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Abstract
This research work was conducted to ascertain the academic analysis student-centred teaching and
emotional intelligence of children with learning disabilities in primary school in Gokana Local
Government Area of Rivers State. The study was conducted with a sample of 80 teachers drawn from
a total population of 622 teachers from 4 different primary schools using convenient sampling
techniques. The instrument used for data collection was questionnaire titled "Students-Centered
Teaching Strategies and Emotional Intelligence Inventory (SCTSEII) which was validated by
experts. Reliability of the instrument using Cronbach alpha technique yielded a value of 0.79. Mean
and standard deviation were used to answer the research questions. Result from the study showed
that learning disabilities had a negative impact on the academic achievement of primary school
pupils in Gokana Local Government Area of Rivers State. The result further showed that children-
centered practices such as questions and tasks that stimulate learners' thinking beyond rote
memorization, as well as integration of emotional intelligence in the teaching and learning process can
significantly improve the academic achievement of pupils with learning disabilities, especially
dyslexia.
Keywords: academic analysis, children, emotional intelligence, learning disabilities

INTRODUCTION
Emotional intelligence has become a major topic of interest in scientific circles as well as in the lay
public. Emotional intelligence is described as having the ability to monitor one's own and others’
feelings and emotions, to discriminate among them, and to use this information to guide one's
thinking and action. Emotional intelligence is described as that dimension of intelligence
responsible for our ability to manage ourselves and our relationship with others. It is believed that
emotional intelligence is a factor that is useful in understanding and predicting one's performance
at school and work (Zeidner et al., 2002). Meanwhile, educators and policy makers have
become increasingly aware of the significance of providing students with educational opportunities
that enhance emotional development (Graczyk et al., 2000). Emotional processes are an important
area of focus for students with learning disabilities, specifically in reading (Pellitter, 2006).

Over the past decades, it has been revealed that both researchers and practitioners in the field of
specific learning disabilities have debated over an appropriate definition as well as the diagnostic
criteria. Although there are many definitions of learning disabilities, for the purpose of this study, the
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educational model of learning disabilities enacted by the Individual Disabilities Education Act (IDEA)
was used. According to IDEA (2004), the term "learning disabilities” means a disorder in one or
more of the basic psychological processes involved in understanding or in using language, spoken or
written, which manifests itself in the imperfect ability to listen, think, speak, read, write, spell,
or do mathematical calculation. This term includes such conditions as perceptual disabilities, brain
injury, minimal brain dysfunction, dyslexia, and developmental aphasia. The term "specific
learning disabilities" does not include a learning problem that is primarily the result of visual, hearing,
motor disabilities, mental retardation, emotional disturbances, or environmental, cultural, or
economic disadvantage.

According to Goleman (1995), the elements of emotional intelligence are crucial abilities for
effective living. When looking at the constructs of emotional intelligence and its emotional processes,
one would also have to consider the constructions of reading comprehension. Reading
comprehension is a complex process which refers to (a) extracting information in a reading passage,
(b) using higher-order thinking skills, which includes drawing inferences and conclusions, raid
inferring the author's purpose, mood, and tone, (c) using meta cognitive knowledge to predict
outcomes, and (e) summarizing and clarifying content (Robertson, 2001).

The importance of emotional intelligence in learning cannot be overemphasized, especially as it
relates with learning. Emotions influence cognition by providing the energy that drives, organizes,
amplifies, and attenuates all thinking and reasoning. Likewise, it is believed that cognition helps us to
understand our emotions by providing the words, contexts, and reasons for the emotions one feels.
Emotions are also described, as internal feelings, which may be negative or positive, and that these
emotions are the underlying force for all thinking (Zambo & Brem, 2004). It is suggested that negative
emotions can disrupt thinking and learning.; fleet motivation, and influence how we perceive and
react to life, in turn determining how content and successful we are.

Research has shown that while emotions affect the learning functioning of students. It also
has serious implications for those with learning disabilities. According to Gorman (1999),
research demonstrates that students with learning disabilities experience emotional distress related
to their difficulties. Students with learning disabilities tend to have higher levels of emotional
concerns, such as depression, anxiety, loneliness, and low-self-esteem, than do their peers without
learning disabilities. Elias (2004) suggests that these students sit in regular education classes feeling
confused about what is being presented and often times have emotions of anger for a variety of
reasons. Abrams (1986) suggests that constant failure and frustration may lead to strong feelings
of inferiority, which in turn may intensify the initial learning deficiency. It is for this reason that it
is important for teachers to integrate aspect of emotional intelligence training in the teaching and
learning process. As such, the current study seeks to investigate on teachers' opinion on academic
achievement analysis, student-centered teaching and emotional intelligence for the care of the
learning disabled primary school children in Gokana Local Government Area of Rivers State.

REVIEW OF RELATED LITERATURE

Academic Achievement Analysis: The concept of academic achievement is seen as the learning
outcome of a particular knowledge acquired. Academic achievement as noted by Gipps (1990) is
probably most often defined in terms of levels of standard in basic knowledge and skills and are
therefore related to test scores and exam results. Academic Achievement refers to the quality of
performance in terms of test and class exercise with academic content. 'In other words, it is the
attainment of a given standard of excellence or qualified standard of academic performance i.e.
the extent or the degree of success an individual has in his/her studies. The evaluation of
academic achievement in schools can be done in various ways such as taking tests both oral and
written, home-works, performing presentations, and participating in group discussions and other
class activities. Pupils are also appraised by the level of achievement on "standardized tests
recommended for specific ages (Bell 2010).

In the past, Teacher's observation was used to measure academic achievement of students
but today's method of assessment has recent inventions which are fairer than those used in the past.
For instance, grading systems was first used in the United States but were originally critiqued
based on the heightened prejudice. Some teachers appreciated varying features of learning than
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others, and while some standardization were endeavored to ensure a fairer system, despite this, the
problem persisted. Currently, variations have been implemented to disagree with students' abilities,
and researches into finding alternative methods of measuring achievement are still ongoing.

Student-Centered Teaching: The term Students-Centered learning refers to a wide variety of
educational programs, learning experiences, instructional approaches, and academic-support
strategies that are intended to address the distinct learning needs, interests, aspirations, or
cultural backgrounds of individual pupil and groups of students. To accomplish this goal,
schools, teachers, guidance counselors, and other educational specialists may employ a wide
variety of educational methods, from modifying assignments and instructional strategies in the
classroom to entirely redesigning the ways in which students are grouped and taught in a school. The
term “student-centered teaching” most likely arose in response to educational decisions that did not
fully consider what students needed to know or what methods would be most effective in facilitating
learning for individual students or groups of students. For example, many traditional approaches to
schooling could be considered "school-centered.” rather than pupil-centered, because schools are
often organized and managed in ways that work well for organizational operations, but that might not
reflect the most effective ways to educate students.

Emotional Intelligence: While emotional intelligence has a long history, it only emerged into the
classroom when Daniel Goleman published the book Emotional Intelligence (Goleman, 1995).
Goleman (1995) proposes that emotional intelligence plays a critical role in determining one's success
in life. Since then, research has been conducted in the field of emotional intelligence. Studies have
covered such areas as identifying methods for measuring emotional intelligence, determining the
importance of emotional intelligence skills to one's effectiveness, and applying and integrating
emotional intelligence in a variety of settings, including school rooms (Weissinger, 1998). As such
there has been various definitions of emotional intelligence which are briefly presented below.

Emotional intelligence refers to the capacity for recognizing one's own feelings and those of
others for motivating oneself, and for managing emotions well in our relationships. It describes
abilities distinct from, but complementary to, academic intelligence, the purely cognitive capacities
measured by 1Q. Although a comprehensive theory of emotional intelligence was provided by
Salovey and Mayer (1990), and another pioneering model of emotional intelligence was proposed in
the 1980s by Reuven Bar-On (1988). Other theorists have proposed variations on the same idea.
Goleman has adopted Salovev and Mayer's and modified into a version for understanding how these
talents matter in the work life. Goleman's (1995) adaptation includes the following five basic
emotional and social competencies.

o Self-awareness: knowing what we are feeling at the moment, and using those preferences to
guide our decision making; having a realistic assessment of our own abilities and a well-
grounded sense of self-confidence.

. Self-regulation: handling our emotions so that they facilitate rather than interfere with the
task at hand; being conscientious and delaying gratification to pursue goals; recovering well
from emotional distress.

° Motivation: using our deepest preferences to move and guide us toward our goals, to help us
take initiative and strive to improve, and to persevere in the face of setbacks and frustrations.
. Empathy: sensing what people are feeling, being able to take their perspective, and

cultivating rapport and attunement with a broad diversity of people. Empathy also refers to
the identification with the state of another person.

. Social Skills: handling emotions in relationships well and accurately reading social situations
and networks; interacting smoothly; using these skills to persuade lead, negotiate and settle
disputes, for operation and teamwork.

In line with the above assertion, emotional intelligence shall be defined n this study as the ability to

perceive accurately, appraise, and express emotions, the ability to access and or generate feelings

when they facilitate thought; the ability to understand emotion and emotional knowledge; and the
ability to regulate emotions to promote emotional and intellectual growth.
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Concept of Learning Disability

The concept of learning disability has been variously defined from the educational, political, social
and workforce perspectives. One of the most widespread definitions of learning disability has been
that provided by Valuing People (2001) in which learning disability was defined as a significantly
reduced ability to understand new or complex information, to learn new skills (impaired intelligence),
with; a reduced ability to cope independently (impaired social functioning) which started before
adulthood, with a lasting effect on development.

This definition is broad consistent with that used in the current version of the World Health
Organization's International Classification of Disease (ICD-10), although this does use the outdated
and (to many) offensive term 'mental retardation. The term learning disability was introduced to
replace the term 'mental handicap’. The term "learning disability" and learning difficulties have been
used interchangeably. According to Tambulwa (2009), learning difficulties and learning disabilities
are two terms that are difficult to distinguish: some scholars argued that both have the same meaning
and can therefore be used interchangeably, while some argued that learning disability is a generic
term which encompasses learning problems including disability. Crowl et al. (1997) assert that, this
implies that learning disability could become a disability when it is diagnosed to be a severe disorder.
They further posited that, the degree of the learning condition makes the difference. Further
arguments by other authorities point to the fact that learning is a hon-categorical definition, including
all these who have difficulties learning one or more of the basic academic skills.

On the other hand, learning disability is a categorical definition based on diagnosis. Strydom

(2009) opined that learning disability is an all-embracing term for children with any type of learning
problem or disorders. The preference by the United States of America to use the term learning
disability is only for the convenience of clarification. Strydom is of the opinion that the United States
of America classified children with learning disability on two grounds. First, that the learning problem
is presumed to be due strictly to some Neurological dysfunction and not by external factors. Secondly,
a child classified as a learning disabled when he has been properly diagnosed and the result shows
discrepancy between a child's potential and his achievement.
The most widely accepted definition of learning disabilities was given by the American National Joint
Committee on Learning Disabilities (NJCLD) in Abekhale and Okpenge (2009) as a generic term that
refers to a heterogeneous group of disorders manifested by significant difficulties in the acquisition
and use of listening, speaking, reading, writing, reasoning or mathematical abilities. These disorders
are intrinsic to the individual and presumed to be due to the dysfunction of the central nervous system.
Even though a learning disability may occur concomitantly with other handicapping conditions (e.g.
sensory impairment, psychogenic factors) it is not the direct result of these conditions or influences.

The definition, so far are all presumptions because the actual causation of learning difficulties
is yet to be determined, since the assumption that learning difficulties have a neurological connections
or that they result from a dysfunction of the central nervous system is yet to be empirically proved.
Whatever be the case, teachers and counselors have a stake in the identification and remediation of
children with learning difficulties. Which can be clearly identified based on certain character.

Characteristics of Problems Associated with Learning Disabilities
Following the definition that has just been presented however, it seems possible to identify the
following as part of the problems confronting the learning disabled child. These are:

1. Difficulty in listening comprehension which involves -an in ability to receive oral language
effectively.

2. Unusual difficulty in making or learning oral speech, which involves an inability to express
oneself in oral language.

3. Written language disabilities demonstrated in an unusual difficulty in learning to read and
write.

4. Unusual difficulty in visual-motor co-ordination which involves the problem of learning how
to make one's hands and feel work together with what the eyes see.

5. Problems of in attention which involves two kinds of difficulties: difficulty in selecting

attention and difficulty in sustaining attention.
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6. Disabilities in authentic skills/concepts, which involve unusual difficulties in computational
skills.  Symbolic  language expression, understanding of spatial relationships,
effective development, arithmetic concepts, seriation and conservation abilities and the
ability to associate written numerals or figures with the quantities they represent (Nwoye,
1988).

How to Identity a Child with Learning disability

In order to identify children with learning disability, Denga (2009) posited the following methods:

. The use of Checklist: Checklist can be constructed by the teacher and used to identify and
assess the child with learning disability. The checklist contains the child's name, his class, the sex,
approximate age and the various items against which the extent of learning disability can be checked.
° Observation: Observation by teachers, counselors and special educators is very important
initial activity. It is tied up with the checklist because a teacher or counselors can more confidentially
check what he has observed rather depend on secondary source. If possible visits can be paid to the
parents at home to find out what the child does at home. Observation calls for a team effort.

° Use of Tests: If standards psychological tests are available, they could be used to ascertain
the extent of leaning difficulty. These tests can be obtained from experts on tests construction or from
the Faculty of Education nearest to the school.

o Face to Face Interviews with the Children Suspected to have Learning disability: The
teacher can ask the child to tell a story, to read a passage, to narrate about his achievements and his
relationship with other children. During this face to face discussion, several problems can be
identified for treatment. Assessment may be done both in mother tongue and in English. A child can
be asked to write short passage from a book so that the ear-hand coordination can be assessed.

Types of Learning Difficulties

Deficits in any area of information processing can manifest in a variety of learning difficulties.
However, the umbrella term” learning difficulties” is used to cover a wide variety of learning
difficulties. Many people use it synonymously with dyslexia (difficulty with words), but it is now
generally accepted that dyslexia is only one of a group of difficulties that may include others to be
discussed as presented by lwundu (2004).

Dyslexia or Reading Difficulty: This is the most common learning disability. It is often referred to as
dyslexia which is a language based disorder of institutional origin characterized by difficulties in
single word decoding, reflecting insufficient psychological processing including problems in
acquiring reading, writing and spelling (Kenyon, 2003). Kenyon further mentioned that dyslexia can
rise from mild to severe difficulty. It is assumed that this disorder has a hereditary connotation
because it is often seen a run in families. A reading difficulty can affect any part of the reading
process, including difficulty with accurate and/or fluent word recognition, word decoding, reading
rate, prosody (oral reading with expression), and reading comprehension. According to Wikipedia
(2019), before the term, "dyslexia™ came into prominence, this learning disability used to be known
as "word blindness." The common indicators of reading difficulty include with phonemic awareness
the ability to break up words into their component sounds and difficulty with matching combinations
to specific sounds (sound-symbol correspondence). Strydom (2009) identified severe signs of and
symptoms of reading difficulty, amongst which are the following:

o Reading slowly and painfully
Experiencing decoding errors especially with the order of letters
Showing wide disparity between listening and reading comprehension of some text
Having trouble with Spelling
Exhibiting difficulty recalling known words
Having difficulty with written language
Substituting one small sight word for another like a, I, he, the, there, was
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Types of Dyslexia
Dyslexia can be classified into two broad types based on the origin. According to this classification,
dyslexia can be classified into developmental and required. Acquired dyslexia refers to dyslexia that
has its origin due to sickness or ill health. On the other hand, developmental dyslexia has no known
origin but is assumed to have started from birth. Another classification of dyslexia is based on the
types of deficit. In this approach, there are three broad types namely phonological, surface and deep.
Phonological dyslexia is extreme difficulty reading that is a result of phonological
impairment, meaning the ability to manipulate the basic sounds of language. The individual sounds of
language come 'sticky', unable to be broken apart and manipulated easily. Surface dyslexia is a
condition in which there is difficulty with whole word, recognition and spelling, especially when the
words have irregular spelling-sound correspondences. Lastly, deep dyslexia is an acquired form of
dyslexia, meaning it arrives later in life and does not usually result from genetic, hereditary
(developmental) causes. It represents a loss of existing capacity to head, often because of head trauma
or stroke that affects the left side of the brain.

Treatment of Dyslexia

Various types of psycho-educational approaches have been proposed as treatment of dyslexia. Some

of these approaches include:

o Multisensory Teaching: This involves regular interaction between the teacher and the
student and the simultaneous use of multiple senses including auditory, visual, and kinesthetic
(touch). For example, a dyslexic learner is taught to see the letter A. say its name and sound
and write it in the air- all at the same time. The use of multisensory input is thought to
enhance memory storage and retrieval.

. Structured and Cumulative Learning: This involves training students on language
elements and rules by introducing the logical and understandable order words and their
approach to learning. Students go back to the very beginning of their language learning, to lay
a proper foundation. Beginning by reading and writing sounds in isolation (phonemes), then
blending sounds into syllables and words. Elements of language consonants, vowels, digraph
blends, and diphthongs are introduced in an orderly fashion. Only later, learners proceed to
advanced structural elements such as syllable types, roots, prefixes and suffixes.

. Personalized and Flexible: Teaching begins with recognizing the differing needs of learners.
Building a close teacher-student relationship with continuous feedback and positive
reinforcement leading will lead to success and self-confidence. Instructors ensure the learner
is not simply recognizing a pattern and applying it without understanding. When confusion of
a previously taught rule is discovered, it is re-taught from the beginning.

Thesis Statement

Many students, despite the best academic effort of parents and teachers seem not to be performing
well in schools. Especially at the primary school level, students continue to experience persistent
difficulties which get them frustrated as their grades begin to continuously fail with the increasing
difficulty they experience with school work. These difficulties if not attended to may cause the
student to experience a catalogue of emotional and social problems; gradual loss of self-esteem and
frustration leading to some juvenile delinquencies which can linger to adulthood. It has therefore
become vital that teachers understand the factors which predispose students towards poor academic
achievement, one of which is learning disabilities. It is therefore against this background that the
current study seeks to survey teachers™ opinion on academic achievement analysis, Students-Centered
teaching and emotional intelligence for the care of learning disabled primary school children in
Gokana Local Government Area of Rivers State.

Statement of Objectives

The objective of this study is to ascertain teachers” opinion on academic achievement analysis,
Students-Centered teaching and emotional intelligence for the care of learning disabled primary
school children in Gokana Local Government Area of Rivers State. In more specific context, the
objectives of this study include the following:
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1. To ascertain the impact of learning disability on the academic achievement of primary school
pupils in Gokana Local Government Area of Rivers State.

2. To ascertain some Students-Centered teaching strategies for the care of the learning disabled
primary school children in Gokana Local Government Area of Rivers State.

3. To investigate the relationship between emotional intelligence and Students-Centered

teaching strategies for the care of learning disabled primary school children in Gokana Local
Government Area of Rivers State.

Theoretical Framework

The theoretical framework for this study is anchored on the Goleman's (1995) theory of Emotional
Intelligence. According to Goleman's theory, emotional intelligence is a constellation of skills that
help students succeed in schools. These skills when present improve academic performance and when
absent leads to poor academic performance. These skills are broadly classified into five namely self-
awareness, self-regulation, motivation, empathy and social skills.

The implication of this theory to the current study is that students with learning disabilities
are likely to perform poorly because they also experience social and emotional challenges. Therefore
schools that fail to broaden their definition of intelligence to include emotional development will
ultimately shortchange students and limit their academic performance. Goleman therefore argued that
educators should view emotional development not as another add-on or something to do in between
activities or classes: rather, emotional development should be viewed as an opportunity for success in
school. As posited by Ormsbee (2000), if schools are to be effective, they must change the way in
which they deal \\ith students and develop effective social and emotional competencies.

Methodology

The design for this study was the descriptive survey research design. The descriptive research design
is that which seeks to describe the present state of an event, person or situation. This research design
was adopted for this study because the researcher surveyed teachers' opinion on academic
achievement "analysis, Students-Centered teaching and emotional intelligence for the care of learning
disabled primary school children in Gokana Local Government Area of Rivers State, with specific
focus on dyslexia. The population for this study comprised of all public primary school teachers.
Convenience sampling technique was used due to logistics and time consideration for the study to
select 80 teachers from secondary schools in Rivers State.

Data collection for the study was done using an instrument developed by the researcher titled
Students-Centered teaching Strategies and Emotional Intelligence Inventory (SCTSEII) The
instrument was constructed using a four-point Likert scale of Strongly Agree (SA), Agree (A),
Disagreed (D) and Strongly Disagreed (SD) which was scored 4, 3, 2, and 1 point(s) respectively. The
instrument had 15 items in total. Validation of the instrument was done by subjecting the instrument
to expert judgment. The instrument was given to one expert each in Educational Psychology and
Measurement and Evaluation. Their contributions were integrated into the final version of the
instruments before administration. Reliability of the instrument was done using the Cronbach Alpha
method. The merit was administered to 20 teachers who were not part of the target sample in Gokana
Local Government Area After analysis, alpha coefficient of 0.79 was obtained for the SCTSEII. This
indicated that the instruments possessed suitable level of reliability. For data analysis, mean and
deviation were used to answer the research questions. The results obtained are presented in below.
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Results

Table 1: Impact of learning disabilities on the academic achievement of primary school pupils

SIN ITEM X2 SD Decision

1. Students regularly miss from class due to their learning 3.31 0.73 Agreed
disabilities

2. Poor level of comprehension makes students answer 2.94 0.73 Agreed
questions wrongly

3. Inattention during class activities 2.1% 0.81 Agreed

4. Delay in completion of assigned texts 3.05 0.66 Agreed

5. Inability to contribute to class assignments and texts 3.18 0.71 Agreed
Grand Mean 3.05 0.73 Agreed

According to the results on Table 1, teachers' opinion on the impact of learning disability includes that
students regularly miss from class due to their learning disabilities (mean = 3.31, SD = 0.73). Poor
level of comprehension makes students answer questions wrongly (mean = 2.94, SD = 0.73).
Inattention during class activities (mean = 2.78, SD = 0.81), delay in completion of assigned texts
(mean = 3.05. SD - 0.66) and lastly inability to contribute to class assignments and texts (mean =
3.18. SD - 0.71). On the whole a grand mean of 3.05 was obtained which suggests that teachers
agreed that learning disabilities had a significant negative impact on the academic achievement of
pupils in Gokana Local Government Area of Rivers State.

Table 2: Students-Centered teaching strategies for the care of learning disabled primary school
children

ITEM X SD Decision

6 Including relevant materials and activities that are personally 2.87 1.08 Agreed
relevant to learners

7  Providing learners with increasing responsibility for the 2.99 1.00 Agreed
learning process

8  Provide questions and tasks that stimulate learners' thinking 3.04 0.95 Agreed
beyond rote memorization

9 Include peer learning and peer teaching as part of the 3.05 1.00 Agreed
instructional method.

10 Manage time in flexible ways to match learner needs. 3.01 0.98 Agreed
Grand Mean 2.99 1.02 Agreed

Regarding teachers’ opinion on the various children-centered teaching strategies for helping those
with learning disability, the result showed that some of the agreed strategies were to include relevant
materials and activities that are personally relevant to learners, providing learners with increasing
responsibility for the learning process, provide questions and tasks that stimulate learners' thinking
beyond rote memorization, include peer learning and peer teaching as part of the instructional method,
and manage time in flexible ways to match learner needs. From the grand mean value of 2.99, it
therefore, suggests that adopted children-centered teaching strategies can improve the academic
achievement of students with dyslexia in Gokana Local Government Area of Rivers State.
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Table 3: Teachers’opinion on the relationship between emotional intelligence and Students-Centered
leaching strategies for the care of learning disabled primary school children

Relationship between emotional intelligence and child-centred X SD  Decision
teaching strategies

11  Emotional intelligence enable teachers to work with students of different 2.59 1.02
background, including those with learning disabilities

12  Teachers with emotional intelligence ‘are empathetic towards students 2.80 1.02
with learning disabilities

13  Social skills enable teachers to identify students who need help with 3.20 0.84
their learning disabilities.

14 With emotional intelligence, teachers can help students navigate their 3.00 0.93
unique challenges

15 Emotional intelligence is an important skill to help both students with 2.12 1.03
and without learning disabilities

Grand Mean 2.68 0.96

According to the result Table 3 on the relationship between emotional intelligence and Students-
Centered teaching strategies for the care of learning disabled children in primary schools, the result
led that it was agreed that emotional intelligence enable teachers to work with students of different
round including those with learning disabilities, as well as it equip teachers to be empathetic towards
students with learning disabilities. In addition, it was the teachers' opinion that social skills enable
teachers easily; identify those who need help with their academic challenges. From the grand mean of
2.68, it therefore indicates that there is a significant relationship between emotional intelligence and
Students-Centered teaching strategies for the care of learning disabled children in Gokana Local
Government Area of Rivers State.

CONCLUSION

This study was conducted to ascertain the opinion of teachers on academic achievement analysis,
child Students-Centered teaching and emotional intelligence for the care of learning disabled primary
school children in Gokana Local Government Area. Based on the outcome of the study, it was
revealed that learning disabilities, especially dyslexia, had a negative impact on the academic
achievement of primary school pupils in Gokana Local Government Area. However, it was shown
that with the adoption of Students-Centered teaching strategies, pupils can be helped to develop
improved academic achievement. Furthermore, the teachers agreed that being emotionally intelligent
is a panacea for students with learning disabilities to be assisted.
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