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Abstract

The study aimed to establish the relationship between students’ self-efficacy and academic
performance at Makerere University. The study used a cross-sectional survey design to collect
a large amount of data on students. The study used an online instrument to collect data from
117 College of Education and External Studies of Makerere University students. To establish
the academic self-efficacy of students at Makerere University, data collected using an online
survey were analysed using IBM SPSS version 21.0. Findings showed that the students’ self-
efficacy and academic performance mean scores are on the same level (high) and 2nd class
upper, respectively. However, there is no significant relationship between students’ academic
self-efficacy and academic performance given the p > .05 for all constructs (perceived control,
competence, persistence and self-regulated learning). Even though the students have a high level
of self-efficacy, it may not influence their academic performance in class. Also, this does not mean
that the university should not give importance to developing the students’ self-efficacy. The study
concluded that the university should continue its academic programmes that will continuously
develop the student’s well-being in acquiring relevant experiences and skills in the University.
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Introduction

The current focus has been put on self-efficacy as a powerful factor in enhancing academic
performance among students. Self-efficacy is the belief in one’s ability to succeed in a particular
situation. Bandura (2012) defines self-efficacy as a belief in a person’s ability to succeed in
a particular situation or to accomplish a particular task. Beliefs in personal efficacy form an
important element of human agency (Bandura, 1997). Bandura said that if people believe they
are incapable of producing results, they will not try to make things happen.
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According to the general performance of Makerere University students in the graduation of
2021, out of 11,151 graduands, only 420 ( 3.8%) graduands managed to obtain a Cumulative
Grade Point Average (CGPA) above 4.40 hence obtaining first-class degrees (Mak, 2021). GPAs
(Grade Point Averages) express a student’s academic strength in a single numerical value. At
Makerere University, the GPA ranges from 0 to 5, with a CGPA ranging from 2.0 — 2.79 as a
pass to 4.40 — 5.00 as a first-class degree. Most researchers worldwide used the GPA to measure
student academic performance (Mushtaq & Khan, 2012; Galiher, 2006; Stephens & Schaban,
2002) because their main focus was student performance for the particular semester. Makerere
University uses the CGPA mentioned above system where all the scores by the student for
completed semester results are computed. Most studies (such as; Hayat et al., 2020; Oyuga et al.,
2019; de Fatima Gouldo, 2014; Meral et al., 2012;) show the relationship between students’ self-
efficacy and academic performance. Due to the low CGPA scores by the majority of the students,
it has necessitated a study to establish the relationship between students’ self-efficacy and their
academic performance at Makerere University.

Review of Related Literature

Many studies have established the effect of self-efficacy beliefs on students’ performance
(Mojavezi & Marzieh, 2012; Lin & Papageorgiou, 2016). The students’ self-efficacy beliefs can
affect their performance in several ways: students with firm self-efficacy beliefs are more likely
to achieve in the lecture room than students with a low sense of self-efficacy. Furthermore,
students with high self-efficacy are open to new approaches and can adopt new strategies during
teaching and learning, which in turn supports their performance. This is well articulated in the
study done in the USA by Candace (2013) on Self-efficacy and student learning: A case study
of the implementation of common core states standards in mathematics in a parochial middle
school. The setting and study participants were a purposeful sample. The researcher chose the
study site, aware that the middle school was going to implement Common Core State Standards
in Mathematics in 2012-2013. The study involved data collection and analyses of teacher
perceptions and student performance in sixth and seventh-grade mathematics under the Common
Core State Standards in Mathematics. The study used mainly qualitative research methods to
collect data. Quantitative methods were included to support qualitative findings. The reviewed
study to determine students’ self-efficacy on their performance was done in the USA, a very
developed country where learners and teachers are more exposed than Ugandan students. This
difference in the levels of exposure may lead to a difference in the findings

In like manner, many studies have proved that self-efficacy or optimism (self-confidence) can
positively impact many aspects, including students’ academic performance (Bressler, Bressler, &
Bressler, 2010). In this context, the results of a study conducted in Iran by Mojavezi and Marzieh
(2012) on the influence of self-efficacy on students’ motivation and performance affirmed it. In
this sample, eighty senior university students were randomly selected from four different Iranian
Universities. Self-efficacy and academic performance questionnaires for students were used to
gather data. The study results showed that self-efficacy positively influences the motivation and
achievement of the students. The study was able to reach a large group of participants because it
employed a quantitative approach. Despite that, the study did not gain in-depth data because it
lacked qualitative approaches. The study’s findings reflected a strong correlation between self-
efficacy and their students’ academic performance.

Similarly, a study carried out in Spain by Regueiro, Blas, Valle, Pineiro and Cerzo (2014) on
self-efficacy and its relationship with students’ affective and motivational variables in higher
education asserted that during the past few decades, researchers have proposed that self-efficacy
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influences student achievement and motivation. Using cluster analysis, three distinctive profiles
of teachers were generated: high, medium, and low self-efficacy. ANOVA results suggest that
students with intermediate self-efficacy perception are more learning-oriented than students
with high self-efficacy. Students overconfident in their learning capacity seem to engage less in
studying to learn, are more indifferent to the subjects, and value the subject’s contents less. The
research was conducted in a university setting in Spain, a more developed country than Uganda.
This certainly means that the findings of this study may not apply in an environment like that of
Uganda, where Makerere university is located.

Regardless of domain, several types of research show that self-efficacy helps predict academic
performance, and studies testing causal models highlight the important role of self-efficacy
(Wan & Madya, 2017). Students with a high level of self-efficacy also possess a higher level
of academic motivation. This is clearly articulated in a study done in South Korea by Kim and
Seo (2018). They conducted a meta-analysis by synthesizing the results of 16 studies involving
4,130 students to explore whether or not the relationship between students’ self-efficacy and
academic performance was influenced by the scale used to measure students’ efficacy and/or
by the sub-factors of teacher efficacy length of teaching experience, location of the school, or
the student’s educational level. The results showed that the mean relationship between students’
self-efficacy and academic performance was significant, but the effect size was small. The results
also indicated that the relationship was influenced by some teacher efficacy measures and sub-
factors and by the length of teaching experience. The reviewed study of Kim and Seo was a
meta-analysis which synthesised the results of 16 studies to come up with the results, while the
current study was an empirical research where data was picked from the respondents and then
analysed to come up with the findings and conclusions.

Studies on perceived academic self-efficacy and student performance have confirmed that
perceived self-efficacy impacts students’ aspirations, levels of interest in academic pursuit,
academic accomplishments and how well they prepare themselves for different occupational
careers (Momanyi, Ogoma & Misigo, 2010). This is in line with a study carried out in Egypt
by Abdelmotaleb and Sudhir (2013), which examined the mediating influence of academic self-
efficacy on the link between perceived academic climate and academic performance among
university students. The participants in the study consisted of 272 undergraduate students at the
University of Assiut, Egypt. A scale to measure perceived academic climate was developed. The
results demonstrated that perceived academic climate and self-efficacy significantly correlated
with students’ academic performance. Based on the findings, it was recommended that academic
self-efficacy should be enhanced using counseling strategies. This study was carried out among
undergraduate University students. However, it did not specify the category or courses being
pursued, while the current study focused on students in the College of education, which makes
the findings not possible to be transferred and generalized.

Self-efficacy beliefs also contribute to student academic performance because they influence
thought, process, motivation, and behaviour (Bandura, 1997). Student academic performance can
fluctuate due to varying beliefs in self-efficacy (Tenaw, 2013). The importance of self-efficacy
as regards students’ academic performance is well articulated in a study carried out in Nigeria
by Garba, Munira and Nobaya (2017). In this research, they examined the rates of academic
self-efficacy beliefs of students and the connection between academic self-efficacy and students’
academic performance in one of the Nigerian Education Colleges. The questionnaire was used
to collect data. The research involved a total sample of 339 respondents stratified and randomly
selected from the College’s five faculties. The results showed a significant positive association
between beliefs in academic self-efficacy and students’ academic performance. The reviewed
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study used a self-administered instrument for data collection, whereas the current study used
online survey questionnaires.

Equally important is a study carried out in Uganda by Mbabazi (2016), aimed at determining
the influence of attitude and self-efficacy towards academic performance in Mathematics.
It employed a causal correlational research design. The results showed a satisfactory level of
students ‘ academic performance. It is either positive or negative in terms of the level of attitude
towards the subject of mathematics. As for the self-efficacy of the graduates, it is not high or
low. When grouped according to gender, no significant difference was observed in attitude and
self-efficacy. It was also found that only attitude towards mathematics significantly influenced
academic performance. Students who have a positive attitude toward the subject tend to perform
well. Therefore, it is possible to improve performance in mathematics by cultivating a positive
attitude towards the subject. It is the responsibility of parents, lecturers and other stakeholders
to support the students in this field. Mbabazi’s checked research focused on only one subject,
while the current study was conducted across the entire College of education and external studies
among undergraduate students.

Further, a study done in Uganda by Acheng (2017) investigated the relationship between students’
self-efficacy in mathematics and mathematics achievement having attitudes towards math. The
statistical population of this study was the Islamic University Mbale students in the field of
Chemistry engineering, who registered for basic mathematics in August- December 2015. In this
research, the sample size was 142 people (101 male and 41 female) selected using the cluster
sampling method. The AMOS software was used for the model test. The findings of the research
showed that there is no relationship between attitude towards mathematics and educational
mathematics achievement. There is a positive relationship between self-efficacy in mathematics
and mathematics achievement. This study by Acheng was carried out only on mathematics
students, making it different from the current study carried out among undergraduate students
from different specialisations in the College of Education and External Studies, Makerere
University secondary schools, which promotes a better generalisation.

Academic self-efficacy

Academic self-efficacy is mainly about the student’s perception of what they can or cannot do
as opposed to individual resources. Students with high self-efficacy tend to choose challenging
tasks, while students who cannot do well on their own often avoid them. Self-efficacy involves
learning to control oneself, which helps the student to use his / her resources to plan, control and
analyse the performance of tasks, activities and the preparation of learning products. (Schunk &
Zimmerman, 1995). Students with high self-efficacy tend to earn better grades and show greater
perseverance in engineering and science subjects than other students with low self-efficacy. In
addition, high self-efficacy students use practical comprehension techniques when learning,
scheduling their time and managing their efforts. In a study conducted in Lima, Peru, there was
a positive and important relationship between academic self-efficacy and first-year university
students’ academic performance in Lima. (Alegre, 2014). There was also a positive association
between self-regulated learning and academic performance.

According to a study that was done by Fenning and May (2013), “relationship results showed
a significant, positive relationship between normal performance and high school GPA” (p.642).
Also, because gifted students have better experiences with academics, these experiences increase
self-confidence (Taylor, 2014). Taylor explains that student performance levels increase, and their
independence and inner motivation translate into greater success in the classroom. For students
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to maintain a high level of self-efficacy, they need to believe that they are equipped with the skills
and abilities of a particular task (Clickenbeard, 2012, p. 625). Bandura et al. (1996) further state
that “in the theory of social cognition, personal efficacy works within a broad network of social
and psychological impacts where functional beliefs play an influential regulatory function” (p.
1207). The classroom environment plays a bigger role in education than most people imagine.
The student environment, including teachers and peers, influences student learning. For example,
if students’ peers do well in their studies and are recognised, some students will be more likely to
believe in their abilities (Siegle & McCoach, 2007, p. 285). Students are easily influenced, and
teachers can choose to have a positive impact on their lives (Taylor, 2014).

Research Methodology

The study was conducted to establish the relationship between students’ self-efficacy and
academic performance at Makerere University. The study employed a cross-sectional design
which helps collect data in a snapshot. An online survey instrument was used to collect data
from respondents. The survey questionnaire had items on a Likert scale ranging from strongly
disagree to strongly agree for self-efficacy, whereas academic performance was measured based
on the CGPA of students at Makerere University. Only the College of Education and External
Studies undergraduate students participated in this survey because it is the largest College in the
university; hence results can be generalized to other colleges that make up the university. A total
of 117 students participated. This chosen sample size was consistent with Wiersema (2009), who
points out that a sample should be sufficiently large to maintain the integrity and reliability of the
data and indicates that a sample of 5% of the population is accurate. This study, therefore, used
9% to sample undergraduate students. The total sample size for this study was 117 out of 1236
students per the 2021 annual report of the College of Education and External Studies.

Findings and Discussion of the Study

This online survey targeted Makerere university students, specifically from the College of
Education and External Studies. A total of 117 students participated, and their demographic
characteristics are indicated in the frequency Table 1.
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Table 1
Gender/sex
Variable Frequency (n) Percent (%)
Female 55 47.0
Gender Male 62 53.0
Total 117 100.0
Course BACE 71 60.7
BED 41 35.0
BYD 5 4.3
Total 117 100.0
Gender Female 55 47.0
Male 62 53.0
Total 117 100.0
Age 20-23years 87 74.4
24-27years 27 23.1
28-31years 2 1.7
36 and above 1 9
Total 117 100.0

Source: Field data (2021)

The findings from Table 1 indicate that 62(53.0%) of the respondents were males, whereas
55(47.0%) were females. The majority, 71(60.7%), were pursuing a bachelor of adult and
community education (BACE) course, followed by 41(35.0%) of the respondents who were
pursuing a bachelor of education (BED) course and 5(4.3%) of the respondents were pursuing a
bachelor of youth development work (BYD). The majority, 87(74.4%) of the respondents were
aged between 20-23years, while 27(23.1%) of the respondents were aged between 24-27years,
2(1.7%) of the respondents were aged 28-31years and 1(0.9%) of the respondents was 36 and
above years old.

Descriptive Statistics for Academic Self-Efficacy and Academic Performance

To establish students’ academic self-efficacy at Makerere University, data collected from an
online survey were analysed using IBM SPSS version 21.0 to produce descriptive statistics based
on the constructs from the validated scale by Dullas (2018). Dullas suggested constructs such as;
perceived control, competence, persistence and self-regulated learning, citing (Bandura, 1997;
Zimmerman & Shunk, 2008; Schell et al., 2015) as components of self-efficacy. The findings are
shown in Table 2.
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Table 2

Descriptive Statistics for Perceived Control

Perceived control Items N Mean SD
I can succeed because I can improve my study habit 117 4.13 1.08
I will be able to finish my university education because I am 117 3.94 1.05
smart enough to do so
When I am called in class to give my opinion, I give the

X 117 3.68 97
correct answer because I pay attention
Passing a subject depends on how well I perform. 117 3.79 1.09
The future depends on what I do now. 117 4.22 1.15
My lecturers give me high marks because I deserve them. 117 3.70 1.18
Because I developed good study habits, I learned more. 117 4.13 .83

I can successfully control the outcome of my performance
tasks, such as group presentations, oral works, multimedia 117 3.92 .86
presentations, and research projects.

My lecturers see me as a good student. 117 3.78 81
I believe that I can pass all subjects because I can do so. 117 4.15 .89
I believe that I can pass research because I can do so. 117 3.97 91

I can successfully control the outcome of written work in my
academics, such as quizzes, units, or long tests.

Grand mean 3.93
Source: Survey data (2021)

117 3.73 92

From the findings in Table 2, the grand mean is 3.93, which puts perceived control at a high rate.
Findings from Table 2 indicate that majority of the respondents agreed (M = 4.13, SD = 1.08)
that they can succeed because they know they can improve their study habits, and the majority of
the respondents agreed (M =3.94, SD = 1.05) that they will be able to finish university education
because they are smart enough to do so. In addition, the majority of the respondents agreed
(M = 3.68, SD = .97) that when called in class to give their opinion, they gave the correct
answer because they paid attention, and they agreed (M = 3.79, SD = 1.09) that passing a subject
depends on how well they perform. Furthermore, most respondents agreed (M = 4.22, SD =
1.15) that the future depends on what they do now, and they also agreed (M = 3.70, SD = 1.18)
that their lecturers give them high marks because they deserve them. The majority of respondents
agreed (M = 4.13, SD = .83) that they learn more because they develop good study habits. They
agreed (M =3.92, SD = .86) that they can successfully control the outcome of their performance
tasks such as group presentations, oral works, multimedia presentations, and research projects,
and they agreed (M = 3.78, SD = .81) that their lecturers see them as good students. Also, the
majority of the respondents agreed (M = 4.15, SD = .89) that they believe they can pass all
subjects because they can do so, and they agreed (M = 3.97, SD = .91) that they believe they can
pass research because they can do so, and they also agreed (M = 3.73, SD = .92) that they can
successfully control the outcome of written works in their academics such as quizzes, unit, or
long test.
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According to Musher-Eizenman and colleagues (2002), children who are more likely to control
themselves do better in school than their peers who have low perceived control. Perceived
control is a person’s independent beliefs about the amount of control he has in the environment
or the effect (Kondo, et al., 2021). Psychologists say that healthy and successful individuals
often have a strong sense of control of their lives and the world around them. Perceived control
reflects the degree to which an individual believes that a situation is controllable and that he or
she has the skills necessary to bring about a desired (or avoid an undesired) outcome. This is an
assumption that this study hinged on to establish the relationship between academic self-efficacy
and academic performance.

Table 3

Descriptive Statistics for Competence Items

Competence Items N |Mean| SD

In whatever I do, I strive to attain excellence. 117 | 4.56 74

I do things creatively, which helps me get good marks. 117 | 4.14 | .81

I can perform very well in any field I get into. 117 | 3.84 | 91

I 40 not feel anxious during exams because I know I can pass the test 117 | 353 | 1.06
with high marks.

On the spot, recitations do not make me nervous because I can answer 117 1 317 | 1.00
them well

My lecturers see me as one of the best students in class. 117 | 3.14 | .96
ila:;ls convinced I can master the concepts and topics taught in my 117 | 387 | 86
Compared with my classmates, I think that I am a better academic 117 | 324 | 1.00
performer

I can do an excellent job in my subjects. 117 | 403 | .89

I do not worry about the assigned task to me in class 117 | 3.55 | 1.21

I can get good grades in my written work, such as quizzes, units, or

long test 117 | 394 | .75

I can perform academic tasks such as group presentations, oral work,

multimedia presentations, and research projects. N7} 4181 .65

I can pass my quarterly assessment, such as a periodical test. 117 | 3.97 | .69
I am competent in using educational technologies 117 | 3.73 | .88
Grand mean 3.78

Source: Survey data (2021)

Generally, respondents indicated that they perceive themselves as competent to perform well,
as indicated by the grand mean of 3.78, which is high. Academic competence is defined by
DiPerna and Elliott (2002) as a multi-faceted construct that incorporates the skills, attitudes, and
behaviours of students that contribute to classroom success. Findings from Table 3 indicate that
majority of the respondents agreed (M = 4.56, SD = .74) that in whatever they do, they strive
to attain excellence, and they agreed (M = 4.14, SD = .81) that they do things creatively and it
helps them to get a good mark. The majority of the respondents further agreed (M = 3.84, SD =
.91) that they can perform very well in any field they get into, and they also agreed (M = 3.53,
SD = 1.06) that during exams, they do not feel anxious because they know they can pass the test
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with high marks. In addition, the majority of the respondents agreed (M = 3.17, SD = 1.00) that
on-the-spot recitations do not make them nervous because they can answer them well, and they
also agreed (M =4.14, SD = .96) that their lecturers see them as one of the best students in class.

Furthermore, the majority of the respondents agreed (M = 3.87, SD = .86) that they are convinced
that they can master the concepts and topics taught in their class, though they are not sure (M =
3.24, SD = 1.00) whether they are better performers compared with their classmates. However,
the majority agreed (M = 4.03, SD = .89) that they can do an excellent job in their subjects, and
they also agreed (M = 3.55, SD = 1.21) that they do not worry about the assigned task to them in
class. Also, the majority agreed (M =3.94, SD = .75) that they can get good grades in their written
work, such as quizzes, units, or long tests, and they also agreed (M = 4.18, SD = .65) that they
can perform their tasks in their academics such as group presentation, oral work, multimedia
presentations and research projects. In addition, most of the respondents agreed (M =3.97, SD =
.69) that they can pass their quarterly assessments, such as periodical tests, and they agreed (M =
3.73, SD = .88) that they are competent in using their educational technologies.

Table 4
Descriptive Statistics for Persistent Items
Persistent Items N Mean SD
Despite discouragement from peers, I continue to study hard. 117 | 447 .64
Despite pressures in university, [ continue to maintain my good grades. 117 | 3.90 .84
I pull through even when others think there is no hope of passing a subject. | 117 | 4.17 .67
When I am struggling to understand the lesson, I never stop trying. 117 | 4.06 .83
Regardless of obstacles, I keep moving toward my goal. 117 | 4.33 74
If I do not give up, I can figure out difficult homework. 117 | 4.03 .79
I can get through even the most difficult subject if I try hard. 117 | 4.22 72
I know how to help myself, and that is persistently working hard. 117 | 4.21 73
I persistently solve problems concerning my academic subjects. 117 | 4.03 .84
I consistently figure out how to do the most difficult classwork. 117 | 3.97 1
If I do not give up, I can do almost all the hard tasks in school. 117 | 4.10 12
Even if there are many obstacles, I can learn them. 117 4.00 .83
I am persistent in passing all subjects. 117 | 4.03 .84
I work hard despite difficulties to get good grades in written work in my 17 | 4.03 7
academics, such as quizzes, units, or long tests. ) )
Despite obstacles, I can accomplish my academic performance tasks such
as group presentations, oral work, multimedia presentations, and research 117 | 4.02 78
projects.

Grand mean 4.10

Source: Survey data (2021)



Bwenvu: Students’ Self-efficacy and Academic Performance at Makerere University 110

The grand mean for the persistence of the respondents is 4.10, which is high. Persistence can be
considered a process that occurs throughout the year and results in a variety of behaviours (e.g.,
attendance of lectures and practical lessons, time spent reading during the week or on weekends),
which is widely used in student literature and enrollment a year later in the same field of study
(Neuville et al., 2013).

Findings from Table 4 indicate that the majority of the respondents agreed (M = 4.47, SD = .64)
that despite discouragements from peers, they continue to study hard, and they agreed (M = 3.90,
SD =.84) that despite pressures in university, they continue to maintain their good grades. Also,
the majority agreed (M =4.17, SD =.67) that they manage to pull through even when others think
there is no hope in passing a subject, and they agreed (M = 4.06, SD = .83) that when having a
hard time understanding the lesson, they never stop trying. The majority of respondents agreed
(M =4.33, SD =.74) that regardless of obstacles, they keep moving towards their goal, and they
agreed (M =4.03, SD = .79) that they will not give up they can figure out difficult homework. In
addition, the majority of the respondents agreed (M = 4.22, SD = .72) that if they try hard, they
can get through even the most difficult subject, and they agreed (M = 4.21, SD = .73) that they
know how to help themselves and that is persistently working hard.

Furthermore, most of the respondents agreed (M = 4.03, SD = .84) that they persistently
solved problems regarding their academic subjects and agreed (M = 3.97, SD = .71) that they
consistently figured out how to do the most difficult class works. The majority of the respondents
agreed (M =4.10, SD =.72) that they do not give up, they can do almost all hard tasks in school,
and they agreed (M = 4.00, SD = .83) that even if there are many obstacles, they can learn it.
The majority of the respondents agreed (M = 4.00, SD = .84) that they are persistent in passing
subjects, and they agreed (M = 4.03, SD =.71) that they work hard despite difficulties in getting
good grades in written work in their academics such as quizzes, unit or long tests. Additionally,
most respondents agreed (M =4.02, SD = .78) that despite obstacles, they can accomplish their
academic performance tasks, such as group presentations, oral work, multimedia presentations,
and research projects.

Table 5

Descriptive Statistics for Self-regulated Learning Items

Self-regulated learning Items N | Mean | SD
I can adjust whenever there are hard activities in class 117 | 3.90 | .77
I can study on my own. 117 | 397 | .75

Whenever there are suggestions regarding my negative study habits, [ welcome

them to change. 117 | 3.99 | .78

I can monitor my learning development. 117 | 3.85 | .81
I can submit my requirements before the deadlines. 117 | 3.87 | 91
I organise my school works. 117 | 4.00 | .71
I plan my school activities. 117 | 3.91 | .67
I can remember the presented discussions in class. 117 | 3.83 | .77
I can apply my lessons in textbooks. 117 | 377 | .84

I can focus on studying. 117 | 413 | .74
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I arrange my study room to learn without distractions. 117 | 3.79 | .92
I can motivate myself to do school works and assignments. 117 | 425 | .69
I can motivate myself to learn. 117 | 435 | .66
I am motivated to pass all subjects 117 | 4.15 | .81
When | commit mistakes, I am willing to adjust my behaviour. 117 | 4.40 | .67

I believe I perform at my best in written works in my academics, such as
quizzes, units, or long tests.

I organise and plan proficiently to succeed in my academic performance tasks,
such as group presentations, oral work, multimedia presentations, and research | 117 | 3.9060 | .80
projects.

117 | 4.05 | .71

I am motivated to excel in the quarterly assessment of my academics, such as

periodical exams. 117 |3.9915| .78

Grand mean 4.01
Source: Survey data (2021)

The grand mean for self-regulated learning of the respondents is 4.10, which is high. Self-regulated
learning is a rotating process in which the student plans a task, monitors his/her performance, and
then reflects on the outcome. The cycle repeats as the student uses reflection to plan and prepare
for the next activity. The process is not all-encompassing; it should be designed for each student
and specific learning activities (Zimmerman, 2002).

The findings from Table 5 indicate that most respondents agreed (M = 3.90, SD = .77) that they
can adjust whenever there are hard activities in class, and they agreed (M = 3.97, SD = .75) that
they can study on their own. Also, the majority of the respondents agreed (M =3.99, SD = .78) that
whenever there are suggestions regarding their negative study habits, they welcome it to change,
and they agreed (M = 3.85, SD = .81) that they monitor their learning development. Additionally,
most respondents agreed (M = 3.87, SD = .91) that they could submit their requirements before
the deadlines, and they agreed (M = 4.00, SD = .71) that they could organise their schoolwork
works. The majority of respondents agreed (M = 3.91, SD = .67) that they can plan for their
school activities, and they also agreed (M = 3.83, SD = .77) that they can remember the presented
discussions in class. Furthermore, most respondents agreed (M = 3.77, SD = .84) that they could
apply their lessons in the textbooks, and they agreed (M = 4.13, SD = .74) that they could focus
on studying. In addition, most respondents agreed (M = 3.79, SD = .92) that they can arrange
their study room to learn without distractions, and they also agreed (M = 4.25, SD = .69) that they
can motivate themselves to do school works and assignments. Also, most respondents agreed (M
=435, SD = .66) that they can motivate themselves to learn and (M = 4.15, SD = .81) that they
are motivated to pass all subjects. Additionally, the majority of respondents agreed (M = 4.40,
SD = .67) that when they commit mistakes, they are willing to adjust their behaviour, and they
agreed (M = 4.05, SD = .71) that they believe they perform at their best in written works in their
academics such as quizzes, unit or long test. The majority of respondents agreed (M = 3.91, SD
= .80) that they organise and plan proficiently to succeed in my academic performance tasks,
such as group presentations, oral work, multimedia presentations, and research projects. They
agreed (M =3.99, SD = .78) that they are motivated to excel in their quarterly assessment of their
academics, such as periodic exams.
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Academic Performance of Makerere University Students

Narad and Abdullah (2016) explain academic performance as acquired knowledge that is
assessed by the instructor and/or educational goals set by students and instructors to be achieved
over some time. Students’ academic performance at Makerere University was measured based
on the Cumulative Grade Point Average (CGPA) obtained by the students. Students mentioned
their CGPA and were grouped into four (4) classes, as shown in Table 6.

Table 6

Cumulative Grade Point Average(CGPA)

Grading Frequency Percent M
2-2.79 1 9
2.80-3.59 13 11.1 4.25
3.60-4.39 59 50.4
4.40 - 5.00 44 37.6
Total 117 100.0

Source: Survey data (2021)

Findings from Table 6 indicate that majority, 59 (50.4%) of the students, had a CGPA of 3.60 —
4.39, which is a second-class upper degree, followed by 44(37.6%) of the students who mentioned
that they had obtained a CGPA of 4.40 -5.00 which is a first-class degree. Also, 13(11.1%) of the
students mentioned that they had obtained a CGPA of 2.80 — 3.59, which is a second-class lower
degree, while 1(.9%) of the students had obtained a CGPA of 2 —2.79, which is a pass degree.

Correlations for Students’ Self-Efficacy and their Academic Performance
A Pearson correlation was run to establish the relationship between students’ self-efficacy and
academic performance, and the results are shown in Table 7.
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Table 7

Correlations

Variables PC CP PS SRL CGPA
Pearson Correlation 1 467 362" 312" .023

Perceived

Control Sig. (2-tailed) .000 .000 .001 .806
N 117 117 117 117 117
Pearson Correlation 467 1 176 252" .060

Competence | gio (2-tailed) .000 057 .006 523
N 117 117 117 117 117
Pearson Correlation 362 176 1 482 .008

Persistence | gio (2-tailed) 000 057 000 934
N 117 117 117 117 117
Pearson Correlation 312 252" 482" 1 .004

Self-regulated

learning Sig. (2-tailed) .001 .006 .000 965
N 117 117 117 117 117
Pearson Correlation .023 .060 .008 004 1

CGPA Sig. (2-tailed) .806 .523 934 .965
N 117 117 117 117 117

**_Correlation is significant at the 0.01 level (2-tailed).

Findings indicate that there is no significant relationship between students’ academic self-efficacy
and academic performance given the p > .01 for all constructs (perceived control, competence,
persistence and self-regulated learning.

These findings agree with Tus (2019), who found that the computed linear regression analysis
results revealed that self-efficacy does not significantly affect Senior High School students’
academic performance. This suggests that even if the students have a high level of self-efficacy,
it does not influence their academic performance in class. However, it does not mean that the
school should not give importance to developing the students’ self-efficacy (Tus, 2019). Tus
suggested that the school should continue its academic programmes that will continuously
develop students’ well-being by acquiring relevant experiences and skills.

Likewise, this current study’s findings should not discourage lecturers from developing students’
self-efficacy at Makerere University but should also consider many other factors for academic
performance. However, Mohsen (2017) conducted a study on university students and revealed
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that academic self-efficacy positively and significantly affects their academic performance.
Other studies have shown that academic self-efficacy considerably affects students’ learning,
motivation, and academic performance (Sadi & Uyar, 2013; Villavicencio & Bernardo, 2013;
Ferla et al., 2009; Putwain et al., 2013; Doménech-Betoret et al., 2017).

Comparison of Students’ Academic Self-Efficacy and Academic Performance

Figure 1

Findings in Figure 1 indicate that the students’ self-efficacy and Academic performance mean
scores are on the same level (high) and 2nd class upper, respectively. However, their correlations
were insignificant because the p-values were greater than .01(2-tailed). The results being
statistically insignificant does not disqualify our study but instead allows us to look at the effect
size (correlation coefficient) of each construct understudy, backed by the descriptive statistics of
each construct in a variable. According to Ellis (2010), the correlation coefficient is probably the
best-known measure of effect size. Therefore the effect size for all constructs for the Independent
variable (Academic self-efficacy) and academic variable (dependent variable) was very small,
hence less significant.

Conclusion

Based on the findings from this study, the student’s academic self-efficacy and academic
performance at Makerere University are perceived to be high, between 3.93 and 4.25. However,
there is no statistically significant relationship between students’ academic self-efficacy and
academic performance. Probably the data was inadequate to estimate the significance of testing
the hypothesis.

However, even if the students have a high level of self-efficacy, it may not influence their
academic performance in class. Also, this does not mean that the university should not give
importance to developing the students’ self-efficacy. It is suggested that the university continue
its academic programmes that will continuously develop the student’s well-being in acquiring
relevant experiences and skills in the university.
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Recommendations

Based on the findings, the following recommendations have been put forward:

1) Since academic self-efficacy and performance are high at almost the same level, the
university should motivate students to have higher self-efficacy and other factors that
may affect their academic performance

2) A study involving all colleges for the university should be conducted using the actual
records of CGPA for all students to have a genuine picture of their academic performance
than relying on students’ perceptions.

3) Other factors such as learning environment, teaching approaches and student motivation
should be investigated in correlation to academic performance.
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