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Abstract
The purpose of this study was to assess EFL learners' attitude towards cooperative 
language learning. To this end, Limu preparatory school which is found in East Wollega 
Zone, Oromia region is selected. The respondents of the study were two English 
language teachers and seventy students from grade eleven. Descriptive survey 
research design was used to describe the current situation of the subjects of the study 
and simple random and purposive sampling techniqu
of study units from a defined population. The instruments used to collect data were 
interviews and questionnaire. The findings of the study showed that the majority of the 
students with mean value of 4.0 had favorable attitu
learning. CLL improves supportive and expanding opportunities for learners to use the 
language and creates a more positive climate in the classroom in that students 
maximize their own and each other’s' learning. The findings
factors negatively affecting students’ participation in CLL such as lack of prior 
knowledge (proficiency) of English language, students think that it is time consuming, 
EFL teachers’ inability to implement the cooperative struct
and individual accountability) and organizing cooperative learning groups on 
heterogeneous bases and other related problems.Finally, recommendations were 
forwarded based on the major findings of the study so as to facilitate t
participation and use of cooperative learning during EFL classroom. Accordingly, it was 
recommended that EFL teachers have to familiarize their students with cooperative 
language learning principles, monitoring and intervening students' group 
necessary. Teachers should also emphasize cooperative learning in which positive 
interdependence is a key factor consistently results in more learner achievement over a 
longer period of time. Teachers also should form the group on heterogeneous 
and commit to involve students in cooperative learning method through pair/group work. 
Teachers must also understand their responsibilities carefully before implementing 
cooperative learning and enhance students' willingness to participate in coopera
groups by devising the strategies for interactive language use.

Copyright@2015 STAR Journal

INTRODUCTION 

Cooperation is working together to accomplish shared 
goals. Within cooperative situations, individuals seek 
outcomes that are beneficial to themselves and to all 
other group members. Cooperative learning is the 
instructional use of small groups so that students work 
together to maximize their own and each other's learning 
(Johnson and Johnson, 1999). Johnson and Johnson 
(1999) state that theorizing on social interdependence 
began in the early 1900s when the founders of the Gestalt 
School of Psychology, Koffka (1992),proposed that 
groups were dynamic wholes in which the 
interdependence among members could vary. Lewin 
(1930) refined Koffka's notions stating that the essence of 
a group is the interdependence among members (created 
by common goals) which results in the group. For 
interdependence to be existing, there must be more than 
one person or entity involvements and the persons or 
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Cooperation is working together to accomplish shared 
goals. Within cooperative situations, individuals seek 
outcomes that are beneficial to themselves and to all 

ooperative learning is the 
instructional use of small groups so that students work 
together to maximize their own and each other's learning 
(Johnson and Johnson, 1999). Johnson and Johnson 
(1999) state that theorizing on social interdependence 

early 1900s when the founders of the Gestalt 
fka (1992),proposed that 

were dynamic wholes in which the 
interdependence among members could vary. Lewin 
(1930) refined Koffka's notions stating that the essence of 

the interdependence among members (created 
by common goals) which results in the group. For 

there must be more than 
one person or entity involvements and the persons or 

entities must have impact on each other in that a chang
in the state of one causes a change in the state of the 
others. 

 
In the late 1940s, one of Lewin's graduate students, 

Deutsch (1962) extended Lewin's reasoning about social 
interdependence and formulated a theory of cooperation 
and competition. Deutsch also conceptualized three types 
of social interdependence positive, negative and none 
(Johnson and Johnson, 1999). Positive interdependence 
tends to result in promotive interaction; negative 
interdependence tends to result in oppositional 
interaction, and no interdependence results in an absence 
of interaction. 

 
Through cooperative learning practice, students get 

the opportunity to work together with their partners 
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entities must have impact on each other in that a change 
in the state of one causes a change in the state of the 

In the late 1940s, one of Lewin's graduate students, 
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lso conceptualized three types 
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towards accomplishing an academic goal. Dornyei (1997) 
has further stated that although classrooms in which the 
teacher largely controlled the learning may result in short 
term learning gains, cooperative learning classrooms in 
which positive interdependence is a key factor that 
consistently result in more learner achievement over a 
long period of time. So, cooperative learning has gained a 
great emphasis in current language learning 
methodologies and student’s attitude is taken as an 
integral part of language learning classroom. In line with 
this, the educational policy of Ethiopia also shares the 
need of active learning methods in all education levels 
which is manifested through student-centered approach. 
Moreover, MOE (2008) has designed a policy to achieve 
quality of education through active learning strategies 
such as cooperative learning, problem based learning, 
and content based learning. Realizing the benefits of 
cooperative learning, newly used English textbook of 
grade 11 published in 2003 E.C by Pearson Education 
Limited has also many group activities in all English 
language skills.  

 
Many teaching and learning methods have been 

practiced ranging from the oldest grammar translation 
method up to the current learner-centered communicative 
approach (Richards and Rodgers, 2001). Proponents of 
the current communicative approach such as Richards 
and Rodgers (2001) suggest that contextualized and 
meaningful communication is the best possible practice 
that language learners can engage in as they get 
opportunities for their own learning through pair/group 
work activities. 

  
Cooperative learning is one of the methods which 

enhances motivation and reduce learners’ stress and 
equips them with wider communication strategies through 
teachers’ facilitative role (Brown, 1994). Since interaction 
between a teacher and students and among students 
themselves is regarded as a crucial element in language 
learning, giving considerable attention to classroom 
interaction in language classrooms is very important. 
Classroom interaction can be realized through the use of 
pair and group works in which cooperative learning is 
mainly manifested in classroom interaction. 

 
In general, different sources such as Richards and 

Rodgers (2001) recommend that students learn a 
language best from tasks that involve social interaction as 
cooperative learning can be an effective method to 
motivate students, encourage active learning and develop 
key critical-thinking, communication and decision-making 
skills. However, from the researchers’ experience (in the 
school), most students are not only reluctant to use 
English but also unwilling to cooperate during EFL 
classes. Therefore, it is helpful to study EFL learners' 
attitude towards cooperative language learning method. 
 

Cooperative learning is a current learning method and 
nowadays used widely in the world.  Different researchers 
define it in different ways. Cooperative learning has been 
defined as a strategy which involves students in 
established and sustained learning groups or teams (King, 
1993). Moreover, Kagan (1990) states that CL is a set of 
processes which help students interact together in order 
to accomplish a specific goal or develop an end product 
which is usually content specific. This means teachers 
design a series of cooperative activities that has a specific 
content bound for students to finish together.     

Cooperative learning is a group of learning activity 
organized so that learning is dependent on the socially 
structured exchange of information between learners in 
groups in which each learner is responsible for his/her 
own learning and is motivated to increase the learning of 
others through the successful interaction between the 
group members (Cohen, 1994). Thus, CL is characterized 
by a set of highly structured and sociologically based 
techniques that help students work together through free 
discussion to reach learning goals.  

 
Brown (1994) also describes that CL in EFL class 

changed from teacher-centered manipulation of discrete 
grammatical structure to student – centered acquisition of 
communicative competence. This is to say that it provides 
contextualized and meaningful communication whereby 
students engage in extra language practice with each 
other. This provides opportunities for authentic 
communication rather than learning through rote language 
drills.  

 
The shift in language classroom organization from 

teacher- fronted to student group work has received a 
growing amount of theoretical and empirical support as 
the idea behind cooperative learning allows students to 
work together to solve problems, and the teacher to 
facilitate the development of cooperation and teamwork 
skills. In addition, different researchers and experts in the 
field of language teaching and learning have considered 
that there are a number of merits of using cooperative 
learning. For instance, Harmer (1991) points out that 
working cooperation increases the amount of student 
talking time and gives opportunities to students in order to 
use the target language to communicate with each other. 
 

Among researches conducted in our country 
concerning cooperative learning, Seid (2012) and 
Endalew (2009) worth mentioning. Seid in his study on 
“Effects of Cooperative Learning on Reading 
Comprehension Achievement in EFL and Social Skill of 
Students’’ by using quantitative research methodology 
using different instruments for pre and post tests, 
questionnaire, observation and interview. Finally, he 
concluded that cooperative learning, which is student-
centered learning method, helps to improve students’ 
reading comprehension achievement as it creates a more 
friendly and supportive learning environment within which 
students have the opportunity to listen to one another, ask 
questions and clarifying issues. Students get the 
opportunity to learn and practice social skills such as 
taking turns, asking, giving and receiving help, active 
listening, participating equally, etc. Due to these, it is 
found that in cooperative learning environment, students 
cooperate with each other to maximize their own and 
each other’s learning.  

 
Furthermore, Endalew (2009) also conducted a 

research on factors unconstructively affecting students’   
learning and has found out that there is students’ lack of 
awareness to gain experience from each other, teachers' 
lack of plan on CLL in EFL classroom, sex-oriented 
discrimination among students and others. From the two 
local studies, neither of these studies has assessed EFL 
learners’ attitude towards cooperative language learning. 
In addition, as the researchers have observed through 
several years’ of English language teaching experience in 
the school, the students have less motivation to work 
cooperatively in EFL classroom. Therefore, the current 
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study is focused to investigate why students have less 
motivation to work cooperatively in EFL classroom and to 
bridge the gap by assessing their attitude towards 
cooperative language learning in their actual classroom. 
The objective of the study was to investigate EFL 
learners’ attitude towards cooperative language learning 
in EFL classroom. 

 

MATERIALS AND METHODS 

 As indicated in section one, this study was intended to 
find out the attitude of EFL learners' towards cooperative 
language learning method. For this purpose, therefore, a 
descriptive survey research design was chosen to 
describe the nature of the existing conditions. This means, 
the study tried to describe the reason why students de-
motivate to work cooperatively in CLL and the students' 
attitudes towards CLL in EFL classes. Descriptive survey 
study design was chosen because it allowed the 
researchers to describe the current situation of the 
subjects of the study. 

 
Subjects of the Study 

The subjects of the study were grade eleven students 
and English language teachers who have been learning 
and teaching at Limmu preparatory school to obtain 
reliable information. The respondents of the study were 70 
(48 males and 22 females) grade eleven students who 
were selected randomly from Limu Preparatory School for 
the questionnaire and interview questions. 

 
The two English language teachers who have been 

teaching in grade eleven of Limu Preparatory School that 
is found in East Wollega Administrative Zone were also 
the subjects. Teachers were not focal points of the study 
but meant to serve as the cross checking purpose of 
students' response. Both teachers were included for 
classroom observation and interviews in the study for 
crosschecking the students’ responses. There were two 
teachers respondents and both of them were degree 
holders in English language teaching. This shows that the 
required level of education is maintained. Regarding 
teachers’ experiences, one teacher has five years of work 
experience in teaching and the second teacher has 
eighteen years. A number of students in each section 
were sixty-seventy who were assigned to each section 
and totally there were 482 students in grade 11 of the 
school selected. 
 
Sampling Techniques 

Sampling is the process of selecting a number of study 
units from a defined study population. It enables the 
researcher to study a relatively small number of units 
(subjects) from the target population (Sarantakos, 1993). 
For this study, the researchers used simple random 
sampling for students and purposive sampling techniques 
for teacher respondents to gather the necessary 
information. In random sampling techniques, each 
member of the sampled population has an equal chance 
of being selected. In purposive sampling, on the other 
hand, the goal is to select subjects that are likely to be 
information-rich with respect to the purpose of the study. 
In order to make the sampling techniques used clear for 
sampling schools, grade levels, sections, teachers and 
students are presented separately one after the other as 
follows:  

 
Limu Preparatory school was selected based on 

convenience sampling and the researchers’ familiarity to 

this research area. Convenience sampling is the most 
common sampling method in educational studies at 
present time as it allows the researchers to have easy 
access to particular research area (Mujis, 2004).The 
school is found in Oromia region and located in West of 
East Wollega Zone at the distance of 466 km from Addis 
Ababa and 138km from Nekemte. 

 
Grade eleven was selected through purposive 

sampling. In purposive sampling, the researcher aimed at 
selecting the subjects who are relevant to the study to get 
in-depth information. The rationale behind choosing this 
grade level is the availability for the researcher to observe 
while teaching. 

 
Generally, there were seven grade eleven sections at 

this academic year. Therefore, to select the sections to be 
observed, the names of each section were written on 
pieces of papers, and then the papers were scrolled, 
mixed up and drawn by lottery method. The pieces of 
papers which had the names of the three sections 
occurring on the papers were taken as selected 
classroom for observations. Thus, three sections taught 
by two teachers were observed six times different lessons 
for example third conditionals and different phrasal verbs 
based on their willingness. 

 
The study includes two English language teachers of 

grade eleven in the school as the subject of the study for 
the interview and classroom observation on voluntary 
bases. The total numbers of students assigned in to grade 
eleven seven sections in 2014 academic year were 482. 
Of these, ten students from each section who were totally 
70(15%) students were randomly selected to fill the 
questionnaire and two students from each section who 
were totally 14 (2%) students were selected randomly for 
interview questions in the study. 
 
Instruments of Data Collection 

In order to gather valuable information for the study, 
the researchers used interviews for both teachers and 
students, and a combination of open-ended and close-
ended items in the questionnaire for students.   
 
Interviews 

In this study, in addition to classroom observation, 
semi-structured interview was administered to obtain the 
necessary information by actually talking to the 
participants of the study. Semi-structured interview was 
used because it allowed some elaborations in the 
questions and answers (Dornyei, 2007). In semi-
structured interview, more of the questions are open-
ended and there is usually be flexibility in the order in 
which groups of questions are asked (Kayrooz and Trevitt, 
2006). 

 
 The researchers used a semi-structured interview as 

the students could have the confidence to interact and 
express their own opinions on the issues. The interview 
questions were developed by the researchers from the 
concept in the review of related literature. For this study, 
the purpose of the interview was asking students to share 
what they feel towards cooperative language learning in 
EFL classroom. It is also to obtain information relevant to 
CLL method, to comment the benefits of CLL for the 
students and factors that influence while they were 
learning in cooperative learning, and to express student’s 
feelings about the participation of their group members, 
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etc. With this regard, Selinger and Shohamy (1989) point 
out that the use of interview as a data collection 
instrument permits a level of in-depth information, free 
response and flexibility that cannot be obtained by other 
procedures. To do this, ten (10) items of interview 
questions were delivered to the students for interview.  
Then, the interview which took forty-fifty minutes was 
conducted for only one day in one of the classrooms in 
their school on April 22, 2014.  

 
Teachers’ semi-structured interview was used by 

assuming that they would be able to talk about the subject 
in detail, and complex questions and issues can be raised 
and discussed. This tool was also used to collect 
qualitative data by setting up the interview that allowed 
teachers to talk about their opinions on cooperative 
language learning. In this research, the main purpose of 
the teachers’ interview was to find out the opinion of the 
English language teachers in implementing cooperative 
language learning method in EFL classroom. For this 
reason, eleven (11) items of interview questions were 
prepared by the researchers from the review of related 
literature and administered on May 4, 2014 at the school 
in one of the classrooms for about half an hour. Before 
conducting the interview, with teachers, the purpose of the 
interview was explained by the researcher that it was for 
the research purpose. 
 
Questionnaire 

In this study, questionnaire was used to gather both 
quantitative and qualitative data. The popularity of 
questionnaire is due to the fact that it is relatively easy to 
construct, and capable of gathering a large amount of 
information quickly in a form that is readily accessible 
(Dornyei, 2007). Questionnaire is also flexible in the 
sense that a wide range of information can be collected.  
A questionnaire is an economical and convenient to 
describe the existing conditions of characters. Selinger 
and Shohamy (1989) as cited in Lakachew (2003) state 
that a questionnaire is widely used in research to get 
information about certain conditions and practices, 
particularly to collect data on phenomena which are not 
easily observed, such as attitudes and self-concepts. 
Thus, the researcher used an attitude likert-type scale to 
measure the degree of the attitudes of the students 
towards CLL method. An attitude likert-type scale is a 
crude measuring device, consisting of a number of 
statements to which the respondents must express their 
degree of agreement or disagreement (Evdokia, 1996). 
The students' questionnaire consists of both open-ended 
and close-ended items to measure the students' attitudes 
towards CLL. The questionnaire was developed by the 
researchers from the review of related literature before 
administering to the respondents. Every possible effort 
has been made to avoid ambiguities in designing the 
questionnaire. Besides, all effort has been made to make 
the questionnaire as comprehensive and representatives 
as possible to the major principle of cooperative language 
learning method and to the basic research objectives and 
questions. 

 
The questionnaire was developed with twenty (20) 

items thirteen favorable (positively) and seven 
unfavorable (negatively) worded likert-scale statements 
where individuals respond to statements between the 
extremes on the continuum that represent their attitude by 
responding to scales ranged from “strongly agree” to 
“strongly disagree” to each statement. Favorable 

statements are those which are in line with the principles 
of cooperative language learning, and unfavorable 
statements represent the negative implication in 
cooperative language learning. Nevertheless, both were 
intended for the same purpose that means to get 
information about EFL learners' attitudes towards 
cooperative language learning method. In this case, for 
positively worded items, “strongly agree” had a score of '5' 
and “strongly disagree” had a score of '1'. However, the 
negatively worded items and those items which had 
negative implication were reversed in scoring. 

 
The rating scale constructed for this study was the 

lickert technique of scale construction. As Karavas (1996) 
point out likert type scale (or method of summated ratings) 
is the most widely used method scale construction 
because of its relative ease of construction, its use of 
fewer statistical assumptions, and the fact that, in contrast 
to other scaling techniques, no judges are required. 
Karava (1996) says unlike the other two very common 
techniques of attitude scale construction (Thurstone and 
Guttman), likert scale does not use experts to judge which 
statements are most appropriate for the attitude scale. 
Besides, it does not use a laborious procedure to select 
the most appropriate items for inclusions in the scale.  

 
The attitude questions were given five scales that 

show the level of agreement of students to the principles 
and techniques of CLL method. These are 'strongly agree' 
(5), 'agree' (4), 'undecided' (3), 'disagree' (2), and 'strongly 
disagree' (1). Thus, the respondents' scores of 3.5 and 
above indicated better and favorable attitude towards CL, 
scores between 3.5 and 2.5 indicated neutral attitude 
while scores below 2.5 are considered as unfavorable 
attitude. In general seventy copies of questionnaire were 
distributed, eleven (11) of them were rejected as they 
lacked clarity, specificity and representativeness and five 
(5) of them were not returned back but fifty-four of the 
distributed question papers were collected. 
 
Data Organization and Analysis 

Data obtained through observation, students' and 
teachers' interviews and students' questionnaire were 
analyzed in terms of their respective similarities and 
differences. The qualitative data obtained through 
classroom observations were analyzed along with open-
ended questionnaire using words. Similarly, the data 
collected from students’ close-ended questionnaire were 
analyzed quantitatively by using frequency percentages 
and complemented by the data gathered by the means of 
qualitative methods. Thus, the data gathered qualitatively 
and quantitatively were analyzed using thematic and 
inductive analysis. While analyzing the data, the 
researchers integrated issues generated through 
instruments and induced the data for interpretation to 
reach on conclusions and each analyzed items was coded 
in a way that it was appropriate for statistical calculations. 

 
Quantitative data obtained from the respondents were 

organized and tallied according to their thematic group 
manually. Then the frequency and percentage were 
computed using tables, and interpreted quantitatively 
based on numerical value. The analysis of attitude 
questions was made by valuing the items as 'Strongly 
agree'=5, 'Agree'=4, 'undecided'=3, 'Disagree'=2, 
'Strongly disagree'=1. Accordingly, respondents were 
asked to tick the appropriate response to indicate how far 
they agree or disagree with each item referring to CLL 
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principles. Thus, the items with '5' mean score would 
imply the most favorable attitude of the respondents and 
the items with mean score '1' would be the least favorable 
attitude implying strong disagreement of the respondents 
to the item. 

 
However, data obtained through observation checklist 

by "yes/no" response followed by detailed notes on each 
item, students' and teachers' interview responses, and 
students' responses to open-ended items in the 
questionnaire were analyzed qualitatively by describing 
explicitly in words. So, both quantitative and qualitative 
descriptions were analyzed thematically by using 
qualitative and quantitative research method. 
 

RESULTS AND DISCUSSIONS 

This section deals with the discussion of the results 
obtained through classroom observation, interviews, and 
questionnaire.  The data collected through interviews, and 
questionnaire were tabulated, analyzed and discussed 

thematically by linking similar ideas together. The 
questionnaire was categorized into four groups according 
to their similarities with common central theme. These are 
the importance of CLL in promoting students' EFL skills, 
the students' roles in CLL, the students' response to 
teachers' roles in CLL classroom, and the students' 
attitude towards CLL. 

 
The Importance of CLL in Promoting Students' EFL 
Skills 

EFL students' attitude of CLL in terms of its 
importance in promoting their language skills was 
analyzed using descriptive statistics as follows. All the 
data gathered through interviews and questionnaire were 
analyzed one after the other by linking them together 
according to their similarities. In this way, the students' 
questionnaire was analyzed first and the data from the 
interview was analyzed as shown in the following 
consecutive table. 

 
Table 1:  The importance of CLL in promoting students' EFL skills 

 

No Items 
% or 

frequency 

Alternatives 
 

Total 

 

Mean Strongly  
agree  (5) 

Agree 
(4) 

Undecided 
(3) 

Disagree 
(2) 

Strongly 
disagree 

(1) 

1.1 

CLL method enhances 
students' willingness to 
take risk for their own 
and group members' 
learning. 

F 32 28 6 3 1 70 

4.2 

% 46 40 8.6 4 1.4 100 

1.2 
CLL develops students' 
confidence through 
extended practice. 

F 42 22 3 2 1 70 
4.4 

% 60 31 4.2 3 1.4 100 

1.3 
Students learn best when 
taught as a whole class 
by their teacher. 

F 22 32 10 4 2 70 
3.9 

% 31. 46 14 6 2.8 100 

1.4 
CLL develops students' 
interpersonal and social 
skills. 

F 34 20 12 3 1 70 
4.1 

% 49 29 17 4 1.4 100 

1.5 
Students learn best when 
they work with others in 
pairs and groups. 

F 28 32 6 3 1 70 
4.1 

% 40 46 8.5 4 1.4 100 

 
As can be seen from table 1 item 1.1 dealing with CLL 

method enhances students' willingness to take risk for 
their own and group member's learning. 48% of the 
respondents “strongly agreed” and 40% “agreed” that CLL 
method enhances students' willingness to take risk for 
their own and group members' learning. 4.2% of the 
respondents “disagreed” 1.4% “strongly disagreed” and 
only 8.6% of the respondents undecided. When this is 
described in terms of mean, the mean value is 4.2 which 
is in the favorable attitude with regard to the scale. This 
shows that CLL enhances students' willingness to take 
risk for their own learning and others. 

 
According to Crandall (1999, P.233), as cited in Seid 

(2012), the importance of using cooperative learning in 
second and foreign language classroom is gaining 
acceptance in multitude of language learning classrooms, 
mainly because of its contribution to improving supportive 
and expanding opportunities for learners to use the 
language. Cooperative language creates more positive 
effective climate in the classroom. It also individualizes 
instruction and raises students' motivation. Copola (2007) 
also states that cooperative learning promotes positive 
social behavior which is necessary for all students; it 

enhances self-determination and self- efficiency which are 
crucial for student development. Accordingly five items 
were posed to students to obtain information on the extent 
to which students understand the concept of the 
importance of CLL in promoting their EFL skills. In 
response to the item, “CLL develops students' confidence 
through extended practice”, 60% of the respondents 
“strongly agreed” and 31.4% “agreed”. Only 2.8% 
“disagreed” and 1.4% of them “strongly disagreed”. 4.2% 
undecided to the item. The mean value for this item is 4.4 
which is above the average. This tells us that CLL 
develops students' confidence through extended practice 
of the language. Accordingly, Seid (2012) stated in his 
study that the longer cooperative group exists, the greater 
the social support they will provide for each other's 
success, and the more influence members will have over 
each other. 

 
Regarding item 1.3 which was intended to elicit 

information on whether students learn best when taught 
as a whole class by their teacher or not. 31.4% “strongly 
agreed” and 45.7% “agreed”. 14% of the respondents 
undecided and only 5.7% “disagreed” whereas 2.8% 
“strongly disagreed”. The mean value of the responses for 



 
Zeleke Teshome Lucha et al.,                                         Sci. Technol. Arts Res. J., July-Sep 2015, 4(3): 240-252 

245 

 

this item is 3.9. This shows that students' attitude is more 
favorable towards teacher-fronted instruction rather than 
cooperative learning. From this we can understand that 
though the statement has negative implication with CLL 
principles, students believed that teacher-fronted 
instruction is as important as cooperative language 
learning. Most students believed that teacher is the only 
person who knows everything. Chips (1993) states that 
cooperative learning gives students opportunities to learn 
from one another rather than receiving instruction from the 
teacher alone. Appropriate cooperative tasks also 
stimulate students to higher levels of thinking, preparing 
for academic learning and testing. 

 
To the statement, “CLL develops students' 

interpersonal and social skills”, 48.5% of the respondents 
“strongly agreed” and 28.5% “agreed” that CLL develops 
students' interpersonal and social skills. 4.2% “disagreed” 
and 1.4% “strongly disagreed”. 17.1% of the respondents 
were undecided. When this is described in terms of mean, 
the mean value of the responses for this item is 4.1 which 
indicated that students have favorable attitude towards 
CLL as it develops their interpersonal and social skills. 
Regarding this Terwel (2003) revealed that cooperative 
learning was designed to develop social skills and 
acceptable social attitudes in students and to improve 
social relations within and between groups. 

 
Regarding item 1.5 which reads, “students learn best 

when they work with others in pairs and groups”, 40% of 
the respondents “strongly agreed” and 45.7% “agreed” 
while 4.2% “disagreed” and 1.4% of the respondents 
“strongly disagreed”. 8.5% of them were unable to decide 
about their preference. The mean score for this response 
is 4.1. Thus, it is clear that the majority of the students 
have shown their positive attitude towards learning in their 
pairs and groups. However, the data from classroom 
observation tell us that majority of the students were not 
actively participated in their cooperative learning.  

 
In general, from the above points, it is possible to say 

that EFL learners have positive attitude towards 
cooperative language learning principles in line with the 
importance of it in promoting their EFL skills. However, 
from the classroom observation, it is possible to say 
students have less motivation in cooperative work. 

 
Moreover, responses from open- ended questions 

revealed that CLL is a method of language learning in 
which students learned in groups to attain common goals 
through cooperation with each other as it gives them the 
opportunities to practice language skills more than the 
case of teacher-centered instruction. In addition to this, 
classrooms in which the teacher largely controlled the 
learning may result in short-term learning gains, whereas 
in cooperative classroom in which positive 
interdependence was a key factor consistently results in 
more learners' achievement over a longer period of time. 
Except 22.8% of the students the remaining 77.1% of the 
respondents showed their preference to CLL method as it 
is more favorable way for their learning than teacher- 
centered instruction. 

 
In addition to the questionnaire, some students were 

asked some related questions like “how CL maximizes 
their own and others' learning”, “the role of CLL in 
promoting their EFL skills” and “whether CLL enhances 
motivation and reduces students' stress” through 

interview. Accordingly, the data from the interview has 
shown that students who participate in cooperative 
learning have higher levels of self-esteem and greater 
motivation to learn, they have stronger sense that 
classmates have positive regard for one another. 
Cooperative learning maximizing students own and each 
other's learning in that they are linked with group 
members in such a way those they cannot succeed 
unless their group members do. 

 
Similarly, teachers were also interviewed “how CLL 

improves their students' EFL skills” and “to explain 
important aspects of using formal and informal CL group”. 
They said that learning in groups increases 
communication and social skills such as presentation, 
leadership, organization and problem solving. They also 
said that cooperative learning gives more opportunities to 
the students to get involved in a meaningful interaction in 
an active-learning circumstances, promote higher 
achievement for students, enhances motivation, and in 
general, it improves social and psychological skills. 

 
Concerning the important aspects of using formal and 

informal cooperative learning group, the data from the 
respondents has shown that formal cooperative learning 
group lasts from one class period to several weeks or to 
several class sessions to complete a specific task or 
assignment. It ensures that students are actively involved 
in the intellectual work organizing materials, explaining it, 
summarizing it, and integrating it in to existing conceptual 
structures. On the other hand, informal cooperative 
learning groups are temporarily, ad-hoc groups that last 
only for one discussion, whose purpose is to focus 
students' attention on the material to be learned. The data 
from the questionnaire and interviews have shown that 
students have a favorable attitude towards cooperative 
learning in promoting students' EFL skills. 
 
The Students' Roles in CLL 

This section is intended to examine the way students 
perceive their roles in EFL classroom. Thus, all the data 
collected through observation, interview, and 
questionnaire were analyzed under this sub-title all 
together one after the other so as to bring similar ideas at 
one place. In this way, the data from questionnaire, 
interview, and observation were analyzed in their order. 
Accordingly, the following table contains four items 
reflecting EFL learners' attitude towards CLL in terms of 
their roles in language learning classroom. 
 

According to the table, item 2.1, students were asked 
whether CLL provides more opportunities for them to 
practice language or not. 42.8% students responded that 
“strongly agreed” whereas 45.7% of respondents “agreed” 
to the statement. 4.6% of them “disagreed or strongly 
disagreed”. The mean value for this response is 4.2 which 
is in the average scale of favorable attitude towards the 
statement. This shows that students believe working 
cooperatively in EFL class provides more opportunities for 
them to practice the language.  

 
Regarding item 2.2 which deals with in CLL method 

roles shared to group members, 25.7% of them “strongly 
agreed” and 37.1% “agreed” that in cooperative learning 
students work in small groups or teams, sharing the work 
and helping one another to complete group activities. 30% 
of the respondents were unable to decide their preference 
and 7.5% of them “disagreed or strongly disagreed”. The 
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mean value for this response is 3.8. So it can be said that 
students have positive attitude towards CLL in relation to 
roles shared among group members. Regarding the item 
students evaluating their own learning in CLL, majority of 
the respondents have positive attitude towards it. 47% of 
them “agreed” and 40.1% “strongly agreed”. Only 5.6% of 

the respondents “disagreed or strongly disagreed”. 7.1% 
were undecided. When the mean is computed, it is 3.8 
which is above the average. From this, we can deduce 
that students evaluate their group performance for better 
improvement in cooperative learning. 

 
Table 2: Items related to students' roles in CLL (students response) 

 

 
No 

 
Items 

Responses 

% 
and 

frequency 

Strongly 
agree(5)   

Agree 
(4) 

Undecided 
(3) 

Disagree 
(2) 

Strongly 
disagree 

(1) 
Total Mean 

2.1 
CLL provides more 
opportunities for students 
to practice language. 

f 30 32 5 2 1 70 
4.2 

% 43 46 7 2.8 1.8 100 

2.2 
It is impossible in large 
class of students to 
organize your learning. 

f 18 26 2 4 1 70 
3.8 

% 26 37 30 5.7 1.8 100 

2.3 
Students have the role of 
evaluating their own 
learning in CLL. 

f 28 33 5 2 2 70 
4.1 

% 40 47 7 2.8 2.8 100 

2.4 
CLL enhances greater 
responsibilities for students 

f 42 22 2 3 1 70 
4.4 

% 60 31 3 4.2 1.8 100 

 
Regarding item 2.4, 60% of the students “strongly 

agreed” and 31.4% “agreed” that CLL enhances greater 
responsibilities for students.  6% of them were “disagreed 
or strongly disagreed” and only 2.85 of the respondents 
were undecided to the statement. When the mean value is 
computed, it is 4.4. Accordingly, it can be said that 
majority of the students perceived and have positive 
attitude towards CLL as it enhances greater 
responsibilities of students. 

 
From the above points, it is possible to say that EFL 

learners have positive attitude towards CLL in relation 
with items related to students' roles in cooperative 
learning. In addition to this, responses from open-ended 
questions revealed that students have the roles of 
contributing to the group's efforts, encouraging their fellow 
group members to contribute, keeping each other on task, 
working towards their shared goals, treating each other 
with care and respect. Hence, students nowadays play a 
role as a teacher besides learners to teach their friends 
and they can learn a lot from each other. Accordingly, 
except 38.6% students, the remaining 61.4% of the 
respondents explained their roles in CLL class. 

 
In semi- structured interview session, some students 

explained their opinion and experiences in cooperative 
learning concerning the meaning of cooperative learning 
for them, whether they learn English cooperatively and 
learn best when they work with other group or not. 

 
Most of the students said almost the same thing that it 

is the instructional use of small groups so that students 
work together to maximize their own and each other's 
learning. Others said it is a set of processes which helps 
people interact together in order to accomplish a specific 
goal or develop an end product which is content specific. 
Thus, each member of the group is responsible for 
learning what is taught and helping group learning. 
Students learn best when they work in their groups in that 
it promotes students' learning and academic achievement, 
increasing student retention, enhancing student 
satisfaction with their learning experience, helping 
students develop skills in oral communication, develop 

social skills, promoting student self-esteem, and helping 
to promote positive image of self and others. 

 
Furthermore, the students were also asked whether 

they take responsibilities for their own learning and how 
decisions are made in their groups. Hence, the data from 
interview has shown that each member of the group is 
accountable for completing his or her part of the work, and 
direct their own learning through developing the skills of 
planning, motivating and evaluating their own learning. 
Cooperative group learning requires each student in the 
group to develop a sense of personal responsibility to 
learn and to help the rest of the group to learn. 

 
The result from the classroom observation regarding 

how students report group work and play the role of group 
leaders shows that the teachers were attempting to elicit 
the students in class activities. However, in all observed 
classes, the groups formed were based on randomly 
arranged seats as usual setting arrangements. There was 
no group formed on heterogeneous basis. For example, 
most of the groups in the observed classes were all males 
or females. Students' classroom exercises were provided 
by their teachers for already formed groups based on their 
seating places. Students' attempts on tasks were reported 
or answered by volunteer students. In most cases, no 
students were made to report group work and no group 
formed on heterogeneous bases was observed. In two out 
of six observed classes, the students were made to report 
the group work. 

 
Regarding students' active participation in group 

discussion and working cooperatively for themselves and 
each other’s success, the classroom observation revealed 
that they were not actively participating and making hot 
discussion when teachers attempt to give them group 
activities. Teachers were observed trying to involve 
students to participate in the group and to comment on 
answers to questions. Students were observed waiting for 
what the teacher was saying and writing. Most students 
were sitting idly and looking here and there even not 
taking the note when the teacher attempted to let them. 
The researchers can deduced from this, that students 
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hadn't been exposed to cooperative work by themselves 
rather than waiting from the teacher, and students may 
have the problem of language proficiency to interact with 
the target language. As a result, from the above 
discussion the researchers can realized that students 
were not willing to work cooperatively for themselves as 
well as for each other's success.  
 

Students' Response to Teachers' Roles in CLL 
Under this sub-title, the researchers intended to 

examine the way students perceive the roles of teachers 
in cooperative learning classroom. 

As can be deduced from table 3, most students 
(42.8%) showed their strong agreement, and 35.7% of 
them showed their agreement to whether or not the 
teacher decides on the size of cooperative learning group. 
Only 6% of the respondents showed their disagreement or 
strong disagreement and 15.7% undecided to the 
statement. The mean value for this item is 4.1. This 
indicates that students perceive that it is the duty of the 
teacher to decide the size of the group learning.  

  

Table 3: Students' response to Teachers' roles in CLL 
 

 
No 

 
Items 

Responses 

% 
and 

Frequency 

Agree  
(5) 

Agree 
(4) 

Undecided 
(3) 

Disagree 
(2) 

Strongly 
disagree 

(1) 
Total Mean 

3.1 
The teacher decides on the 
size of groups. 

F 30 25 11 3 1 70  
4.1 % 49 36 16 4.2 1.8 100 

3.2 

The role of the teacher in EFL 
classroom is to impart 
knowledge through different 
activities. 

F 26 30 8 3 3 70 
 
4 

% 37 43 11 4.2 4.2 100 

3.3 
Teachers formulate both 
academic and social skills 
objectives. 

F 28 24 12 4 2 70  
4 % 40 34 17 5.7 2.8 100 

3.4 
In CLL teacher is facilitator of 
the cooperative group. 

F 50 16 4 - - 70  
4.6 % 71 23 5.7 - - 100 

 
To the statement, “the role of the teacher in EFL 

classroom is to impart knowledge through different 
activities”, 37.1% of the respondents strongly agreed and 
42.8% agreed that teacher is to impart knowledge through 
different activities in EFL classroom. 8.4% disagreed or 
strongly disagreed. The rest 11.4% of the respondents 
undecided to the statement. When the mean value is 
computed for this item, it is 4 and this indicate that 
students believed that teacher is the only person who 
knows everything. However, instead of being lecturers in 
traditional techniques, teachers in cooperative learning 
are facilitators, prompters, motivators, etc. Cohen (1972) 
suggests that cooperative learning teachers become 
accustomed to supportive supervision rather than 
traditional direct supervision. And a teacher who uses 
cooperative learning techniques might seem to have less 
work than one who uses traditional ones (James C. 
Flowers et al.1994).  

 
Regarding item 3.3, which reads “teachers formulate 

both academic and social skills objectives”, 34.2% of the 
respondents “agreed” and 40% “strongly agreed” to the 
statement. 17.1% were unable to decide their preference 
to the statement. Only 8.5% “disagreed or strongly 
disagreed”. Accordingly, in response to this item, students 
with the mean score of 4.0 were aware that teachers in 
cooperative learning formulate both academic and social 
skills objectives. 

 
The next statement, item 3.4, states “in cooperative 

language learning, a teacher is a facilitator of the 
cooperative group”. Concerning this, 71.4% of the 
respondents strongly agreed and 22.8% “agreed” to the 
statement. Only 5.7 % undecided and the mean value 
with this score is 4.6. This shows that a large number of 
students aware that teachers in CLL are facilitators and 
monitors. Concerning this, Johnson et al. (2008), states 

that while conducting the lesson, teachers monitor each 
learning group and intervene when needed to improve 
task work and teamwork. 

 
Furthermore, concerning the teachers’ roles in CLL, 

responses from open-ended questions revealed that 
teachers have the roles of (1) making pre instructional 
decisions like deciding on the size of groups (2) explaining 
the instructional tasks and cooperative structure such as 
structuring individual accountability (3) monitoring 
students' learning and intervening to provide assistance in 
completing the task carefully or using the target 
interpersonal and group skills effectively (4) assessing 
students' learning and helping students process how well 
their groups functioned. For instance, ensuring students 
carefully discuss how effectively they worked together (i.e 
process the effectiveness of their learning groups) and 
have students make a plan for better improvement. 

 
Moreover, in the interview sessions, teachers were 

asked questions about what CLL method for them and 
their roles in language learning class. Then, two of the 
teacher respondents have shown their ideas almost in the 
same way. Accordingly, cooperative learning is a way for 
students to learn essential interpersonal life skills and to 
develop the ability to work collaboratively. In addition, the 
response in the interview showed that cooperative 
learning is a method that students work in small groups or 
teams, sharing the work and helping one another in 
language class. Similarly, they suggested that their roles 
in language learning class are, the responsibilities of 
planning lesson activities and evaluation, grouping 
students, physical placement of students, presenting and 
explaining the task to the students, monitoring group 
activities and intervening when necessary, helping 
students with social skills and evaluating students. 
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Regarding cooperative based groups, teacher 
respondents said that teachers have the role of forming 
heterogeneous groups of four or five, schedule the time 
when they will regularly meet, create specific agenda with 
concrete tasks that provide a routine for base groups to 
follow when they meet, ensure the five basic elements of 
effective cooperative groups are implemented and have 
students periodically process the effectiveness of their 
bas groups. Similarly, monitoring the learning groups 
creates individual accountability; whenever teacher 
observes a group, members tend to feel accountable to 
be constructive members. The teachers also asked how 
they organize their students in English classes and how 
they decide on the size of the groups. One teacher said 
that he organize the group randomly without considering 
their sex as well as their learning achievement level and 
deciding the group size because of their sitting 
arrangements. 

 
The other teacher responded that, grouping was 

dynamic and sometimes formed by the teacher and 
sometimes by themselves with different sex and 
achievement level. This difference in achievement level or 
sex made them happy as it enabled them to see new 
friends and share different experiences from 
multidimensional angles. What the researchers can 
deduced from the above point is that both teachers never 

decide the size of the group and no mixed 
(heterogeneous) groupings were done. 

 
Students' Attitudes towards CLL 

This section was intended to examine the way 
students perceive CLL in EFL class. As can be seen from 
the table 4, item 4.1, 81.4% of the respondents “disagreed 
or strongly disagreed” that group work activities are bored 
and waste a lot of valuable teaching-learning time. 9.9% 
of the respondents “agreed or strongly agreed” and 8.5% 
of the respondents were unable to decide their 
preference. The mean value for this item is 1.8 which is 
below the average of the scale. This revealed that the 
greater majority of the respondents have positive attitude 
and perceived that group work does not waste the 
valuable time of learning -teaching and not bored rather it 
motivates. Concerning this, Kagan (1995), cited in Seid 
(2012) states that cooperative learning was considered 
time consuming to teach materials in a cooperative way 
although more students might have learned and retained 
better of the materials. This might be true, especially in 
the beginning when cooperative learning was new to 
teacher and students. In addition, cooperative learning 
lessons may be failed, if teachers only put students into 
groups without instruction or paying attention to positive 
interdependence or individual accountability. 

 
Table 4: Students' responses related to their attitude towards cooperative language learning 

 

No Items 
% and 

frequency 
Strongly 
Agree(5) 

Agree 
(4) 

Undecided 
(3) 

Disagree 
(2) 

Strongly 
Disagree(1) 

Total Mean 

4.1 

Group work activities are 
boring and waste a lot of 
valuable teaching and 
learning time. 

F 4 3 6 22 35 70 
 

1.8 % 5.7 4.2 8.5 31 50 100 

4.2 
Group interaction 
motivates students in EFL 
classroom. 

F 36 27 4 3 - 70  
4.3 % 51 39 5.7 4 - 100 

4.3 

CLL gives students' 
opportunities to learn from 
one another rather than 
receiving from the teacher. 

F 48 16 5 - 1 70 
 

4.5 % 69 23 7 - 1.4 100 

4.4 

Teaching learners to take 
responsibility for their own 
learning is futile since 
learners are not used to 
such an approach. 

F - 3 6 21 40 70 
 

1.6 
% - 4 9 30 57 100 

4.5 

Students' access to 
practicing EFL for 
communication purpose is 
best promoted in CLL. 

F 33 28 7 1 1 70  
4.3 

% 47 40 10 1.4 1.4 100 

4.6 

Cooperative work activities 
have little use since it is 
very difficult for the teacher 
to monitor the students' 
performance. 

F 1 5 4 22 38 70 
 

1.7 
% 1.4 7.1 5.7 31 54 100 

4.7 
It is impossible in large 
classes of students to 
organize your learning. 

f 2 2 5 25 36 70 
1.7 

% 2.8 2.8 7 36 51 100 

 
Similarly, in response to 4.2, which reads, “group 

interaction motivates students in EFL classroom”, 51.4% 
of the respondents strongly agreed while 38.5% agreed. 
Only 4.2% disagreed and 5.7% of them undecided to the 
statement. When the mean value is computed, it is 4.3 
which are in the average of favorable attitude. This could 
be an indication of CLL method motivates students' self-
learning. Accordingly, Crandall (1999) stated that 
cooperative learning creates a more positive affective 

climate in the classroom; it also individualizes instruction 
and rise student motivation. 

 
Regarding item 4.3, 68.5% of the students showed 

their strong agreement while 22.8% showed their 
agreement to CLL method that gives students' 
opportunities to learn from one another rather than 
receiving from the teacher. Only 7.1% of the students' 
undecided to the statement and the mean value for this 
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response is 4.5 which are in the average of favorable 
attitude scale. This indicated that students believe that 
CLL gives students' opportunities to learn from one 
another rather than receiving from their teacher. In 
addition to this, Chips (1993), cited in Seid (2012) 
revealed that cooperative learning gives students 
opportunities to learn from one another rather than 
receiving instruction from the teacher alone. He said that 
appropriate cooperative tasks stimulate students to higher 
levels of thinking, preparing them for academic learning 
and testing. 

 
The next statement item, 4.4 which was intended to 

identify whether or not teaching learners to take 
responsibility for their own learning is futile, 57.1% of the 
students “strongly disagreed” and 30% “disagreed” to the 
statement. Only 4.2% of the students “agreed” and 8.5% 
undecided. The mean value for this item is 1.6% which is 
below the average and this shows that the students 
believe that teaching them to take responsibility for their 
own learning is crucial and they have favorable attitude 
towards the statement. Regarding this, Johnson and 
Johnson (2009), states the importance of teaching 
learners to take responsibility for their own learning is no 
one can 'hitchhike' on the work of others, and it requires 
each pupil in the group to develop a sense of personal 
responsibility to learn and to help the rest of the group. 

 
In response to item 4.5, “students' access to practicing 

EFL for communication purpose is best promoted in CLL”, 
47.1% of the students showed their “strong agreement” 
while 40% “agreed” to the statement. 10% of the students 
unable to decide their agreement and only 2.8% 
“disagreed or strongly disagreed”. The mean value of this 
item is 4.3 which shows favorable attitude towards the 
statement. From this, we can deduce that students 
improve their communication skills through extended 
practice of  English in CLL. Coming to the next item 4.6, 
which reads cooperative work activities have little use 
since it is very difficult for the teacher to monitor the 
students' performance. 54.2% of the students showed 
their “strong disagreement” and 31.4% “disagreed” to the 
statement cooperative work activities have little use since 
it is very difficult for the teachers to monitor the students' 
performance. The rest 8.5% of the respondents strongly 
agreed while 5.7% undecided. The mean value of this 
item is 1.7 which is below the average scale and that 
shows students are disagreed to the statement and they 
think that teacher can monitor students in cooperative 
learning classroom. Relating to this, Jacob and Hall, 
(2007) stated that it is difficult for teachers who are 
familiar with traditional roles such as lecturers or 
performers to get use to cooperative learning. This 
indicated that unless teachers understand the way to 
implementing cooperative structure carefully and decide 
some rules relating to discipline or marks before hand, 
teachers may feel confused to get students' attention 
when they are working in group, and to make 
participations not make noise. 

 
Regarding item 4.7, 51.4% of the students “strongly 

disagreed” while 35.7% “disagreed” to the statement it is 
impossible in large classes of the students to organize 
their learning. 7.1% indicated that the respondents are 
unable to decide their preference. Only, 5.6% “agreed or 
strongly agreed”. When mean is computed for this item, it 
is 1.7% which is below the average scale and that shows 
students disagreed to the statement. From this, we can 

understand that, it is possible in large classes of students 
to organize students in cooperative learning.  

 
Furthermore, the responses from open-ended 

questions concerning items related to students' attitudes 
towards CLL method showed that except few students, 
the remaining 85% of the students showed positive 
attitude towards cooperative language learning method. 
Majority of the students showed their positive attitude that 
CLL is one of the EFL learning method in which students 
are learned in groups to attain common goals through 
cooperation with each other as it gives them the 
opportunities to practice language skills more than 
teacher-centered instruction. Similarly, the data revealed 
that in cooperative learning, students work cooperatively 
can know how to cooperate with others, they can learn 
others' learning skills, attitude, personality, and they can 
see their point of views other than their own. On the other 
hand, few students showed their unfavorable attitude that 
cooperative learning is time consuming to teach materials 
and students can make a noise during discussion. In most 
situations, cooperative group has some members who do 
not want to work with others, they will keep silence or 
some students would like to control their team mates to 
talk all the time.  

 
The next item was intended to investigate whether or 

not students actively participate during cooperative 
language learning. Thus, the data obtained from the 
respondents showed that 42% of the respondents were 
actively participating during cooperative language learning 
and they also mentioned the benefits from their active 
participation. Thus, CLL gives opportunities to learn from 
one another rather than receiving from the teacher alone, 
and students develop their language skills through group 
interaction. Furthermore, students responded that 
interacting in group discussion promotes individual 
accountability and foreign language communication as it 
gives them the opportunities to practice language skills. It 
is a method for organizing learning in which students 
working with their peers towards a shared academic goal 
rather than competing or working separately from their 
peers. 

 
On the other hand, the remaining 58% of the 

respondents showed as they don't actively participate 
during cooperative learning. The data revealed that 
students are unfamiliar with cooperative learning and may 
not accept this style of learning or they may be unsure of 
the techniques or possibly even they think that it is time 
consuming. In addition, students make noise and teachers 
may feel confused to get students' attention when they 
are working in groups and as a result the class became 
loss of control and bored. Similarly, teachers unable to 
implement the cooperative structures (positive 
interdependence and individual accountability) carefully, 
organizing cooperative learning groups based on the 
students' sex and heterogeneity. Regarding this, Johnson 
and Johnson (1999) mentioned that if teachers only put 
students in to group without instruction or paying attention 
to positive interdependence or individual accountability 
cooperative learning may be failed. They also revealed 
that instructors should pay attention to the potential 
barriers to group effectiveness such as group maturity, 
motivation, losses due to perceived in equality, lack of 
sufficient heterogeneity, uncritically giving one's dominant 
response and lack of teamwork sills. 
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The results from interview session also confirmed that 
students lack of experience (unfamiliar) with cooperative 
language learning style, lack of monitoring and intervening 
to provide assistance in completing the task successfully, 
lack of structuring positive interdependence and individual 
accountability, lack of assessing students' learning and 
feedback from their teacher, mixed (heterogeneity) of the 
groups, sitting arrangements of the students and all these 
results in students became demotivated and hinders them 
not to learn cooperatively in EFL classroom. Regarding 
this, Johnson et al. (2008) state that teachers explain the 
academic assignment to students, structure positive 
interdependence and individual accountability, explain the 
behaviors (i. e social skills) students are expected to use, 
also teach the concepts and strategies required to 
complete the assignment during pre- instructional 
decisions. Johnson also explained that while conducting 
the lesson, teachers monitor each learning group and 
intervene when needed to improve the task work and 
team work. 

 
Monitoring the learning groups creates individual 

accountability. Whenever a teacher observes a group, 
members tend to feel accountable to be constructive 
members. Teachers also assessing students' learning and 
helping students process how well their groups functioned 
by ensuring students carefully discussions, how effectively 
they worked together (i.e process the effectiveness of 
their learning groups), and have students make a plan for 
better improvement .According to Johnsons (2008), the 
assessment of students achievements highlights 
individual and group accountability (i.e how well each 
student performed) and indicates whether the group 
achieved its goals. The group feedback received during 
group processing is aimed at improving the use of social 
skills and is a form of individual accountability. 

 
Students were also asked how their attitudes towards 

learning EFL can have their own effect up on their English 
language learning. The data obtained from the students' 
interview showed that the students' prior knowledge of 
English language determines their learning and there are 
many stimulants which lead to positive or negative attitude 
of individuals. The respondents said that high achievers 
are relatively familiar to interaction during the lesson and 
they have positive attitude towards learning language 
cooperatively. Whereas low achievers are generally 
passive during small group work and didn't have interest 
to learn in cooperative group. This shows that they have 
negative attitude towards cooperative language learning.  

 
The students' prior level of achievements likely plays 

an important role in determining achievement in the 
future. The students' achievements prior to the 
implementation of group learning in the classroom serve 
as a significant predictor of their achievement in the future 
both directly or indirectly by affecting their motivation to 
learn. Different researchers claimed that high motivation 
and positive attitude towards a second language and its 
community help second language learning. Accordingly, 
Jones (1984) states that learning is related to attitudes; 
what is learned may depend on the attitude of the learner. 
However, students' lack of motivation in class participation 
can be taken as the symptom of their unfavorable attitude 
to the given context. Data from the teachers’ interview 
session revealed that students' attitude toward the 
teacher, language learning, the school and various 

subjects, and specifically towards cooperative learning are 
primarily important in the learning situation. 

 
Similarly, Chamber(1999) cited in Abebaw (2011), also 

stated that students with highly positive social orientation 
towards working in groups with peers in the learning 
process ; such as willingness to share information 
sources, to exchange ideas with peers, and to make 
discussions collectively preferred cooperative learning 
class more than a competitive social orientation. The 
classroom also observed whether or not the students' 
sitting arrangement is suitable for group discussion and 
for the teachers to observe each group process and the 
availability of learning materials such as text book. The 
data showed that most of the students were sitting in 
three or four group members in rows and it was available 
for teachers to observe each groups learning. Majority of 
the students have one English text book on each table 
and that shows the materials are available for the 
students' cooperative learning. 
 

CONCLUSIONS  

The purpose of this study was to investigate EFL 
learners' attitude towards cooperative language learning 
method. To accomplish this objective, different data 
gathering instruments classroom observation, interviews, 
and open-ended and close- ended questionnaire were 
used. The participants of the study were two English 
language teachers and seventy of grade eleven sample 
students at Limu preparatory school which is found in 
East Wollega Zone. Data obtained from respondents were 
analyzed through qualitative research method. Therefore, 
this section deals with the major findings, conclusions, 
and recommendations. 

 
As clearly discussed in the previous section, the 

response of students on the importance of CLL in 
promoting their EFL skills showed that almost all students 
have shown their positive attitude of the principles of CLL. 
Thus, students feel cooperative language learning as it 
improves supportive and expanding opportunities for 
learners to use the language and it creates a more 
positive climate in the classroom. Regarding students' 
view of CLL develops students' confidence through 
extended practice, the majority of the students with the 
mean value 4.4 perceived the favorable instructional 
outlook. This indicated, students aware that the longer 
cooperative group exists, the greater the social support 
they will provide for each other, the more committed they 
will be each other’s' success and the more influence 
members will have each other’s. 

 
 As the findings of the study showed on the importance 

of CLL method in promoting students EFL skills, almost all 
students have shown their positive attitude towards the 
principles of CLL method. Accordingly, students perceive 
cooperative language learning as it improves supportive 
and expanding opportunities for learners to use the 
language and it creates a more positive affective climate 
in the classroom. In response to the respondents, the 
students aware that the longer cooperative group exists, 
the greater the social support they will provide for each 
other. 

 
As the response of the respondents shown, CLL gives 

opportunities for students to learn from one another rather 
than receiving the teacher alone, develop their language 
skills through group interaction, and a method for 
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organizing learning in which students are working with 
their peers towards a shared academic goals. The 
findings also revealed that CLL method is the instructional 
use of small groups so that students' work together to 
maximize their own and each other's learning. In general, 
it is possible to say that EFL learners have positive 
attitude towards CLL method in line with its importance in 
promoting their EFL skills.  

 
As indicated in the analysis of the findings, majority of 

the students showed their favorable attitude that CLL 
develops students' interpersonal and social skills, and it 
improves social relations within and between groups. 
Respondents also have shown their positive outlook that 
in cooperative learning, students work in small groups, 
sharing the work and helping one another to complete 
group activities. As the results of the study showed us, 
students have negative attitude towards the idea of 
cooperative learning activities are bored and waste a lot of 
valuable teaching and learning time. This shows that 
students perceive as cooperative learning motivates 
students in group discussions and maximizes their own 
and each other's learning. 

 
As the findings of the study showed, the students' prior 

knowledge of English language determines their learning. 
Thus, high achievers are relatively familiar to interaction 
during the lesson and they have positive attitude towards 
learning the language cooperatively whereas low 
achievers are generally passive and have negative 
attitude towards learning the language. 

 
As indicated in the analysis of the findings, many 

factors mentioned by the respondents hinder the students' 
active participation in cooperative learning classroom. 
Accordingly, students' lack of experience (unfamiliar) with 
CLL method, students' prior knowledge of the English 
language (the problem of students' language proficiency 
to interact with the target language), teachers unable to 
structure positive interdependence and individual 
accountability carefully, lack of organizing learning groups 
based on heterogeneous base groups, lack of monitoring 
and intervening from the teacher to provide assistance in 
completing the task successfully, lack of assessing 
students' learning and fed back from their teacher, and 
sitting arrangements of the students made the students 
demotivated and hinders them not to participate actively 
during cooperative learning. 

 
The findings of the study revealed that students have 

the roles contributing to the groups' efforts, encouraging 
their fellow group members to contribute, working towards 
their shred goals, keeping each other’s on task, treating 
each other’s with care and respect to learn from each 
other. Students have the role of directing their own 
learning through developing the skills of planning, 
monitoring and evaluating their own learning. 
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