three
years postsecondary training offered in the colegé education aimed at
producing technical teachers with the intellectad professional background
adequate for teaching technical subjects and toenth&n adaptable to any
changing situation in technological development ooly in the country but
also in the world at large (NCCE, 2008). Therefatagdents admitted into NCE
Technical Programme offer all the courses listeth@first and second years to
acquire knowledge of Basic Technology componentsriable them teach
Basic Technology either in Junior Secondary SchawlsJunior Technical
Colleges before they are allowed to choose an atimul area in the third
year to enable them fit into an industry basedhmnttaining acquired in the
NCE technical programme. Also choice of occupaticarea in third year is
based on performance of the student in the relatadses leading to the
occupational area. It is in realization of thistflthe National Commission for
Colleges of Education (NCCE) stipulated that evstydent for the NCE
Technical Programme will offer all the courseseliktin the first and second
years of the programme before choosing an arepeatfiaization in the third
year (NCCE, 2008). The areas of specialization automobile, building,
electrical/electronics, metalwork and woodwork temlbgy education
respectively. These areas of specialization alsm the student’s occupational
areas.

This study attempts to investigate the factors tloald influence the choice
of occupational area in third year of the NCE TeéchinEducation students
with different entry qualification.

2 Literature Review

With the increasing diversity in a complex worldte€hnology and work; the
variety of occupational paths offered for a youregspn has also increased and
become complex. It is therefore pertinent for ehid to obtain necessary
information in occupational areas and acquire tleeessary skills to be
successful in the future occupational plans. Ampiidlual making a decision in
occupational choice is influenced not by their depment but also by the
context in which they live, their personal attitadend educational attainment
(Chen, 1997; Bandura, Barbaranelli, Caparara & deakit 2001). For an
adolescent who has graduated from post primary acltbe major turning
point in his or her life involves the occupatio@bice they will make in their
post-secondary school training. These career safscaccording to Borchert
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(2002) is one major important choices students mvlke in determining future
plans and this decision will impart them throughiingtir lives.

Studies carried out on some of the factors thadtienice occupation choices
include: parents and family, teachers and cournrseils well as the media such
as newspapers, television etc. (Eccles, 1997; BEpsi®92; Haverman &
Wolfe, 1995; Windham, 1996; Howe, 1997; Davies, ritee & Steele, 2005;
Walton & Cohen, 2007. Thus, occupational decisiaken by young people is
therefore a combination of both personal (thosegimating within the
individual) and situational factors (forces enabfign social context) (Amani,
2013). The personal factors are those that inclodgnitive and mental
processes which dictate career decision making ascéttitude, self-concept,
self-efficacy and knowledge (Sharf, 1992). The aittnal or environmental
factors which include social or external factomnirthe society may influence
ones career decisions. These social pressures atackaluable to the students
may come from parents, relatives, teachers, friepders and the society in
general which partly determines the decision ofeassgn whether to join a
career or not (Amani, 2013). In addition, the idegpendency of family, school
and community culture plays a critical role in sihgpthe youth’s occupational
choice. The young adults through interaction with tontext of family, school
and community learn about and explore careerstuiftiatately lead to career
choice. The economic and social circumstances effoader community
colours and influences the youth’s perception gbrapriate career choices
(Ferry, 2006).

Personality also has an important role in influagcstudent’s occupational
choice because some careers demand that you reperdonality to match the
qualities of the occupation (Borchert, 2002). Splagl997) was also of the
view that personality plays an important role ia tthoice of right career. Thus,
a student’s personality must be a self-motivatee tso as to investigate career
possibilities from early in their lives and not theocrastinating type that will
wait until they are compelled to decide. In esseiitces important for you to
have a good understanding of yourself and yourgpeilgy if you are to make
intelligent career plans.

However, factors considered in this study as imftireg students’ choice of
occupational areas are: interest, parental desigsre job opportunity,
understanding the related courses in the occugtiarea, availability of
adequately equipped workshops and laboratorieschées instructional
methods and competency, peer group influence, $iginal status attached to
the occupational area, occupational area is lebsus during training and also
during employment, information on career prospediisance to procure
equipment and tools for self-employment, previoaskiground knowledge of
occupational area, and the imposition of occupati@nea based on student’s
performance.
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A student’s personal interest in an occupationabhds very important in
occupational choice. Many students try to fit incaurse based purely on
personal interest (Reynolds, 2013). Davison (2G88) Amani (2013) also
reported that among the several deciding factochoosing a career was self-
interest in the department within the academic remvhent and this was the
major factor which influenced student’'s choice oégree programmes.
Therefore, for students to choose an occupatiore thmeist be interest for such
student to derive job satisfaction in the futurdafhka, 1983; Giachino &
Gallington, 1977).

The parent’s desire for a child to choose a pdercaccupation influences
students’ choice of occupation. In this regard, vixgda, (2008); Hines, (1997);
Lee, (1984); Leong, (1995) reported that parenpedally the father and other
family members were the most influential determtra@frtheir children’s career
choice intentions, occupational aspirations andipational expectations. Thus,
even if schools had resources with which to meaingopeople’s career
guidance needs, neither the teachers nor the dmssean replace the
influence parents have on their sons and daughterger plans because the
parent’s career aspirations aid children in seigctoccupational goals,
influence their knowledge of occupations and faamitie them with
occupational roles and requirements (Otto, 1989d Avhether the child
internalizes those aspirations is greatly deterthiog numerous values found
within the home. That is, the occupational oridotet of the parents
familiarize children with occupational roles, whitee value orientations of
parents provide the learning environment that nadéis the aspirations of the
children (Hairston, 2000; Lee, 1984). In additipayents were found to have
key roles in shaping career choices of their chitdthrough educational
expectations and perceptions of occupational opptigs as well as providing
early exposure to vocational matters thereby aidimgthe discovery of
aptitudes related to vocational subjects (Ferr@62®airston, 2000).

Role models and the intervention of relations clan &fluence students in
choosing an occupation. A role model a student@awtelevision or a lecturer,
professor or a relation can be the role model thfitences a student's
occupational choice (Borchert, 2002; Amani, 201Binfide & Sehinde, 2011).

Students also choose occupational areas where ateeysure of possible
future job opportunity. Borchert (2002) stated tfadi opportunity is another
factor that may shape career choices for studemishwnay also influence how
they have perceived their future in terms of thasomable probability of a
better future in a particular career field. Fer30@6) also posited that
occupational choice is not a mere matching probas# is a choice made in a
context of many influencing factors. The perceptdndeal job acts as a filter
for appropriateness and this in turn influencesctim@ce process.
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In addition, students choose occupational areaewhiltraining because the
related courses leading to the occupational areaeasier to understand
(Reynolds, 2013). Further, students prefer to chamcupational areas from
departments with adequately equipped workshopdabatatories for effective
practical training as against only theory becausgpgr skill training is very
important in future occupational engagements. Adiocgyto Taiwo (1974), the
workshop and farm enriches general education aade®perience a student
gets in the school workshop is what the studelizesi in the related industries
after graduation.

Another factor that may influence student’s ch@teccupational area is the
teacher’s instructional methods and competency. g@bemcy is the ability to
do something well when measured against a stantldsdthe ability acquired
through experience and training. Therefore, itas unusual for students to try
to get into a course because of the reputatioheftofessor teaching it. This
may be because of an outstanding performance girtifessor in his/her field
or because the professor is regarded as a finbaedéReynolds, 2013). The
competence of the teacher in influencing the sttislemoice of occupational
area becomes more pertinent since the teacheritatestthe single most
important fabric upon which hangs the success®fithole educational edifice
(Adesina, 1977).

Peer groups also influences students in choosingpc@mupational area.
Friends and the mentoring relationship with a teadh a particular discipline
can foster a sense of social belonging which ingpact choice of area of
specialization (Davison, 2013; Hall, Sullivan, Kemén, Batts & Long, 2009)

The high social status attached to some occupétiareas influences
students’ choice. The choice of occupational area Istudent is bound to be
affected if low prestige is attached to the paféicwwccupational area. Some
occupations have social status and prestige atlatheat and hence high
esteem. For this reason, most young people scrafoblthem (Olayinka,
1983).

Students may not like to choose an occupationa Hrat is tedious during
training and thereafter during employment becaheg to have the stamina to
withstand the rigours of such occupations. Mostiestiis would therefore prefer
occupational areas that are less tedious durimgrictnand during employment
(Amasuomo, 2000).

Availability of information on occupational prosgecin most cases
influences occupational choice by students. Ocompalt information helps
students to have a self-evaluation of their charétics, preferences and
capabilities (Barango-Tariah, 1999). Further, emagement from teachers and
information from someone at the school level thaswnowledgeable about
different career options can influence studentscemsider various career
options (Hall, Sullivan, Kauffman, Batts & Long, @9).
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The amount of capital required to establish workshfor self-employment
may also influence student’s choice of occupati@mal. One of the objectives
of technical education is for the recipients todedf-employed after training
(NCCE, 2008). Students may not choose some odoagawvhich require huge
amount of money to establish workshops for selfiegment.

Previous background knowledge of the occupationed 40 a large extent
influences the choice of occupational area. Adogrdo Amani, (2013), there
was a positive relationship between occupationawkedge and intents of
some students to join their careers upon graduatihile students who come
into occupational training from the secondary s¢hooay not have previous
knowledge of the occupational area they are chgobut students from the
technical and vocational colleges already have ecumational path and
therefore are work-bound. The occupational goalwark-bound youths are
identified because they already know what theygaiaeg to do when they get
out to choosing a major for training. Thus, theichmf occupational area for
those students at the post-secondary level is mdoeet. Their choice of
occupational area is less influenced by extranetators since their
occupational objectives and plans are alreadympptace and the choice of an
occupational area has already been made. The ssuffem the secondary
schools who do not have previous occupational kedgé have career
trajectories that are future oriented and are erposed to occupation choice at
the post-secondary school level (Ferry, 2006).

Academic performance of a student may also infleethe student’s choice
of occupational area in situations where the chisicependent on performance
in the related courses that lead to the occupdtiarea. An above average
performance in specific related courses may thezdfe required for a student
to be allowed to choose an occupational area.da<chke this, an occupational
area may be imposed on the student irrespectitteeahterest of the student in
a particular occupational area since the studehtndi perform better in the
area of interest. According to Gesinde (1986), ehestegory of students were
forced by circumstances influenced by a powerfohsius.

Previous studies indicated that various factorsi@miced students’ choice of
occupational areas. It became pertinent to findwiutther theses factor that
influenced occupational choices will differ amorigdents with different entry
qualifications. Specifically, the study shall firmhswers to the following
research questions:

1. What are the factors that influence occupation @haimong students with
different entry qualifications?

2. Will the factors that influence occupation choiceamg students with
different entry qualifications differ?
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A null hypothesis using the second research questias formulated thus:
There will be no statistically significant differem in the factors that influence
occupation choice among students with differentyeqalifications

3 Methodology

The study population was made up of seventy 300elL&CE Technical
Education students of the Federal College of EdmegfTechnical), Omoku,
Nigeria during the 2011/2012 academic session. Ppbeulation which
constituted the sample is comprised of forty andytrstudents with Senior
Secondary School certificates (SSSC) and Natioredhilical Certificates
(NTC) respectively.

The research instrument was a questionnaire camgathirteen (13) items
that tried to elicit the factors that influence d#uats’ choice of occupational
area in NCE Technical Education programme. Th&ansptions were: High
influence, Moderate influence and Low influence awele accordingly rated
(3), (2) and (1) respectively on a three-point ecdlhe questionnaire was
administered by the researcher and the students gieen a week or the next
lecture period to submit the completed questiomndihe entire administered
questionnaire was completed and personally retliéyethe researcher.

Data was analysed using arithmetic mean in theorespscores categories.
On a 3-point scale, mean responses above 2.00atedic¢hat the assessed
factors influenced the students’ choice of occupeti areas while mean
responses below 2.00 was an indication that thesasd factors did not
influenced them. The Z-test of two independent gsdmeans was used to test
for significance difference in the choice of occlipaal area among the two
groups. The f-test of homogeneity of variance dhlgroups used the Hartley’s
F-Max test with the greater variance as numeratml smaller variance as
denominator (Gravetter and Wallnau, 2005). Thestestre two—tailed and
conducted at the 0.05 level of significance

4 Results

The results presented in Table 1 revealed thatestiefuture job opportunity,
the occupational area is less tedious during tngirind during employment;
and finance to procure equipment and tools to getworkshop for self-
employment influenced both the SSSC and the NTQ@mgoof students in
choosing an occupational area. Parental desirderstanding the related
courses leading to occupational area, availabitify adequately equipped
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workshops and laboratories, high social statuslagia to the occupational area
and information on occupational prospects onlyuficed the SSSC students
in the choice of occupational area. Previous bamkmi knowledge of
occupational area only influenced the NTC students.
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Table 1: Factors influencing students’ choice of occupational area

Influencing factors

Senior secondary school certificate
group (n=40)
H M LI X SD Decision

National Technical certificate group
(n=30)
HI M LI X SD Decision

Interest in occupational area

Parental desire
Future job opportunity

Understanding the related courses leading
to occupational area

Availability of adequately equipped
workshops and laboratories

Teacher’s instructional methods and

competency

Peer Group Influence

High social status attached to the
occupational area

The occupational area is less tedious
during training and during employment
Information on occupational prospects
Finance to procure equipment and tools to
set up workshop for self-employment
Previous background knowledge of
occupational area

Choice occupational area was imposed
because the student performed better in

that area

35 2 3 2.80 0.61 There was
influence

18 17 5 2.33 0.69 ”

31 2 7 260 078 ”

19 9 12 2.18 0.87 ”

18 16 6 2.30 0.72 ”

15 2 23 1.75 0.97 Noinfluence

18 14 8 2.2 0.76 There was
influence

22 13 5 2.43 071 ”

19 14 7 2.30 0.76 ”

21 15 4 2.43 0.68 ”
18 18 4 2.35 0.62 ”

17 1 22 1.88 0.99 No influence

6 0 34 130 072 ”

18 3 9 2.30 0.92 There was
influence

8 4 18 1.67 0.88 Noinfluence

15 6 9 2.20 0.89 There was
influence

11 2 17 1.86 0.97 No influence

6 12 12 1.80 0.76 ”

5 14 11 1.80 0.76 ”

5 15 10 1.83 0.70 ”

7 12 11 1.87 0.77 ”

20 4 6 2.46 0.82 There was
influence

6 14 10 1.87 0.73 No influence

16 12 3 2.50 0.69 There was
influence

13 9 8 215 092 ”

3 0 27 1.20 0.61 No
influence

Df = 64; P>=0.05; Expected t-Value =2.00; No. of SSSC Group (N) =40; No. of NTC Group (N) =30; S= Significant; NS = Not significant.
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Table 2: Z-test for significance of difference

Assessed influencing factors Entry qualification  Mean SD Z-value

Interest in occupational area SSSC group 2.80 0.61 2.54 S
NTC group 2.30 0.92

Parental desire SSSC group 2.33 0.69 3.35 S
NTC group 1.67 0.88

Future job opportunity SSSC group 2.60 0.78 1.89 NS
NTC group 2.20 0.89

Understanding the related courses leading to occupational area SSSC group 2.18 0.87 1.45 NS
NTC group 1.86 0.97

Availability of adequately equipped workshops and laboratories SSSC group 2.30 0.72 2.75 S
NTC group 1.80 0.76

Teacher’s instructional methods and competency SSSC group 1.75 0.97 0.23 NS
NTC group 1.80 0.76

Peer group influence SSSC group 2.20 0.76 2.08 S
NTC group 1.83 0.70

High social status attached to the occupational area SSSC group 2.43 0.71 2.90 S
NTC group 1.87 0.77

The occupational area is less tedious during training & in employment SSSC group 2.30 0.76 0.82 NS
NTC group 2.46 0.82

Information on occupational prospects SSSC group 2.43 0.68 3.41 S
NTC group 1.87 0.73

Finance to procure equipment and tools to set up workshop for self- SSSC group 2.35 0.62 0.43 NS

employment NTC group 2.50 0.69

Previous background knowledge of occupational area SSSC group 1.88 0.99 1.17 NS
NTC group 2.15 0.92

Choice occupational area was imposed because the student performed SSSC group 1.30 0.72 0.6 NS

better in that area NTC group 1.20 0.64

Df = 64; P>= 0.05; Expected t-Value = 2.00; No. of SSSC Group (N) =40; No. of NTC Group (N) =30; S= Significant; NS = Not significant.
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The Z-test results presented in Table 2 indicatext there was significant
difference among the SSSC group and their NTC eopatts in the following
assessed areas: interest, parental desire, aligiladfi adequately equipped
workshops and laboratories, peer group influehiggy social status attached to
the occupational area and information on occupatigmospects. Hence the
null hypothesis was rejected because the Z-testesalfor each of the
influencing factors were more than the expectetetadlue of 2.00 at P>= 0.05
However, there was no significant difference amtinggSSSC and the NTC
groups in the following factors: future job oppaity, understanding the
related courses leading to occupational areas, tdaeher’s instructional
methods and competency, occupational area isde#sus during training and
during employment, finance to procure equipmentd atools to set up
workshop for self-employment, previous backgrounchowedge of
occupational area and choice of occupational aras mwposed because the
student performed better in that area. Thus, thehypothesis was accepted
since the calculated Z-test values were less thanatble value of 2.00 at P>=

0.05.
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Table 3: Test of Homogeneity of Group variances

Assessed influencing factors Entry qualification ~Mean  Variance (5?) f-value
Interest in occupational area SSSC group 2.80 7.84 1.48
NTC group 2.30 5.29 NS
Parental desire SSSC group 2.33 5.43 0.97
NTC group 1.67 2.79 NS
Future job opportunity SSSC group 2.60 6.76 1.40
NTC group 2.20 4.84 NS
Understanding the related courses leading to occupational area SSSC group 2.18 4.75 1.37
NTC group 1.23 3.46 NS
Availability of adequately equipped workshops and laboratories SSSC group 2.30 5.29 1.63
NTC group 1.80 3.24 NS
Teacher’s instructional methods and competency SSSC group 1.85 3.42 1.06
NTC group 1.80 3.24 NS
Peer group influence SSSC group 2.20 4.93 1.47
NTC group 1.83 3.35 NS
High social status attached to the occupational area SSSC group 2.40 5.90 1.69
NTC group 1.87 3.50 NS
Occupational area is less tedious during training and during SSSC group 2.30 5.29 1.14
employment NTC group 2.46 6.05 NS
Information on occupational prospects SSSC group 2.43 5.90 1.69
NTC group 1.87 3.50 NS
Finance to procure equipment and tools to set up workshop for self- SSSC group 3.34 5.52 1.13
employment NTC group 2.50 6.25 NS
Previous background knowledge of occupational area SSSC group 1.88 3.53 1.31
NTC group 2.15 4.62 NS
Choice occupational area was imposed because the students’ SSSC group 1.30 1.69 1.17
performed better in that area NTC group 1.20 1.44 NS

P > = 0.05; Expected f-Value = 1.84; Numerator = 39; Denominator = 29; NS= Not Significant; S= Significant
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The results of the f-tests presented in Table 2aked that, the calculated f-
value of the factors that influenced students’ ce@f occupational areas was
less than the expected table value of 1.84. Basdtis result, the variance of
the SSSC and the NTC groups in each of the assedgherhcing factors were
not different, and the homogeneity assumption efwtriances of both groups
was therefore valid. Thus, the calculated Z-valuere reliable.

5 Discussion and Conclusion

In determining the factors that influenced studentwice of occupational
areas, interest in the occupational area influermenior secondary school
certificate (SSSC) and National Technical Certtec@NTC) groups of students
in choosing an occupational area. This finding wassistent with David
(2003); Amani (2013); Olayinka (1983); Giachino aadllington (1977) who
reported that before a student will choose an catooip, there must be self-
interest in the occupational area for such stuttederive job satisfaction in the
future. Thus a student’s personal interest in aoupational area is very
important in occupational choice.

Parental desire for the occupational area influerady the SSSC students.
In this regard Parham and Austin (1994); Otto (33880 observed that family
members particularly parents are the most inflaérdeterminant of career
plans, occupational aspirations and occupationagetations. The findings also
agreed with Ferry (2006); (Hairston, 2000) whoedahat through educational
expectations and perceptions of occupational opptig¢s, parents were found
to have key roles in shaping career choices byngidin the discovery of
aptitudes related to vocational subjects and stistidecision to prepare for a
career. Therefore, parental influence on studenitsice of occupational area
will be very strong, especially where most paremsild want their children to
pursue a particular profession for the sake oftge®r they may want children
who will step into their professions when they grold (Olayinka, 1983,
Gesinde, 1986). The influence of parents and oelator role models to a great
extent therefore influenced the child’'s preferenoeghe choice of career.
However, the NTC group of students were not infaezhby parental desires.
This could be attributed to the fact that such etiisl already had a certificate in
a vocational area at the post primary school Iév@h a technical college.
Therefore, they could not have chosen any othdegsmn apart from the one
they know best. Further, education was only an aedn enhance their status
in the job place.

Job opportunity influenced both groups of studemsthe choice of
occupational area. This implies that, after the Ni&€ehnical Programme, there
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is an assurance of a better job in the future, higlome, social influence,
improved condition of living and advancement in jbie place (Olayinka 1983,
Okon 1986 and Gesinde 1986). Borchert, (2002);idav (2013); Ferry
(2006) also concurred that job opportunity influetichow students have
perceived their future in terms of the reasonabtEbability of a future in a
particular career field and that occupational chaixas not a mere matching
process but it is a choice made in a context ofymiafiuencing factors. Thus,
no student would want to choose an occupational #rat is not assured of
quick and good employment. Also no parent would twen spend huge
amounts of money in training a child in occupaticaraas that do not have job
opportunities. Okon (1986) also reported that & i®ct that young people and
their parents do not want education principallgagnd in itself but as a means
of getting better employment and improved conditbtiving.

The ability of the student to understand the relateurses that are listed in
the first and second year of the programme infledrtbe SSSC students in the
choice of occupational area. This means that isteparental influence and job
opportunity alone are not the only criteria for obimg a carrier, but the
necessary aptitude for the courses that may letithtaccupational area is also
required (Olayinka 1983, Gianchino, Gallington 19ZrRd Miller 1985).
However, this factor did not influence NTC studesitsce the curricula for the
NCE Technical Education programme were like theatiooal training at the
post primary level. It was only enlarged and mdebearate in nature and the
training the students get at the NCE Technical Btoc programme is a
continuation of vocational training at the postatry level.

The availability of adequately equipped workshopsd alaboratories
influenced the choice of occupational area of tI8&S students. That is,
adequately equipped workshops and laboratoriesffective skill training was
very important for them in their future occupatibeaagagements. According to
Taiwo (1974), the workshop and farm enriches génedacation and the
experience a student gets in the school workshegh# the student utilizes in
the related industries after graduation. Howewueis factor did not influence
the NTC students. The reason was that they alrkadyan occupational path at
the post primary vocational level. Further vocatiofmraining at the post-
secondary level was only to improve their skillsl @mter into the job market at
a high level with more responsibilities and higkalary.

The teachers’ instructional methods and competedittyot influence any of
the two groups of students in choice of occupatianea. The implication was
that the various departments had adequate suppipalified and competent
teachers. Therefore, the students do not haveeaspn to change occupational
area in their third year after the transition péraf the occupational training.
The few students who had contrary opinion may hdeee so because a
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particular teacher was a fine and outstandinguostr in the field through the
acquisition of experience and training (Reynolds,2)

The SSSC students were mostly influenced by pemrpgrin the choice of
occupational areas. The impact of peer group infleeon students’ choice of
occupational area was very strong. The peer gmoflygence is likely to occur
in the NCE Technical programme because no studpatializes in an
occupational area in their first and second yedrthe training programme.
Therefore, the two years in-between before a studemoses an occupational
area in the third year is enough time for the sttide change occupational
areas different from the one he/she originally nded especially where they
could not withstand the peer group pressure. Dav(2013); Hall, Sullivan,
Kauffman, Batts & Long (2009) therefore reportedttfriends were the most
influential in the choice of area of specializatidime peer group factor did not
influence the NTC group of students. The simplesoeavas that whatever peer
group influence they had was in the post primargational training. The NTC
group of students already had an occupational fpatbllow from the training
they had in their post primary vocational traininghe technical colleges.

The social status attached to an occupational ariaenced choice of
occupational area among the SSSC students. Thost ragreed with Olayinka,
(1983) who reported that social status and prestiteehed to the career such
as the type of esteem for the workers demand caeret other prospects for
social influence and advancement. For this reasmst goung people scramble
for occupational areas with high social status @mestige. For the NTC
students, the social status attached to the odounpétarea did not influence
their occupational choice at the NCE Technicalnirej programme because
occupational choice has already been made at gosny vocational level.

Most students were influenced in their choice afupational areas because
such occupations were less tedious during trairang also during their
working life. Therefore, students who do not hakie tequired stamina to
persevere in such occupational area may not waohdose such occupations
(Amasuomo, 1996).

Information on occupational prospects influencedstraiudents to choose
occupational areas among the SSSC group of studerttds regard (Barango-
Tariah, 1999; Hall, Sullivan, Kauffman, Batts & Lgn(2009) opined that
students make occupational choices based on thigievaluation in terms of
their own characteristics, preferences and capiabili This also involves
information on career and occupation, charactessif range of jobs, risks of
future unemployment and job. Information on occiguatl prospects did not
influence the NTC students in choice of occupalicen@a. This group of
students had chosen occupational areas in theatiooal trainings at the post
primary school levels.
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The SSSC and NTC students all agreed that finamgedcure equipment
and tools to set up workshops for self-employmefiuénced their choice of
occupational areas. It will be a frustrating exeedior an NCE technical student
who after acquiring training in an occupationalaatater discovered that the
chosen occupational area requires large amourdfat to be self-employed.
Where this happens, the objectives of the NCE iiieah Education
programme where graduates are also expected tcelbensployed in the
occupational area after training (NCCE, 2008) wit be achieved.

Previous background knowledge of the occupatiored anly influenced the
NTC group of students in occupational choice. Tikibecause the curriculum
of such students was tailored towards a vocatidheatechnical school level. In
the same vein Amani, (2013) posited that there wagsositive relationship
between occupational knowledge and intents of setndents to join their
careers upon graduation. The students from theniemhand vocational
colleges already have an occupational path anceftiver are work-bound.
Their choice of occupational area is less influebgeextraneous factors since
their occupational objectives and plans are alrgadyin place. However, this
factor did not influence the SSSC students sine& thurriculum was general.
These students were only exposed to occupatiomételat the post-secondary
school level. Therefore, factors such as paremte&r group, the teacher,
interest, future job opportunities, social statdisthee occupation, etc. could
influence them in their choice of occupational area

The two groups of students were of the opinion tingbosition of the
occupational area did not influence their choiceoofupational area. There
were few cases where students’ choice of occupat@amrea was dependent on
performance of the student in the related courisasled to the occupational
area. In cases like this, an occupational area lmeaymposed on the student
irrespective of the interest of the student in gigalar area. The finding was
consistent with Gesinde (1986) who observed thatd#itegory of students are
likened to an individual who did not deliberatelyap to enter into any
particular job, rather circumstances forced it be tndividual, and he only
succumbed to the influence of a powerful stimulus.

It was concluded from the findings that factors hsuas interest in
occupational area, future job opportunity, the petional area is less tedious
during training and during employment, finance togqoire equipment/tools to
set up workshop for self-employment influenced dhwice of occupational
areas among students in the NCE Technical programwhese entry
certificates were different. Other factors suctpasental desire, understanding
the related courses leading to occupational areailahility of adequately
equipped workshops/laboratories and previous background ledye of
occupational area that individually and severatiffuenced the two groups of
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students in the choice of occupational area sorestivaried. Further, whether
any significant difference existed or not in theteext of influence of the

assessed factors among the senior secondary sertibtate and the National
Technical certificate students in their choice ofupational area also varied.
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