http://dx. doi .org/10.4314/ € ot nas. v5i 1-2. 8

TRAI NI NG THE THEATRE ARTS TEACHER I N NI GERI AN
COLLEGES OF EDUCATI ON: PROBLEMS AND PROSPECTS

*Mrcellinus Aondohemba ASEN

Aost ract

This article seeks to identify and proffer s utions to the problens
cofroting the theatre arts teacher training in Ngerian cdleges o
education. It also advances the prospects of effective theatre arts
teacher training in the educational sector and the society a large In
doing these, the researcher adopts the interview, focus group
di scussi on (F@) and observation nethods to coll ect data. Gven that
nany colleges of education in Ngeria offer theatre arts as a course,
the researcher narrows down the scope of the research to Katsina
Aaand Qu Gl leges of Education in Benue Sate. The ngj or finding
of the study is that, the theatre arts teacher training progranme is
confronted wth nunerous probl ens which militate against its effective
execution, thereby naking the aimof the progranme to be al nost
Oefeated. It argues that the theatre arts teacher occupies a centra
pl ace i n equi ppi ng schod children wth creative and i nagi native skills,
which are capable of buildingtheir |ives through the teaching of drana,
creative arts and nusic in prinary and post prinary schod leves. It is
inviewof this that the study reconmends that the governnent, col | ege
nanagenent and lecturers of theatre arts in colleges of education
shoul d show a high sense of conmtnent in inproving the quality of
thestre arts teechers trained & thet levd of tertiary educati on

Keywor ds: Theaire arts teacher, Ngerian colleges of education,
Learning, NOCEE NJG Theatre arts

I ntroduction

Inal societies of the world, hunan beings need to devel op and
grow up properly as individuals. This process is only nade possibl e
by education. Thisiswy it is dtensadtha “to educate an ind vi dud
istonake such anindviduad usefu tohinself or hersef as well as to
the society. In educating an individuad both fornally and infornally,
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the teacher is at the centre of the process. This neans, in al the
stages or levels of education, the teacher plays unique roles for
lerning to t ake place. However, a teacher’s role nay vary anong
cutures and places ranging fromproviding instructions in literacy and
nuner acy, ad tsnanship or vocational training, the arts, rdigm
civics, comority rdes, o lifeskills. Infornal educatiod setting, the
teacher inparts know edge and facilitates students’ |earningin schod s
or academ es.

Teechnginitsef is not an easy exercise ad as such all €f fat s
nust be put in place to nake it resut-oriented. This is why nany
governnents of the world operate teachers’ colleges, which are
generad |y established to serve and protect the public interest through
certifying, governing and enforcing the standards of practice for the
teaching profession. Aso, there are a variety of bodies designed to
instil, preserve and update the know edge and prof essi onal standing
of teachers. Al these are done in recognition of the key ro e educati on
plays in society and the place of teachers in driving the process.

In Ngeria, colleges of education and universities offering
bachel ors degree in education (B Ed) are saddled with the
resposibility o tranng teechers in dl dscpines. Aso reguaory
bodi es such as the National Gonmission for lleges of Education
(NIEB), and National Lhiversities Gmmission (N are responsibl e
for the layi ng down of mini numstandards for al | progranmes of teacher
education and accrediting their certificates and ot her acadennc avar ds
at cdleges of educati on and uni versities respectively. Al these schod s
and bodi es work towards qual ity assurance and the excel | ent producti on
of teachers for the educati onal sector. Wile the coll eges of education
produce graduates wth the Ngerian certificate in education (NB
which is the mninumqualification for teaching in the prinary and
post-prinary schoo levels, university graduates of education in al
disciplines hod professionad degree certificates, which enad e them
totesch a dl levds of education

Theatre arts as a discipline has renai ned one of the basic tods
for exploring and expressi ng hunan feelings and predi canents. This
isbecase itisacdladoraiveat fomrichinhstayadit spesks to
all societies since it mirrors hunan enations, norality, and fat asies.
Bei ng a fundanent d hunan activity, it invd ves peop e worki ng t oget her
inorder to conmuni cate i deas and expl ore social issues in response
to the various situations affecting them Hence, it denands discipline
and dedi cation thereby naking it both a delight and a chal | enge. Gven
this circunstance, thetheatre artsisadscipinethat comands respect
adthereis every need tolearn and teach it. Thisiswy it istaugt in
col l eges of education and universities throughout Ngeria
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The theatre arts teacher education sequence in col | eges of
education is dedicated to preparing highly qualified artists/teachers
to neet the challenges of teaching in the prinary and post-prinary
schod levels. As a theatre student teacher, you receive a sdid
foundation of basic skillsintraditiona theatre courses such as acting,
directing, design, theatre history and dranatic literature, choreography
and technicd theatre. A the sane tine, you will folowa course of
instruction specificaly focused on teaching a the prinary and post-
prinary school levels. The theatre arts departnent nounted in col | eges
of education, therefore, enhances the teaching and professiona skills
of students. This is because, a that level of education, the teaching
of theatre arts is done in addition to the genera preoccupati on of
teacher traninginthe cdlege. Thisis wiy these categories of artists
are aso professiona theatre arts teachers.

Ufortunately, the teaching of theaire art s in Ngerian cd |l eges of
educati on has overtine encountered different problens in different
pl aces. These probl ens have hindered the effective teaching and
learning of theatre arts studies, thereby nilitating against the effective
tranng of theatre teachers in coleges of education. Mst of these
chal | enges are admini strativel y i nclined, naki ng teaching and | earni ng
dfficut. If, therefore thetranng o theatre teachers vwho are expected
to teach drana, nusic and creative art courses at the prinary and
post-prinary school levels is faced wth problens, al hands nust be
on deck to surnount these problens in order to have an effective
theatre teacher training a coleges of education. Gven that there are
nany col | eges of educationin Ngeriaoffering theatre arts as a course
and it wll beintractable for the researcher to go round them this
study sets out to look at the renote and distant probl ens confronting
theatre teacher training in Katsina-Aa and Qu @l leges of Educati on
in Benue State wth a viewto suggesting appropriate neasures t ovar ds
overcomng the identified probl ens.

The Concepts of Teaching and Lear ni ng

General |y, the concept of teaching can be | ooked at fromdi f ferent
perspectives. It coud be seen as the act, practice, occupation, or
profession of a teacher. According to Fafurwa, teaching is defined
as, “the action of soneone Wwo is trying to assist athers toreach their
fulest potentials in al aspects of devel opnent” (28). On the ather
hand, teaching according to Reters can be, “a way of sharing power
or convincing people to value what you value, or explore the world
wth you or through you' (15). This is an al-enconpassing definition
and can be anal yzed as “sharing’, whi ch connotes two peopl e — di vi di ng
phenonenon, which in this case, nay be know edge. Thi s presupposes
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that, both the teacher and learner (student) are contributors to the
ability of knowng things wich Reter refers to as “pover”. Anot her
point that can be deduced fromthis definitionis “coviction”. Hre, a
teacher 's thought o belief is being inparted through persuasion or
i nposi ti on because the teacher vants to *sell’ his or her values to the
learners. This is nore or less related to science were teachers and
students explore the world through |aboratory experinents. This is
also applicable to dranatic arts where creativity can be explored by
the students through the teacher or by jant efforts of both the teacher
and the students. Beck corroborates this postulation by saying that,
“in teaching drana, teachers and students are engaged in collective
enquiry and exploration” (19).

Ohthe other hand, learning accordingto Farrants is, “the process
where an activity originates or is changed through trai ning procedure
(whether in the laboratory or in the natural environnent) as
di stingu shed fromchange by factors not atributed to tranng (52).
Helinks learning to a variety of activities such as swmming, danci ng,
divingacar, reading and witing as well as the nore conpl ex process
of learning to adapt to the society. As well, Faf unva concept ual i ses
learning as the “process by which we acquire and retain attitude,
know edge, understanding, skills and capacity that cannot be attributed
to inherited behavioural patterns or physical growh” (32).
Furthernore, Reters sees learning as “an activity wiichis deliberatey
pursued for the purpose of obtaining infornation, acquiring greater
understanding or inproving a skill” (20). These views suggest that
learning nust be engaged consciously and, therefore, it entails
personal ef fart o wil-pover. It dsoinplies that such anactivity cadd
be msused or used properly. Wien learning is properly utilized, it
enabl es the learners to discover basic ideas in the study and the
learning naterials. Thisis wy Reters advocates for the need to direct
learning properly in order to be beneficial. He enphasizes this need
by putting forth his concept of “supervised and gui ded | earni ng” whi ch
he describes as:

That plan of school procedure whereby each
pupil is so adequately instructed and
directed in nethod of |earning and thinking,
that is daily done and prepared in a
progressive way under condition nost
favourabl e to a hygi eni ¢, econonic and sel -
reiant career of intellectua endeavour . (2

This definition presupposes that | earning does not seek tojust prepare
puils for gaduetion in cdleges or tertiay imstituions, bu to heps
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themto cope efficiently wth problens in this world of intense
conpetition. In such a situation, superior achi evenent depends on
intiating clear thoughts and confidence in one's ability to organise
experience for newadj ustnents. This kind of learning ains at produci ng
anindividua woistrained to attack problens and to organise his or
her experience into a large control ling concept which wll endow him
o her tointiateidess or toserve o vark wthout o little supervision
Derivatively, this suggest s learning as adlity, which needs proper
directionandis consciously engaged i n order to devel op one’ s thinki ng
adintiaive A tines, |earning can al so be sonet hi ng we cone about
unavares, since the process of learning begins fromthe birth of a
child and continues throughout his/her life tine. This is aso possibe
because | earni ng occurs when a sort of observabl e behavi oural change
has taken place in the life of such an individua which he or she nay
not be avare of. Accordingly, teaching can only t ake pl ace where there
isalearrer o dseit wll leanerdseinfuility. The | earner nust not
only be available but favourably disposed to learning what is being
taught. Teaching and learning entail a process which can only be
achi eved through careful and nethodol ogi cal approach.

The Theatre Ats Teacher

Inthe cotext of this study, athestre at s teacher is one who has
acquired a professional educational trainingintheastre artsinacdlege
of education or university faculty of education. In which case, he/she
hes the requisite skills of thestre and teaching qualification. As such,
the theatre teacher knows howto plan and i npl enent effective theatre
instruction and assessnent and provide students wth |earning
experiences that enhance their knowedge, skills, and appreciation in
thestre art sstudes. Aso, the theatre teacher underst ands and appl i es
skills for creating, utilizing andor perfornming dranatic naterial.
Furthernore, the theatre teacher nust understand and apply skills
for producing and directing theatrica productions. HY she nust have
the knowedge of design and technical theatre as well as different
cul tures and historica periods. Fundanent dly, thethestre at s teacher
nust understand and apply skills for responding to, analyzing, and
evaluating theatre as well as the interrelationship between theatre
arts and other disciplines.

Theatre arts teachers assist students inexgoring their creativity
and building interpersonal skills via classroomactivities and theatre
producti ons. They utilize instructional nethods to create | esson pl ans,
exercises and other activities to help students in nastering costune
and set design, acting and directing, etc. In the prinary and post-
prinary schod s, theatre teachers have a responsibility of coordi nating
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school children for dranatic and thestrica activities in schods. These
coud be during end of terniyear paty, when school s have august
visitas o in dranatic dub activities. Inthis vay, schod children are
taught howto carry out a perfornance, be it a dance, mne, drana
nusic ad the like. Aso, they learn art work whi ch can becone usef ul
to themeven in the future.

Inthetertiay or university leve, thetheaire arts teacher besicaly
teaches theatre art s as a course of study. It becones easier as the
training is focused and enphasis is placed on natching theory wth
practice. Hre, the theatre arts teacher is basically invaved in the
training of prospective theatre artists wo can, on graduati on, practice
the arts of the theatre. The theatre arts teacher as a natter of fact
occupies a central place in the education of school children and
students at al levels of the educational process especialy in the
creative arts. In Ngeria, professiond theaire arts teachers are only
produced in col leges of education, hence, theatre arts is not housed
inthe facuty of educationinany Ngerian university but inthe facuty
d ats

The Prospective Theatre Ats Teacher in Training at Gl eges
of Education

The success of any theatre arts training programme i s dependent
on the conpetence of the lecturers assigned to teach courses and
the equi pnent/facilities availabe for use. Lecturers teaching theatre
arts in coleges of education should recei ve training and prof essi ona
devel opnent at a high level. They should be credentialed in theatre
arts and educati on. They shoul d have a fair know edge of the fol | owng:

. Performance — acting, stage, TV, film broadcasting,
puppetry, chldel s and youth theatre, nusical theatre,
mne, novenent, voice, and i nprovisation;

. Production — theory and practice, directing, playwiting,
danaticliterawe, thestrehistory, criticism and dranat urgy,

. Theat re Minagenent — arts nanagenent, narketing, public
rdaias, plidty, facility nanagenent;

. Techni cal Desi gn and Gnstructi on — costunes, nake- up,
sets, props, sound, lighting, and multinedi a (Ananda Shann
3. Thisistheonly vay the lecturers can natch theory wth
practice because theatre is perfornance and everything
thet is done in the cowrse of the training is tilted tonards
bringing out the practical creativity and inag nation of
prospective theatre teachers and artists on stage or screen.
Aso, graduates of colleges of education are expected to
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teach a the prinary and post-prinary schoo levels. They,
therefare, require tad trannginthe ats o the theare to
be able to function properly. Jensen captures it nore
hoisticaly wen he asserts that, “the rea driving force
behind dranatic arts is what it does for the enotiona,
physica, and cognitive abilities of the student.”. (76). If the
prospective theatre teacher in training at college of
education is guided by qualified theatre educators, direct
study and active participationintheatre wll offer hmar her
unique situations in which he or she wll devel op and
denorstrate his o her cognitive ad affective skills, critica
nodes of thought, cultural values and beliefs, and his or
her conprehension of self and others will be better
enhanced.

The ontent of Theatre Ats Programme in N gerian ol | eges
of Education

Genera ly, thestreatsdscipineisdvidedinothree najor aress,
nanel y, the nanagerial /admnistrative area, the perforning area and
the technical area. These aspects feature promnently in al theatres
be they educational, private or governnent owned. In teaching all
these areas, so nany things are put in place. This is wy in theatre
training nany courses are put in place to capture the three najor
aress of thetheatre st ated above. According to Fel i x Egwida- Ugbeda,
“the theatre arts discipline covers a spectrumof progranmes such as
hstay, pawiting pay production, acting, drecting criticism dranatic
literature, constructions, nanagenent, admnistration, dance, cultura
studies, tourism conmunications, aesthetics, costune, nake-up,
props, research, children's programmes, filmarts, pudic relations,
nedi a arts, etc. Each of the above areas i s hunan-oriented as it del ves
i nto hunan exi stence, phil osophy, psychd ogical st ate, behaviour and
hunan attitude” (499).

In Ngerian ca |l eges of education, theatre arts is not studed as a
doubl e naj or course and on conpl etion of their studies students are
issued the Ngerian certificate in education (NE) intheatre arts As a
result, they have to conbine Theatre Ats wth another course such
as Bgish, French, Qristian Rligious Studies GRSand the like. This
ispatlyinviewd the fact that thestre arts is not offered as a sug ect
inthe prinry and post-prinary school level where these graduates
are expected to teach. The curricuumof theaire arts, therefore is
structured in a nanner that students offer courses in theatre and any
other subject wiich formtheir core course as well as courses in
education to qualify themto be professional teachers.
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Besicd ly, the curricu umhouses the art s of the theatre such as acting,
directing, playwiting and dranaturgy, costune and nake-up design
and technical theatre. Aso, courses in theatre nanagenent, film
production, theatre history, conmunity theatre and children’ s theatre
aedl bult inthe curicdum A student can successfully graduate in
the Departnent if he passes atotd of thirty-threecredt uitsintheatre
arts. Egwda- Wbeda further asserts that “theatre arts is an art and
a discipline which focuses on hunan, hunan resources and hunan
soci ety (sic). It isadscipinethat searches hunan mind, records hunan
mnd and sees that hunan bei ngs are noul ded into perfect beings. In
other vords, theatre builds a cultivated hunan being. Theatre arts is
adscipinethat delves into the society, uderst ands the conponent s
o society adtriestobring society inline wththe dctates of nature’
(49). As aresut, theatre art's has the propensity of building a robust
SOCi ety .

Met hods of Teaching the Prospective Theatre Ats Teacher at
Katsina-Ala and Qu ol | eges of Education

A teaching nethod conprises the principles and net hods used
for instruction to be inplenented by teachers to achieve the desired
learning in students. These strategies are determned partly by the
subject natter to be taught and the nature of the learner. For a
particu ar teaching nethod to be appropriate and efficient it has to be
inrdationwththe characteristic of thelearner andthe type of learning
it is supposed to bring about. This is wiy Davis cited in Véstwod
suggests that “the design and selection of teaching nethods nust
take into account not only the nature of the supject natter but aso
how student slearr’ (10). A Kat sina-Aaand Qu @l | eges of Educati on,
this study has identified three teaching nethods, nanely, the lectue
net hod, the theatre workshop nethod and the excursion/field work
net hod.

The Lecture Mt hod

The lecture nethod i s consi dered the prinary nethod of teaching
theatre arts in the two cdleges of education It is a nethod in which
the lecturer stands before his or her students and delivers a lecture
on what he or she has to teach them This is achieved nainly by the
pover of speech. It is viewed as the nost convenient nethod of
teechngontheside of thelecturer as al heor sheneedstodois tak
This nethod al so nakes nore sense where one has a | arger nunier
of students in the classroom Wile the lecture nethod gives the
instructor or teacher the opportunity to expose students to unpubl i shed
o not read|ly availade naterials, the students play a passive rde
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which nay hinder learning. On the other hand, while this nethod
fadlitaes large-dass conmuni cation, the | ecturer nust nake constant
and conscious efforts to becone aware of students problens and
engage the students to give verbal feedback. It could be used to
arouse interest in a subject provided the instructor has effective
conmmuini cati on skills.

Bxcursion and Field Work Mt hod

The excursion/field nethod is adopted in the teaching of theatre
atsa KtsinaeAaand Qu @l eges of Education. Besically, excursions
and field work aimat offering students the opportunity to apply
theoretica know edge, nethods and techniques practicaly inthe fied.
Athough this nethod is secondary intheatre studies it is beneficid in
the sense that the students get knowedge of current research, neet
professional s inthe | abour narket, devel op observationskills, practice
bot h i ndi vi dual work and teamwork, experience unfamliar places, nake
new di scoveries, get new inpressi ons, perspectives and ideas. This
isseeninthe teaching of conmnity theatre at NEII.

Gommuni ty theatre i s known with nany ot her nonencl at ures such
as theatre for devel opnent, gorilla theatre, applied theatre, poor
thestre, thestre onthe wed's, street theatre ad the like It is theatre
of the people, for the people and by the people. 1t has consci enti zati on
as itsvwatchword and is carried out in the peopl € s conmunities using
their language and cultural indexes. Cristopher |dah and Annas
Ashaver of Theatre Ats Departnent, llege of Education Kat sine
Aaand Qu respectivdy, insgparate interviews wth the researcher in
2014 and 2015 affirned that the two Departnents nake arrangenent s
inrual conmonities and take NEII students thereinthe first senester
of every acadenic session for the exercise. Inthis way, the student s
are able to natch theory wth practice.

Theatre Wrkshop Mt hod

Theatre workshop is a professional ly performing arts teaching
corse for students in cdleges of education in Ngeria It strives a:
teaching students and hel ping themto growin the fields of drana,
nusi ¢ and dance, creating an artistic atnosphere where creativity is
inculcated in students, fostering and encouraging artistic excel | ence
yearly. It d fers a variety of progranmes for students to expore,
inagine, enjoy, dreamand nost inportatly leen Aso it provides
opportunities for energing artists to get famliar wth the formand
content of theatre as well as acquire and develop skills of nounting
theatrical productions. The enphasis is on teaching the arts of the
theatre and hel ping students to expand thel r i nagi nati on and creativity
as well as inproving their coordination in a control | ed environnent.
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Theatre workshop is characterised by planning, rehearsal and
presentation of the theatrica work or nateria to the audience a a
given place by |ive perforners who ei ther use thensel ves or i nani nat e
figures such as puppet s as the nedia of present ation under adrector.
Brery theatrical production is the product of a workshop experience
were al the perforners neet to acquire and inprove on their skills
by di scussing their experiences and enfarki ng on practica exercises
in order to achieve an effective production. This is wy Koppett Kate
asserts that to be able to carry out an effective theatre workshop,
“you need to have a background in theatre or a desire to perform... a
w sh to enhance | earning and i nfuse your environnent wth creativity,
teamwork and effective conmuni cation” (xvii).

Theatre workshop nethod can therefore be described as a
cardinal teaching nethod that supports students’ creative devel opnent
as artists, teachers and audi ence nenoers by critical |y engagi ng them
inthe artistic process surroundi ng theatrica productions. Each unit is
designed wth a list of obectives pertinent to the devel opnert of the
students. It is a perfornance-based nethod wth a ml ti-di nensi onal
approach. The nain objective is to encourage students to learn nore
about the vorld of theatre and they are expected to participate in at
least three (3) theatre workshop ‘practicals’ before graduati on.

The Katsina-Ala and Qu Experiences of Theatre Vérkshop

It nust be established fromthe outset that the nethod of carryi ng out
theatre workshop in the col l eges of education under study is the sane
wthafewd fferences. Bithcdleges nainy engage in dranatic activities
intheir workshop sessions wth full length plays for the find year (NE
1) students. Thisistoemswethat dl the denents of the thestre are
found in the play and wel| coordi nated to ascertain wat the students
have learned in the three years of their NE training.

For instance, at @l lege of Education, Qu, the departnental board
of studies (OB of Theaire Ats Departnent allocates al courses
neant to be taught for the senester to lecturers. Inaninterviewwth
the i nmedi at e past Head of Departnent Annas Ashaver, she asserted
that, “the BS allocates dl the courses for the senester to lecturers
based on their areas of speciadization. On the other hand, theatre
vorkshop as a course is offered once in every session by all students
of the departnent at eachlevel. Asaresut, it isgvenspecid atertion
ad its dlocation to lecturers is not just based on specidization but
experience and interest”. In another interviewwth Gristopher |dah
the inmedi ate past Bxamnations G ficw d Theatre Ats Departnent,
@l lege of Eucation, KatsinaAa, he asserted that, it is the Head of
Departnent that allocates courses unlike what obtains at Qu and
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once theatre workshop as a course is allocated to a Lecturer, heset s
at toseetoit s execution. However, thecriteriafar dlaocati ng verkshop
courses are the sane.

Ater the allocation of workshop courses, |ecturers handing them
at various levels are expected to neet wth their students, introduce
the courses and tell themwhat they are expected to do. Sequel tothis
isthesdectiono script for the workshop, Thisis doneinline wth the
provisions of the departnent whi ch Abuur Gdwn, alecturer at Gl lege
of Education, Qu, noted that, “the departnent insists that plays
sel ected for theatre workshop nust be on contenporary issues, and
address the problens of the college and host conmunity”. This is in
consonance Wth Gowon Doki’ s assertion that “theatrical perfornance,
for vhatever functionit is intended, is concei ved wthin the anbi ence
of hunan soci ety and nust reflect that society's beliefs, norns, and
val ue systemi (3). Selection of plays for workshop in Qu and Kat si na-
Aa is done by the lecturers handing the courses and the sane
condi tions apply.

Ater the play sel ection process, the lecturers cast the plays and
start rehearsals. Depending onthe availability of tine, alecturer night
type-cast the play or decide otherwse where the actors wil be worked
ontoplay ad ook like the characters they are playing. It is pertinent
tonote that the process of castingaplayisverycrucid asit determnes
the success of the production as captured by Jonathan Dorf when he
noted that, “actors are in a sense the face of your production. No
natter howgood the script o the set o the lighting, wthout quality
actors, the audience is unlikely to renener your showfondy. Infat,
it has often been said that casting vell is 9 percent of the work of
production. That nay not be entirey true but casting well is crucid to
your success” (1).

Ater the actors are cast for their rdes, the rehearsal process
conmences. It is worth noting that in every theatre workshop, the
rehearsal stage is the nest crucia and intensive one because, thisis
were dl the arts of the theatre are taught practically on stage as
students take up their rdes either as actors/actresses, costuners,
nake-up artists, lighting and scene designers, dancers, directors, and
even playwights. Inseparateinerviens wth Andera Tse, the Head of
Departnent of Theatre Ats, @llege of Education, KatsinaAa and
Joy Akuna, a lecturer inthe Departnent of Theatre At s Departnent,
Qu, the rehearsal process is divided into five basic segnents. The
first segnent is reading/play andlysis rehearsal. This is fdlowed by
the blocking rehearsal. Third, is the genera rehearsa in which actors
rehearse wth their scripts. The fourth stage is pdishing rehearsa
where the actors drop their scripts; polish their blockings, stage
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busi ness and use required props. Lestly, is the dress and technica
rehearsal in wvhich the activities of the theatrica production teamare
har noni zed and actors rehearse first wth their costunes, sets and
props and second, wthligtts. Thisisthepoint a wichal thelecturers
inthe departnent areinvited to see, critigue and assess the students’
perfornance. It is the peak of the exercise as students are advi sed on
their flaws and strengths. This is to enabdl e themopen up channel s for
i nprovenent in their subsequent producti ons.

In a focus group discussion (F&) wth sel ected students of the
Departnent of Theatre Ats, Qllege of Education, Qu, they admtted
that, “lecturers who teach theatre workshop, nest of the tine, do not
attend rehearsals and they (the students) are left to thensel ves.”
This as anatter of fact and nest unfortunately too, is the disposition
of sone lecturers towards theatre workshop in nany institutions. The
outcone of this negect isthat, students are not exposed to the critica
rud nents of the arts of the theasire as they shoud by their lecturers.
The reverse is, however, the case in Kat sina-A a where studentsina
focus group discussion (F@) wth the researcher, dfirned that
lecturers hand ing workshop courses attend rehearsals and ensure
that students are do not play truancy. This positionis aso a firned by
Joshua Jijingi who energed the best graduating student of the
Departnent and @l lege of Atsin 2011

Theatre workshop in Katsina-Aa and Qu Gl | eges of Education
is nultifaceted and ained at achieving three different purposes:
teaching students the art of play production wth acting as the nain
pre-occupation, awareness creation in the inmediate college
community and beyond, and revenue generation as workshop
producti ons are box office productions.

Probl ens of Teaching and Learning Theatre Ats in Ka sina
Aa and Qu l | eges of Education

The teaching and learning of theatre and drana at all levels of
education is beset by a nuniber of challenges. Oh a genera note,
apart fromits noninclusion in the curricuumof prinary and post-
prinary school systens, it has suffered rel egati on by nanagenent of
tertiary institutions and universities thereby naking teaching and
learning dfficut for bath staff ad students of theatre arts studes.
This explains wiy Joel Adedeji argues that “drana in education
appears not to be a popular subject in the curricu umof the Ngerian
secondary school and teacher training col l eges and | ack of nanpower
and naterias for the sugject are part of the prodens” (77).

Dawng on the foregoing, the fundanental problemof theatre
teacher training in KatsinaeAa and Qu @l leges of Education is |ack
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of nmanpower. The Departnent of Theatre Ats inthe two cdleges o
education are grossly understaffed thereby naking teaching and
learning extrenaly dif fialt. According to Ndyer Teryila, the DBean of
Ats, @llege of Education, Katsina-Aa, the Departnent of Theatre
Ats had a total nunber of three hundred and ninety-four (394)
students in the 2014/ 2015 session and the staff strength was just
eleven (11) ledues. Its counterpart a the @llege of Education, Qu
had a tota nuner of three hundred of fifty-two (352) students inthe
2014/ 2015 session wth a stdf strengh of deven (11) lecturers as
dfirned by Annas Ashaver. This short fdl ing df is too datrusive ad
no doubt has negatively affected the teaching and learning of theatre
arts studes in these cal eges.

Qosely folowng the above is lack of infrastructure (equi pnent/
facilities). John Quah clains that the @llege of Education, Qu in
Benue State is wthout a thestre structure and it reies on a buldng
which could pass for a miltipurpose hall. Qwe, therefore, wonders
how the departnent thrives wth the teaching of theatre and hopes to
graduate professiona |y sound artists; the teaching of a discipline that
is practicd-ariented in such an institution wll defintdy be inag nary
or utopian in approach (87). O the other hand, the nanagenent of
@l lege of Education, Katsina-Aa, has recently built abefitting theatre
for the departnent which is anaiting furnishing and fornal handi ng
over tothe departnent. Gnah further lanent sthat “iraicdly, however,
astartling state of the theatre discipline and by extension, profession
in Ngeria, is the pervasive circunstance of the dearth of rel evart
infrastructure: theatre structure and its technical accessories such as
lighting facilities and other paraphernalia or apparatuses, required
for its effective teaching ad traning” (81). This is the situation a
@l I eges of Education, Katsina-Aa and Qu as the departnents are in
dare need of lecture halls, equi pnent/facilities suchas |ight equi pnent,
costunes props and nake-up kits for effective teaching and | earni ng
o thedire ats.

Lack of conmitnent on the part of sone |ecturers and students
is another challenge. According to Qaniyan Mdupe, there are nany
probl ens/ chal | enges being faced by students and teachers in the
teechingand learning of dranatic arts or theatreartsin Ngeriantertiary
institutions. Qe of such problens is apathy. Many students are
apat hetical about studying dranatic arts because peopl e believe,
erroneousl y though, that drana/theatre is for the never-do-wel | peopl e
or vagabonds in the soci ety (117). The probl emof |ack of conmitnent
degenerates to apathy and is denonstrated in the nanner in which
sone lecturers and students handl e academic work. In fact, nany
students do not attend cl asses. Theatre workshop whichis the nelting
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point of the teaching ad learning of theatre arts is triviaized ad
seen as a nere ritud dore to fufil ‘al righteousness' a the cdleges
of education under investigation. This has bady affected the teachi ng
ad learning in these institutions.

Furthernore, inadequate funding and corruption is identified as
a cardind probdlemaffecting the effective teaching and |earning of
theatre arts in @l leges of Education in KatsinaAa and Qu. Inthis
regard, Qrah notes that “another problemthat besets theatre
education and training is corruption and the absence of rectitude in
the issue of accreditation of theatre departnents .. (89). Because
theatre workshop and other related practical courses are not
sponsored in Katsina-Aa and Qu Gl leges of Education, students
contribute noney to fund their productions and nany a tine, the course
| ecturers use such noney to enrich thensel ves to the detrinent of the
students. On the other hand, the corruption that takes place during
accreditation of the departnents of theatre arts in these coleges of
education is high given their poor staffing, infrastructure and
equipnent. This has seriously affected the nentality of students as
wel| as teaching and | earning activiti es.

The disruption of acadennc cal endar and | ack of tine constitute
another plank of the chall enges to the teaching and learning of theatre
arts. Because theatre arts is not a double najor course, it has to be
confi ned wi t h anot her course as specified by the Nati onal Gnmassi on
for @lleges of Eucation (NIE), the regul atory body for Gl leges of
Education. As aresut, it becones difficut to carry out the nunerous
practical courses in the theatre curricu umthereby naking | earning
def ective. Besides, the nunerous strikes faced by the colleges pose
abigthreat toteaching and learning A typicd exaple o thisis the
industrial action enbarked upon by al the unions in the cdleges of
education in 2014/2015 academic session, which lasted for al nost
nine (9 nonths. This is certainly not healthy for the teaching ad
learning of al courses.

Sol uti ons

The problens presented above which, are at present, affecting
the teaching and learning of theatre arts in the coleges of education
under study can be sol ved. However, there has to be a willingness to
solve themby al the stakehol ders invoved. The problemof lack of
nanpover can be effectively sol ved by enpl oying qualified persons
who have read theatre arts even at the postgraduate level to teachin
the col l eges of education. The probl emof infrastructure and equi pnent
can be solved through planning and conmtnent. The Benue Stae
governnment can strategically plan and conmt resources to the
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provision of infrastructure and equi pnent in the col | eges of education.
The nmanagenent of the colleges can commit internally generated
revenue (1@ to such ventures for enhanced teaching and | earning
o thedire ats.

n the problemof conmtnent of lecturers and students, the
nanagenent of the colleges can inprove on the welfare of lecturers
by providing incentives in order to boast their norale and notivate
themin doing their work ef fectivdy. e way of doing this is to gve
special allonances to | ecturers who teach theatre workshop courses.
There is the likelihood that once the students see the conmit nent of
lectrers in enswring that teaching and learning is gven priarity, they
wll maturdly fdl inline o face the consequences of their ind scretion
O the issue of lack of funding and corruption, the colleges shoul d
fund at least theatre workshop courses. This wll aneliorate the
sufferings of the students who have to pay for their productions. On
the other hand, the colleges can work towards neeting the
requirenents of the departnent for accreditation in order to avoid
sharp practices to get theatre arts accredited. Heads of theatre
departnent in the colleges of education should al so be prudent in the
nanagenent of resources assigned to them

Furthernore, the National Gormission for @l eges of Educati on
(NODE®) and ministry of education shoul d consi der naking theatre arts
a doubl e n@j or course in coleges of education. This wll expand the
scope of the curricuumand give nore roomfor the execution of
practica courses. Lastly, the governnent of Benue State shoul d respect
ageenants entered into wth unions of tertiary institutions. This wil
go along vay in restoring the nornalcy in the systemof education
and also, forestall industrial actions which often paral yze acadenic
activitiesintheseinstituions. Indongths, the acadennc ca endar wil
be stabilized for effective teaching and | earni ng.

Prospect s of Hfective Theatre Teacher Training

It isessytopredict thefuuwe o thestreteacher trannginNgerian
cdleges o education inthe ligt o the edsting redities. It nost be
estadishedthat, thestreis bothreturd adindestructibe It isapristine
at that wil cotineetonanfest itsdf under thenast dfficut condtios,
wiile being regularly depl oyed for various ends, rangi ng from sheer
entertainnent topaditica o religous propaganda. e of the prospects
of effectivethestre teacher training a cdleges of educationis buildng
a strong and viabl e nanpower for prinary and post-prinary school
systens. NE hol ders of Theatre Ats are expected to teach drana,
nusi c and creative arts in the prinary and post-prinary schoa s. Wth
good training, they stand a better chance of providing the needed
nanpover in the educational sector.
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Furthernore, an effective theatre teacher training can build a robust

prinary and post-prinary school system This is because, the quality
of teachers that wll be turned out into the systemwll revanp the
systemthrough dranatic and theatrical activities carried out in the
schools. These could be in dramatic clubs, end of termor year

celebrations, etc. By effectively packaging dramatic perfornances,

cultural val ues and noral | essons can be taught thereby reinvigorating
the prinary and post-prinary educati onal system The theatre teacher

traning aso has the capability of enhancing students’ speech arts
and self reliance. Theatre arts as a course has a nandatory speech
conponent that can effectively take care of the needs of ora English,

capabl e of refornming the deteriorating standard of oral communi cation
inow schods. A present, the Bngish language, at both ora and
witten levds, isinadsnal stae resdting in a dangerous trend of

ntual unintellighility. A conscientious programme of theatrical

education can effectively reverse this ugy trend in owr schods wthin
a decade, thus inproving comnmuni cation at a wder socia |evel.

Efective theatre teacher training can enhance self reliance of theatre
teachers who can be self enpl oyed given the diverse trainings they
have received. Theatre teacher training should, therefore, be
gualitative and resourceful given that it stands a good chance of

facilitating a nore viabl e prinary and post-prinary educati onal system
inNgia

Concl usi on

Theatre arts plays a ngjor role in reshaping the society and
secringits future in a dynanmc vay. Inthe educationd sector, thedre
arts enhances learning and interaction anong youths and school
children as vel| as facilitaie their sef dscovery and expression. This
iswy theteaching of theatre artsincoleges of educationis inperative
since the graduates are expected to take up the training of school
children a pre-prinary, prinary and post prinary schod levelsinarts
and craft, as well as drana and nusic. This paper therefore submts
that the departnent of theatre arts in colleges of education shoul d
liaisewth nanagenent of their institutions toensure that the probl ens
of theatre teacher training are surnounted, especially those
concer ni ng nanpower , nativation o lectresad provisiond facilities/
equi pnent .
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