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Abstract: This study sought to explore the state of parents’ involvement in early childhood education 
curriculum development in Kaskazini A District, Zanzibar. The study used the qualitative approach in 
the light of Grassroot Rationale curriculum development model by Hilda Taba (1962). Face to face 
interviews and focus group discussions were used to collect data from parents, curriculum developers 
and Pre-primary Education Officers. Results have uncovered that parents were ineffectively involved 
in the process of pre-primary curriculum development; they were rather involved in curriculum 
implementation through participating in school meetings to discuss different issues about their 
children’s learning in school and home so as to improve their performance. The study recommends 
that: Firstly, curriculum development bodies should strengthen involvement activities and ensure that 
the process includes relevant ideas from all the stakeholders, including the parents. Secondly, parents’ 
involvement should be given priority as it is a way of improving children’s learning during the 
curriculum implementation. Lastly, effective strategies should be employed by curriculum developers 
to encourage parents’ involvement in the process of curriculum development. 
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Introduction 
For curriculum to be effective and useful to the 
society, it should be designed to serve the interests 
of the community with a view towards the future 
needs of the society. Hence, society which includes 

parents, is a powerful influence of curriculum where 
curriculum designers draw ideas from analysis of 
social situations (Ornstein & Hunkins, 2018). 
Curriculum development models have emphasised 
the important role of society as an important source 
of curriculum. The Grassroots Rationale model of 
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curriculum development by Hilda Taba (1962) 
identified diagnosis of the needs as the first step of 
curriculum development. In this step, the curriculum 
developers should identify the needs of the society 
for whom the curriculum is designed (Taba, 1962). 
Those needs are identified through consulting 
different stakeholders, including the parents, and 
they form the bases for other steps in curriculum 
development.  
 

The idea of pre-primary education to play a 
supportive role to children makes it necessary for 
curriculum developers to take care of societal 
needs, problems and expectations seriously (Kitta & 
Kapinga, 2015). An effective pre-primary education 
programme has to be socially appropriate to 
contextualise practices so as to reflect the needs of 
the society. This would help to increase society’s 
support of education since it has been established in 
their sociological terms. Parents’ involvement in the 
process of pre-primary education increases 
children’s academic achievements and acquisition of 
literacy and numeracy skills (Mligo, 2017; UWEZO, 
2016). To ensure that the curriculum meets parents’ 
expectations, it is argued that parents should better 
be actively involved as an integral part of curriculum 
and such involvement should start during the 
development process (Freer, 2009; Halimah, 
Margaretha & Mirawati, 2020). 
 

Despite that emphasize, there has been records of 
ineffective involvement of parents in the curriculum 
development process in Tanzania. HakiElimu (2011) 
who studied about the role of parents and their 
involvement in the curriculum development found 
that parents in Tanzania were seldom involved. Such 
situation made parents to be uninformed of what 
exactly their children were learning in schools and 
because of that, they were unable to assist their 
children in their learning process. Kihumbe (2015) 
revealed that parents in Tanzania were hardly 
involved in pre-primary school curriculum 
development because of factors like an inhibitive 
education system, avoidance of expenses, limited 
time and poor communication. Additionally, Mligo 
(2015) found that lack of parental involvement 
during curriculum development led to different 
challenges during pre-primary curriculum 
enactment. And because of that, the curriculum was 
found not to take into consideration the 
sociocultural contexts of the children’s lives. 
Reasons given for lack of involvement were parents’ 
little knowledge on education matters. 

The problem of inadequate parents’ participation in 
pre-primary education has been equally 
documented in Zanzibar. Reasons found for less 
participation of parents were poor awareness, 
negative attitude towards involvement in academic 
issues and cultural factors. This has resulted to poor 
performance in literacy skills to the children in pre-
primary schools (Samuel, 2018; Ujudi, 2018). The 
2006 Zanzibar Education Policy has not stated well 
the role of parents’ involvement in the process of 
curriculum development, but it has encouraged 
their participation in the curriculum implementation 
through paying for essential school materials, 
management of resources and total development of 
the school (MoEVT, 2006). Basing on this situation, 
this study sought to explore the state of parents’ 
involvement in the early childhood education 
curriculum development.  
Specifically, the study was aimed to answer the 
following questions:  

1. What is the state of parents’ involvement in 
early childhood education curriculum 
development?  

2. Why do parents need to be involved in early 
childhood education curriculum 
development?  

3. What are the effective ways for improving 
involvement of parents in early childhood 
education curriculum?  

 

This study is significant as its findings will inform 
education policy makers in Zanzibar, especially the 
Zanzibar Institute of Education (ZIE) and the 
Ministry of Education and Vocational Training 
(MoEVT) on the status of the pre-primary education 
curriculum in relation to parents’ involvement. 
 

Theoretical Framework 
The study was guided by the Grassroots Rationale 
Model of curriculum development by Hilda Taba 
(1962). The model explains the process for 
curriculum development and argues that there is a 
definite order to creating a thoughtful, dynamic 
curriculum. Taba insisted that curriculum 
conceptions should start with the identification of 
the needs of the students. Taba’s Grassroots model 
entails seven significant steps: Diagnosis of needs, 
Formulation of objectives, Selection of content, 
Organization of content, Selection of learning 
experiences, Organization of learning activities, and 
Evaluation and means of evaluation (Taba, 1962). 
The model emphasizes that curriculum should be 
designed on the basis of valid criteria, which is the 
demands for education in a particular society. 
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According to Laanemets and Kalamees-Ruubel 
(2013), Taba believed that “the demands for 
education in a particular society should be studied 
first” (p. 4). These demands include parents’ 
expectations and they should therefore be studied 
first. Taba also paid attention to the selection of the 
content and its organisation with an aim to provide 
students with an opportunity to learn with 
comprehension. 
 

Literature Review 
Parents are members of society and important 
stakeholders in education. Their participation in 
education is important. Because schools are 
essential agents of socialization, every society sets 
up schools in order to introduce their children into 
the culture and values of the society. Curriculum 
then becomes a reflection of what people think, 
what they do and what they believe (McKernan, 
2008). 
 

Freer (2009) informs that society has its 
expectations about the aims and objectives to be 
considered when designing curriculum. The 
stakeholders of a school (which include parents) are 
an essential component in the development of the 
school curriculum. Therefore, a school curriculum 
should reflect the collective educational needs of 
the larger society.  Failure to that reflection, the 
curriculum is deemed to be irrelevant (Mabwe, 
2015). Different studies have confirmed that parents 
in Tanzania are hardly involved in the pre-primary 
school curriculum development. Different factors, 
such as inhibitive education system, avoidance of 
expenses, limited time and poor communication 
were found to discourage parents’ involvement 
(HakiElimu, 2011; Kihumbe, 2015; Mligo, 2015). 
 

Different reasons justify the needs for involving 
parents in the process of curriculum development. 
The reasons include that parents are normally 
interested in the well-being of their children and 
they have knowledge, experience and skills to 
contribute greatly to the well-being of the children 
(Malović & Malović, 2017). Halimah, Margaretha & 
Mirawati (2020) added that the involvement of 
parents in curriculum development gives parents 
ability to support their children and expand at home 
what they learn in school. When the curriculum is 
developed with the exception of parents’ 
contributions, the resulting curriculum will cause 
challenges to parents in understanding their role 
during its implementation. This should be 
discouraged because parents have to understand 

the curriculum so that they can effectively influence 
student success through their support (Nyamai, 
2021). 
 

Methodology 
Approach and Design 
The study used a qualitative approach to get in-
depth data on parents’ involvement in curriculum 
development. A case study design was used to 
explore the involvement practices of parents in the 
curriculum development process. 
 

Population and Sampling 
Population of this study included parents who had 
children in pre-primary schools from Kaskazini A 
District in Zanzibar. The study area consisted of 
eighteen (18) pre-primary schools. From each 
school, two children were randomly selected of 
which their parents were contacted for data 
collection. Two pre-primary education officials from 
the Ministry of Education and Vocational Training 
and two curriculum developers from Zanzibar 
Institute of Education (ZIE) were also included. The 
sample size composed of thirty six parents, two 
Officials and two curriculum developers. 
 

Data Collection Method 
The study used face to face open-ended interviews 
and focus group discussions. Twenty four parents, 
Officials and curriculum developers were 
interviewed and twelve parents were grouped up 
for a focus group discussion (FGD). 
 

Data Analysis 
Data from interviews and FGD was analyzed through 
thematic analysis procedures as suggested by Braun 
and Clarke (2006). The researchers familiarized 
themselves with the observed data, and then 
started to code them to generate themes. The 
themes were then defined and named in relation to 
the study questions. Finally, interpretation of data 
was made and the findings were reported according 
to the prescribed questions. 
 

Trustworthy and Authenticity of the Study 
To ensure that the study remains trustworthy and 
authentic, the researchers used different data 
collection tools (triangulation) that helped to make 
it credible. They ensured that appropriate data 
collection tools were prepared, tested and verified 
before data collection. The processes of data 
management, analysis and interpretation were also 
objectively done to ensure dependability and 
confirmability of the study. Data collection was 
strictly done using the tools verified to ensure 
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collection of relevant data. Interview and FGDs 
questions were asked in Kiswahili for participants to 
understand the questions and provide correct 
information. At the end of the interviews, the 
researchers summarized the answers for the 
participants to ensure that what was recorded was 
what the respondent meant. To ensure 
transferability for this study, the researchers 
provided detailed contextual information about the 
study location, nature and characteristics of the 
participants, data collection process as well as study 
results. These would help others to understand 
better the contexts of the study and the results to 
be able to transfer them to other similar contexts. 
 

Ethical Considerations 
The researchers ensured the adherence to research 
ethics through getting a clearance letter for data 
collection from the responsible authorities. They 
respectfully treated the participants and ensured 
participants’ rights, freedom to participate and 
confidentiality. 
 

Results and Discussion 

Demographics of Respondents 
Results show that there were forty (40) participants: 
36 parents (14 males and 22 females), two (2) 
curriculum developers (1 male and 1 female) and 
two (2) pre-primary education officials (1 male and 1 
female). Twenty-six parents had completed 
secondary education and above while some few 
parents (8) were without any school education. All 
pre-primary Officials had Bachelor degrees while 
curriculum developers had Master degrees. 
 

Research Question 1: What is the state of parents’ 
involvement in early childhood education 
curriculum development?  
 

The first question sought to establish the state of 
parents’ involvement in curriculum development. To 
answer this question, data was collected from 
parents, curriculum developers and pre-primary 
officials. This question was propelled by the fact 
that Taba’s Grassroots Model of curriculum design 
emphasizes the importance of social inclusion in the 
curriculum development process, and the inclusion 
starts early in the development process with the 
diagnosis of children's and societal needs. It is 
through involvement and participation that parents 
might get the opportunity to air out their views to 
curriculum developers. Curriculum developers 
would then transform the views into curriculum 
aims, objectives and competences. 
 

Parents felt that they were not effectively involved. 
Most of them were commonly involved in different 
activities related to curriculum implementation 
process in schools, but were least involved during 
the curriculum development process. Ineffective 
involvement of parents in curriculum development 
process was evident during the interview where 
most of the participants could only recall attending 
school meetings with teachers or Ministry officials 
discussing issues like improving students’ 
performance, helping children at home in their 
learning and even issues about students welfares. 
For instance, one parent had this to say: 
 

I don’t know about others, but to me, I 
haven’t been invited anywhere. I don’t 
remember to be asked by anyone about 
what my child should learn or about 
anything to be done in school. I have 
attended different school meetings where 
we were only reminded to help children in 
their learning [Parent 7, from AL 04/ 
Interview, 2020]. 

 

When asked about the reasons for their unsatisfying 
involvement in curriculum development, 
participants gave out different reasons related to 
parents’ education level and their willingness to 
participate in the process. Some participants 
explained that many parents were not being 
involved because they did not know issues about 
education, and so they could not tell what happens 
in schools. Parent 10, a mother of a child from 
School AT 01 narrated as follows: “Myself, I don’t 
remember to be invited anywhere where people 
came to ask about what to be learnt in school … I 
really don’t know the reason … may be because we 
don’t know things about education” [Parent 10 from 
AT 01/Interview, September 2020]. 
 

The quotation here shows that lack of knowledge on 
education issues has been taken by the parents as 
possible reasons for their less participation in 
suggesting about things to be learnt by children in 
schools.  With this idea in mind, sometimes parents 
themselves do not participate, even if they are 
invited. One of the participants remarked that “It is 
true that parents are not involved. For me, I don’t 
remember the day I was asked about what children 
should study in school. But there is a possibility that 
some parents are invited but they fail to participate” 
[Parent 32/FGD 2 from AT 15/October, 2020]. 
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Contrary to that, a Curriculum Manager from the 
Zanzibar Institute of Education confirmed that 
parents were effectively involved in all the stages of 
curriculum development: 
 

We normally involve stakeholders, 
including parents, in all stages of 
curriculum development. The involvement 
starts right from the inception stage. We 
involve them as parents separately, and 
they also have the opportunity to 
participate through other groups like 
politicians, religious leaders, Shehas and 
other specific groups. We involve them in 
all the stages in different manners 
[Interview with Curriculum Manager, 
ZIE/October 2020]. 

 

Another Pre-primary Education Officer was also in 
the opinion that parents were being involved in the 
curriculum development process. She affirmed tha: 

“I know they are being involved in the 
process. I have met them in different 
curriculum meetings that collect views 
regarding education. Parents are in different 
groups, and so their participation is big 
according to their respective groups 
[Interview with PPE Official, MoEVT/October 
2020]. 

 

The idea that some parents did not want to 
participate even if invited was also reported by the 
Pre-primary Education Officer who explained that 
sometimes it was difficult to get effective 
involvement from parents.. The Officer was on the 
opinion that parents wanted to be paid for their 
attendance, and sometimes it was difficult for the 
strictness of the budget. Another respondent said,  
 

I know that parents are normally invited to 
participate in the curriculum process. 
Although sometimes we get a problem in 
their participation. Many of them are happy 
to be invited in the meetings where they 
may get something, like transport and 
sitting allowances. But sometimes it is 
understandable, because some of them are 
self-employed … so when they leave their 
works you have to compensate them 
[Interview with PPE Officer 1, 
MoEVT/Interview, 2020]. 

 

It was also reported that low parents’ awareness on 
educational issues was among the reasons for their 
low involvement in the curriculum development 

process. Curriculum developers from Zanzibar 
Institute of Education agreed that the level of 
parents’ awareness to participate in education 
issues was low, but since they needed their views, 
they had to do everything possible to get them. One 
respondent held that: 
 

There are some groups that are aware that it 
is their right to be involved, and when you 
invite them you get enough data quickly. But 
there are also some whom we have to do 
extra job to get the views” [Curriculum 
Manager, ZIE/Interview, September 2020]. 

 

To attain an inclusive, practical and environmental-
related curriculum it is necessary to have an open 
and participatory curriculum processes where views 
of each stakeholder group are sought and 
recognized during the curriculum development 
process. Therefore, engaging parents from the initial 
stages fosters their commitment to what the 
curriculum will meet the needs of the diverse range 
of students it seeks to serve (Stabback, 2016).  
Parental involvement in their children’s learning 
makes significant benefits not only to the children 
but also to the parents themselves and even the 
schools. Some of the benefits are that parents will 
be informed about the purposes and methods of the 
school and children will be in a better position of 
receiving effective support from the parents 
(Dibaba, 2016). Hence, it is important for the 
curriculum developers to involve parents in the 
development activities. 
 

The involvement increases parents’ status of being 
responsible for their children’s education, and so 
has the advantage over the improvement of 
children’s school competences. According to 
Kihumbe (2015), curriculum making is essentially a 
collective process that should involve all key 
stakeholders in the process. More importantly, 
curriculum changes should reflect the needs of a 
particular society which parents can be of great 
assistance. 
 

Research Question 2: Why do parents need to be 
involved in early childhood education curriculum 
development?  
 

This question sought to establish reasons for 
parents’ involvement in curriculum development. 
Some participants expressed that it was important 
for parents to be involved because they are also 
teachers of their children at home. They are always 
with the children longer than the teachers, and they 
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have to pair with the teachers for the sake of 
children learning.  Parent 12, from AT 02 reported as 
follows: 
 

I think it is important for parents to be 
involved because they are the first teachers 
of their children; they are always with 
children longer than teachers, so they know 
their children and their needs and they know 
what their children are capable of [Parent 
12, from AT 02/September 2020]. 

 

It was also revealed that parents must be involved 
because they have knowledge and skills that may be 
helpful to curriculum developers. Parent 2, a mother 
of a child from AL 01, narrated that: 
 

I agree that parents need to be involved and 
asked about what their children have to 
learn in schools. I think this is very important 
as parents have different opinions and ideas 
that are important. These ideas may help 
those who are developing subjects to get 
good things that are important for the 
children. I think collective advice is always 
important than the individual approach. 

 

Participants also expressed that when parents are 
involved, they become aware of the things that are 
happening in schools, and this will eventually 
increase their participation in their children’s 
education. 
 

Another parent narrated that: 
I agree that parents need to be involved and 
asked about that. Their involvement will help 
parents to be aware of the school issues. 
Parents need to be involved for the sake of 
their children. This will help them to 
understand their children's problems in 
education (Parent 18, from AT 05/September 
2020]. 

 

Some participants believed that parents’ knowledge 
of what is happening in schools would increase their 
abilities in helping their children at home. Parent 13 
from AT 03 explained as follows: 
 

I think it is very important for parents to be 
involved as this will increase our 
knowledge on what is happening in 
schools. It is important so that we can 
understand what is being taught to our 
children and so we can help them better 
and monitor their performance.  

 

Knowledge of what goes on in schools is very 
important to parents as some of them do not know 
everything about their children’s schooling. 
Involvement would also increase cooperation 
between parents and teachers, and so enhance 
children’s learning. Parent 3 from AL 02 said that “it 
is important for parents to be involved as this will 
increase cooperation between teachers and 
parents. Parents can also know the problems of the 
students and they will get opportunity to discuss 
their ideas with the teachers.” 
 

Interview with the Curriculum developer and Pre-
primary Official Pre-primary Education Officers also 
revealed that the involvement would have many 
benefits. The benefits include a socially accepted 
curriculum, parents with interest in their children’s 
studies, and parents’ feelings of being valued. A 
Curriculum manager had the following to comment: 
 

Actually, we involve all education 
stakeholders in curriculum development 
process, including the parents. We do this 
since we need to have a socially acceptable 
curriculum that will satisfy the needs of our 
society. It also increases parents’ knowledge 
and interests on education issues. 
Additionally, we hope that parents would 
increase their participation and involvement 
since they feel being valued (Curriculum 
Manager, ZIE/Interview, 2020). 

 

A pre-primary Official also held that involving 
stakeholders, including parents, in the curriculum 
development process results in a shared curriculum. 
This reduces complaints from stakeholders and 
increases their interests and involvement in 
education [PPE Official 2, MoEVT/Interview 2020]. 
 

While some parents agreed on parents’ involvement 
with different arguments, some felt that it was not 
important for parents to be involved. They thought 
that there was no need of enquiring from parents 
on what should be taught to their children. Their 
reasons were based on ignorance of parents on 
education matters. Parent 9 from AT 01 argues as 
follows: 
 

I think it is not important for parents to be 
involved and asked about what their children 
should learn at school. You know, deciding 
what to teach is teachers' job, and not 
parents. For example, myself I don't know 
how to read! How do you think I will know 
about what my child should learn at school? 
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And actually, we parents have other 
responsibilities on children; it is teachers' 
responsibilities, I think (Parent 9, from AT 
01/September, 2020).  

 
This was also supported by another participant from 
the FGD 1 who commented that parents should be 
left to care for the children at home and leave 
school issues with teachers: 
 

For me, I think our role as parents is to care 
for our children at home, prepare them for 
school but not deciding the things to be 
learnt as we don't know anything. Some of 
us have not gone to school, so we know 
nothing. Those who are teaching our 
children know what to teach, so we are 
satisfied with what teachers are teaching our 
children as we don't know anything about 
what to teach our children (Parent 28/FGD 1 
from School AL 01/ October, 2020). 

 

Some participants were on the opinion that 
although involving parents was a good thing, not all 
parents were able to participate and provide helpful 
suggestions regarding the curriculum. A participant 
in the FGD reminded that those parents who had 
the ability to participate should be involved, and 
those with no ability should be left out: 
 

Yes, it is a good thing to involve parents in 
expressing their views about what their 
children should learn in school. But I think 
we parents are in two groups, those with 
knowledge and those without. So, I think it is 
not necessary that all of us to participate. 
The opportunity to participate should be 
given only to those who have ability 
(Participant 31/FGD 1 from AL 
01/September, 2020). 

 

The view that participation should include only 
those who are able to provide critical suggestions in 
the curriculum seemed like a fair suggestion as 
parents have different knowledge and experiences 
that are in one way or another important for 
curriculum formation. In response to this, a 
Curriculum Manager emphasized that they always 
involve all the groups of parents to ensure that they 
get exhaustive ideas from all the groups: 
 

In normal circumstances, we involve parents 
in the process. We normally don’t separate 
parents to be involved in the process. When 
we do that, we involve all the groups: the 

educated and non-educated ones, those 
coming from urban and those from rural, 
males and females. Although it is through 
representation, we try to include all the 
groups (Curriculum Manager, ZIE/Interview, 
2020).  

 

Regarding parents’ participation in curriculum 
process, Pre-primary Education Officer agreed that 
it is important to involve them: 
 

Yes, it is important and necessary to involve 
parents in the process of curriculum 
development. Parents have their 
expectations in their children that are 
related with the targets they have to their 
children. So, it is important for curriculum 
developers to involve them so that the 
outcomes of the process remain effective to 
the society (PPE Official 2, 
MoEVT/Interview, 2020). 

 

Results have also shown that sometimes parents are 
not ready to participate in the education issues, 
even if there is an opportunity of doing so.  
Experience has shown that most parents, especially 
in rural areas like in the study location, put less 
emphasis on attending education meetings, even 
when invited. It is important for parents to put 
interests and participate in their children’s 
education. This can be realized through making 
school visits and attending parents’ meetings and 
other education meetings when invited.   
 

Parental involvement in curriculum development 
and implementations is a critical factor in facilitating 
students’ achievement. But sometimes parents do 
not have interest and so lack active participation in 
education. In his study about challenges of 
preprimary education provided in the primary 
schools,  Dibaba (2016) found that parents were  
less involved because most of them had left every 
responsibility to teachers, considering themselves as 
if they cannot contribute anything to education of 
their children. 
 

According to HakiElimu (2011), there is a need to 
take deliberate measures, firstly to educate and 
sensitise parents and community leaders on the 
importance of their participation in their children’s 
education and secondly, to ensure that as far as 
possible, curriculum changes take into consideration 
the views and opinions of all key stakeholders, 
including parents.  
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Schools and families have to form partnerships and 
share responsibilities for children’s education. The 
Epstein’s model of parental involvement provides 
directions on how parents’ involvement can be 
effectively done. This include involving parents 
through parenting, communicating, volunteering, 
home learning, decision making and collaborating 
with community (Epstein et al., 2002). Parents need 
to be effectively involved in educational issues to be 
able to perform well those activities. Curriculum 
developers should understand that parents are most 
interested in the well-being of their children and 
they can contribute greatly to the welfare of their 
children with their knowledge, experiences and 
skills (Malović & Malović, 2017). Lack of involvement 
of parents, as stakeholders in education and as main 
caretakers of the children reduces their effective 
participation in their children’s education. 
Experience shows that parents in Tanzania do not 
get the opportunity for involvement in pre-primary 
education curriculum development because of the 
centralized nature of the education system that 
does not always provide rooms for the effective 
involvement of parents (Kihumbe, 2015). 
 

Research Question 3: What are the effective ways 
for improving involvement of parents in early 
childhood education curriculum?  
 

Regarding effective ways for improving involvement 
of parents in early childhood education curriculum, 
participants gave different suggestions including 
continue giving invitations to parents, education to 
parents, effective communication and government 
will. One parent suggested that parents must be 
invited to participate in the process: 
 

I think it is important to involve parents in 
the whole process. The responsible people 
should continue to involve the parents. 
Parents must be invited in the education 
meetings and parents have to attend the 
meetings. If that continues, I’m positive that 
parents’ views will be collected and 
accommodated in the education (Parent 5, 
from AL 03/September, 2020). 

 

Another parent supported the idea that in order to 
encourage parents to attend and contribute 
fruitfully in the meetings, they must be educated 
and informed about education issues. She argued 
that: 
 

Some parents are reluctant to attend those 
meetings even if they are invited, as they feel 

they lack knowledge. So, it is better that we 
parents are educated first about those issues, 
and then be involved. In that case, many 
parents will speak out what they think they 
need (Parent 14, from AT 03/September, 
2020). 

 

Apart from awareness, effective communication 
should be made between the curriculum developers 
and the society. One participant had the following 
to comment: 
 

I think there must be an effective 
communication between the responsible 
people and the parents. I think there are 
some parents who can contribute well on 
these issues, but since they may not know 
when and how to do it, they miss the 
opportunity. Therefore, communication is 
very important (Parent 13, from AT 
03/September, 2020). 

 

The proposed methods tie up with the techniques 
suggested by  Nyamai (2021) who suggested that 
curriculum developing bodies should have general 
meetings with parents to mobilize and sensitize 
them on education issues. These will increase their 
participation from curriculum development to 
implementation. 
 

Conclusions and Recommendations  
Based on the findings of the study, the study 
concluded that parents were ineffectively involved 
in the process of pre-primary curriculum 
development; they were rather involved in 
curriculum implementation through participating in 
school meetings to discuss different issues about 
their children’s learning in school and home so as to 
improve their performance. Involving parents in the 
process of curriculum development is important as 
it helps the parents to be informed about the 
education issues such as subjects learned by their 
children. This would improve parents’ participation 
in education and consequently increase their 
children’s achievement in schools.  
 

Different strategies can be used to strengthen 
parental involvement in the process of curriculum 
development including awareness meetings with 
parents and effective communication with 
stakeholders. The study further recommends the 
following: Firstly, curriculum development bodies 
should strengthen involvement activities and ensure 
that the process includes relevant ideas from all the 
stakeholders, including the parents. Secondly, 
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parents’ involvement should be given priority as it is 
a way of improving children’s learning during the 
curriculum implementation. Lastly, effective 
strategies should be employed by curriculum 
developers to encourage parents’ involvement in 
the process of curriculum development. 
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