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Types of educational information needed by learners, their level of access and librarians’ supportive roles in learning are
pertinent to the attainment of quality education. This study seeks to identify the types of educational information needed by
high school learners and the barriers of access. The study is underpinned by the jurisprudential theory of freedom of speech
augmented by the theory of access to establish the reality of access. The study adopted a mixed methods approach to obtain
data from 331 grade 12 learners, 29 teachers and 3 librarians. The findings reveal that information on requirements for
admission into university, subjects taught at school, and career guidance were the most needed by learners. Access
challenges include inadequate information resources and the absence of and/or non-functional school libraries.
Recommendations include the adequate provision of educational information, information literacy education, employment of
qualified librarians by education authorities as well as provision of functional school libraries and information technology
tools. The study has shown a need to further examine, in a more rigorous way, the coping strategies of teachers and learners
in information-poor communities.
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Introduction

Constraints of access to information is prevalent in most developing communities and countries such as Nigeria,
Tanzania, Romania, Bangladesh, New Zealand, and South Africa (Akinola, Apotiade, Ogunmodede & Oyetola,
2013; Benard & Dulle, 2014; Crişan, Pavelea & Ghimbulut, 2015; Khan, SH, Hasan & Clement, 2012; Lilley,
2008; Shandu, 2014). Considering the vastness and diversity of information in this era of information explosion,
it is imperative for information providers all over the world to be aware of the information needs of their
patrons. To provide effective information services for users, information providers must be able to investigate
and analyse user’s information needs (Khan, SA & Shafique, 2011; Otoide, 2015; Shenton, 2007). Information
needs, in this study, refers to facts or details required by learners for effective performance, capacity-building,
and necessary satisfaction.
Information needs are responsible for individuals’ drive for information seeking and access. The concern
for information needs has been the motive behind every information provision and service. Therefore, librarians
play supportive roles by investigating the information needs of library users in order to meet their information
needs (Lippincott, 2012; Tahir, Mahmood & Shafique, 2008). Educational information is vital to learning,
therefore, access to such information has become a fundamental issue in information science research. The
global concern for quality education is revealed in the advocacy of “Education for All” by the United Nations
(Smyth, 2000).
South Africa is reputed for wide disparity in development and is often regarded as both a first and third
world country regarding information access (Molawa, 2009). Boekhorst and Britz (2004) report that a wide gap
exists between rural schools and the schools in developed cities of South Africa. A report by the Department of
Basic Education (DBE), Republic of South Africa (2013) reveals that the Eastern Cape recorded the lowest pass
rate in the National Senior certificate examination. The report further indicates that the Fort Beaufort Education
District had the lowest National Senior Certificate (NSC) examination pass rate in 2013. Prominent among the
factors responsible for the poor quality of education is poor investment in school infrastructure and learning
materials in the disadvantaged areas (Shandu, 2014). Yet, there is dearth of empirical studies on the state of
educational information need(s) and access in the district. This study therefore seeks to fill the gaps identified by
investigating the types of information needed by high school learners in the Fort Beaufort District and the
challenges regarding these learners’ access to educational information.
Information Needs of Secondary School Learners

This section reviews theoretical and empirical literature on information needs and constraints to information
access by learners. Information needs differ among individuals, groups, cultures, and contexts. However, studies
have reported similarities of needs among people performing similar tasks, and the information needs of learners
are no exception. Aspects of learners’ information needs as construed from Agosto and Hughes-Hassel (2006)
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can be explained under four basic categories: information for physical development, information
for cognitive development, information for affective development and information for social development. Research on information needs of high
school learners has noted that learners’ primary
needs are related to their academic work (Adesoye
& Amusa, 2011; Akinola et al., 2013). Learners’
perceptions of their information needs are, however, sometimes influenced by their cultural and social backgrounds (Udofia, 2012). The relevance of
available educational information to learners is
fundamental to the realisation of quality education;
however, there seems to be a dearth of empirical
studies on learners’ information needs in South
Africa.
The commitment of the South African government to information access is clearly revealed in
literature and policy statements. An example of
such is from the national guidelines for school library which states the following:
The overriding principles of resource provision are
that each and every learner and teacher needs access to a wide range of quality resources that are
age appropriate, current and relevant, and which
inculcates the love of reading and encourage the
enquiring mind. Furthermore, the resources including digital resources should be accessible throughout the school day and after school and administered by a knowledgeable person. (DBE, Republic
of South Africa, 2012:3)

The foregoing reiterates the right of access to information determined by the Constitution of the
Republic of South Africa 1996 (hereafter referred
to as the Constitution), which is further emphasised
in the Promotion of Access to Information Act 2 of
2000 (Office of the Presidency, 2000; Republic of
South Africa, 1996). However, learners’ access to
information remains disturbing and the condition of
education in the country quite undesirable (Equal
Education, 2011; Mojapelo & Dube, 2014a, 2014b;
Shandu, 2014).
The undesirable condition of educational information access by learners in South Africa has
been attributed to the lack of a national policy for
school libraries in the country (Hart, 2014; Mojapelo, 2015; Mojapelo & Dube, 2014a). It is an
acceptable fact that school library information resources provided and accessed by learners exert
significant and positive impacts on the literacy development and educational outcomes of learners.
However, reports from empirical studies have revealed that school library provision and services in
South Africa are grossly inadequate (Equal Education, 2011; Hart, 2014; Mojapelo, 2015; Mojapelo
& Dube, 2014a; Shandu, 2014; Shandu, Evans &
Mostert, 2014). The use of made-up libraries in
place of proper and purposefully built library structures is a major constraint for access to educational
information by high school learners in South Africa
(Equal Education, 2011; Mojapelo & Dube, 2014a,

2014b; Paton-Ash & Wilmot, 2015; Shandu, 2014).
Hart (2014) opines that the educational system in
South Africa regarding library provision in schools
still reflects the inequalities of apartheid.
Studies report that the indifference of school
authorities towards school libraries is due to a lack
of constitutional obligation. Since there is no provision for a position of a qualified librarian in high
schools in the country, teacher-librarians, who are
focussed on teaching, became library managers
(Shandu, 2014). Teacher-librarians cannot substitute librarians in schools because expertise of a
well-trained librarian is needed to guide and educate learners on how to identify and access information (Frantsi, Kolu & Salminen, 2002). The lack
of librarians in schools is therefore a barrier to
learners’ access to educational information in South
Africa.
The post-independent South African Curriculum Assessment Policy Statement (CAPS) was
premised on rich collection of learning resources to
enhance critical thinking and self-learning. However, poor infrastructure, a lack of libraries and librarians contradicts this view and continually hampers
quality education in historically under-resourced
schools. This situation has grave potential for social
divide, poor cognitive outcome, and poor chances
of gainful employment.
Theoretical Underpinning

The jurisprudential theories of freedom of speech
are augmented by the theory of access to constitute
the theoretical frame of this study. The theories
form the bedrock of global understanding as encapsulated in the United Nation’s (UN) Universal Declaration of Human Rights. The declaration has
formed the bedrock of legislative enactment of
member nations, of which South Africa is one. Section 32 of the South African Constitution provides
right of access to information and knowledge as a
basic human right. Nye (2017:para. 3) reports how
the right of access to information has been integrated into libraries through the United Nations Educational, Scientific and Cultural Organization
(UNESCO) Public Library Manifesto (1994),
which pointedly declares that public libraries have
roles to play in actualising the right of access to
information. In a similar vein the world body for
librarians, The International Federation of Library
Associations and Institutions (IFLA) and the
Committee on Freedom of Access to Information
and Freedom of Expression (FAIFE) in their statement on libraries and intellectual freedom declares
and affirms the UN’s declaration of Universal Human Rights. The statement is emphatic in stating,
among other things, that “the right to know is a
requirement for freedom of thought and conscience; freedom of thought and freedom of expression are necessary conditions for freedom of

South African Journal of Education, Volume 39, Supplement 2, December 2019

access to information” (IFLA & FAIFE, 1999:para.
3).
The theory of access to any resource advocated by Ribot and Peluso (2003) argues that access is
dependent on the “right” and the “ability” to benefit
from the resource. The resource, in the context of
this study, is educational information; “right” is the
availability and accessibility of the resource, while
the “ability” is the learners’ capacity to access the
information. Information literacy is a component of
the learners’ capacity to access the “right” (educational information). Ribot and Peluso’s theory of
access therefore provides a generic, broad base and
fundamental explication in which the theory of
information literacy could be grounded. Information literacy, among others, is an integral part of
the ability requirement of access to information.
Without requisite information literacy education
and skill, learners would be unable to identify and
retrieve relevant information for cognitive development and quality education.
Citizens, learners in particular, need access to
information to be able to exercise their right to education. Hence, the right to education is supported
by the provision of the right of access to information (Republic of South Africa, 1996). The Promotion of Access to Information Act 2 of 2000
(Office of the Presidency, 2000) also strengthens
the concern for information access.
Method

The population for the study was the 2013 Grade
12 learners in the Fort Beaufort Education District.
The district has 47 high schools and an estimated
1,905 Grade 12 learners (DBE, Republic of South
Africa, 2013). The multi-stage sampling technique
was adopted. This involved the division of the population into clusters based on a consideration of the
location, previous matriculation pass rate, availability of boarding facilities and the racial element of
the schools represented. In the complex forms of
clusters that emanated, four clusters were constituted. A school was randomly selected from each
cluster, resulting in four schools. The Raosoft sample size calculator with an error margin of 5%, a
significant level of 95%, a response distribution of
50% and the estimated population of 1,905 Grade
12 learners yielded a sample size of 320 learners.
The study adopted a triangulation approach (questionnaires for learners and teachers, interviews with
librarians and focus group discussions among
learners) to obtain data from 331 grade 12 learners,
29 teachers, and three librarians. The focus group
comprised of six Grade 12 learners from each
school: two from each of arts, science and commercial classes. The rationale for triangulation is
that each of the approaches confirm and complement the findings of the other. Quantitative data
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was analysed using the statistical package for the
social sciences (SPSS) software to generate descriptive statistics showing frequencies and percentages, while the qualitative data was analysed
using qualitative software (ATLAS.ti 7) to generate
results. Ethical clearance was obtained before data
collection.
Results
Profile of the Learners’ and Non-Learners’
(Respondents)

Of the learner respondents 48% were male and
52% female. The respondents’ socio-economic
profile shows that about 41% of the learners’ fathers were employed, 40% were unemployed and
about 19% failed to indicate their fathers’ employment status. Similarly, about 38% and 53% of the
respondents’ mothers were employed and unemployed respectively. About 9% failed to indicate
their mothers’ employment status. Educationally,
the majority of the parents did not hold university
degrees (about 90% and 91% for fathers and mothers respectively). About 34% of fathers and 33% of
mothers did not hold Matric certificates. These
facts indicate that the respondents were from low
socio-economic backgrounds. About 84% of the
learners speak IsiXhosa as their home language,
while about 11% speak Afrikaans and 5% are English speakers. However, the majority (96.1%) preferred to access educational information in English.
About 29% of the educators were male, while
71% were female. The librarians were female; one
was a teacher-librarian without training in librarianship, while the remaining two were qualified
librarians manning the two public libraries in the
clustered areas. Of the four schools only one school
had a teacher-librarian who indicated a lack of interest in library services because of her teaching
responsibilities. Furthermore, two of the schools
had venues identified as libraries; none of which
was functional. Some of the learners expressed that
they resorted to the use of the available public libraries in the district to meet their information
needs. The two public libraries situated in the district had computer systems with internet connections. However, observation and findings from the
interviews with the librarians revealed that the library collection at the Alice public library was
poor, while that of the Fort Beaufort District was
very rich in information resources. In the same
vein, few computer systems were available at the
Alice public library, while the Fort Beaufort library
had a substantial number of computer systems.
These findings corroborate reports from previous
studies about the disparity in the state of information access in rural areas as compared to urban
areas in South Africa (Equal Education, 2011; Hart,
2014; Nsigwane, 2011).
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Types of Information Needed by High School
Learners

Access analysis begins with identifying the object
of inquiry which is usually something of benefit
(Ribot & Peluso, 2003). Udofia (2012) asserts that
in order to determine the specific need of infor-

mation users, the research instrument is paramount.
Hence, the learners were requested to indicate the
extent to which they needed the 10 items of educational information on a Likert scale of 5 to 1,
(where 5 = highly needed and 1 = not needed at
all). The results are presented in Table 1.

Table 1 Educational information needed as indicated by the learners
Overall
mean item
score
(MIS)
4.62

Mean item score for the schools

Educational information needed
JAB
Information on requirements for admission to universities for
4.41
further studies
Information on all the subjects taught at school
4.52
4.27
Guidance and counselling information e.g. career guidance
4.52
4.16
Information on soft skills e.g. leadership skills, confidence
4.46
4.25
skills, etc.
Information on classroom assignments and homework
4.43
4.12
Information on developing literacy skills
4.40
4.14
Information and Communication Technologies (ICTs)
4.29
3.97
education
Information on life skills and vocational education
4.20
3.98
Information on reading culture
4.07
3.71
Information on sex education
3.69
3.69
Pooled average
4.32
4.07
Note. JAB – Jabavu; NTA – Ntabenkonyane; SAK – Sakhululeka; WIN – Winterberg.

Table 1 indicates that the learner respondents
were required to rate the extent to which they considered 10 groups of educational information as
being needed for their education. The results show
that the learners needed all the classes of educational information listed. However, information on
requirements for admission into university for further studies and on subjects taught at school, followed by guidance and counselling information
were rated to be highly needed with overall mean
item scores of 4.62 and 4.52 respectively. Although
some responded differently, the high mean item
scores (pooled average of 4.32 out of 5.00 which is
about 86%) revealed that the majority of learners
agreed that they needed the 10 categories of information listed. This general picture applied to all the
sampled schools.
When considered individually, the results for

NTA
4.83

SAK
4.66

WIN
4.43

4.78
4.83
4.80

4.57
4.65
4.30

4.27
4.25
4.30

4.68
4.69
4.73

4.61
4.45
4.38

4.07
4.05
3.64

4.47
4.33
3.97
4.60

4.26
4.29
3.38
4.36

3.82
3.75
3.50
4.01

each school indicate that the respondents from all
schools expressed similar educational information
and information needs relating to learners’ academic advancement, which received the highest mean
score. This is in line with the findings by Adesoye
and Amusa (2011) and Otoide (2015) that reveal
that most of the respondents needed academic information, future career information and guidance
information. In contrast, Udofia’s (2012) findings
reveal a shift in emphasis from academic information to occupational information. This, according to Udofia, may be attributable to the respondents’ family backgrounds and prevailing circumstances.
The study further sought to establish the information needed by learners from the educators’
perspectives. The results are shown in Table 2.
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Table 2 Educators’ perspectives of learners’ educational information needs
Mean item score for the schools
Educational information needed
Information on requirements for admission to universities for further
studies
Information on developing literacy skills
Guidance/counselling information e.g. career guidance
Information on skills and vocational education
Information on reading culture
Information on classroom assignments and homework
ICT education
Information on soft skills e.g. leadership skills, communication skills,
confidence skills, etc.
Information on all the subjects taught at school
Information on sex education
Pooled average

As indicated in Table 2, the educators also
perceived that all categories of the listed educational information were needed by learners. Considering the overall mean item scores ranging from 4.82
to 4.52, every category of information listed was
highly needed, with the exception of information
on sex education, which was indicated to be somehow needed (4.10). Besides the indecisive response
of educators from one of the high schools on learners’ needs for information on sex education (2.57),
results across the four schools reveal that all the
categories of information listed were highly needed

Overall MIS
4.86

JAB
4.83

NTA
4.50

SAK
5.00

WIN
4.86

4.83
4.76
4.72
4.72
4.62
4.62
4.55

4.83
4.67
4.92
4.58
4.75
4.67
4.75

5.00
5.00
5.00
4.50
5.00
5.00
4.50

4.88
5.00
4.88
4.88
4.63
4.88
5.00

4.71
4.57
4.14
4.86
4.29
4.14
3.71

4.52
4.10
4.63

4.58
4.50
4.71

5.00
4.00
4.75

4.75
4.88
4.88

4.00
2.57
4.19

or somehow needed. It is significant that both the
learners and the non-learners responded that information on gaining admission to universities was of
greatest priority to the learners.
Additionally, as revealed in Figure 1, data
from the focus group interviews indicates that the
respondents needed information on sex education,
drugs, career guidance and counselling, research
and projects, as well as information on further studies. This corroborates the findings from the quantitative approach (Table 2).

Figure 1 Qualitative analysis of the types of educational information learners really needed
On access constraints, the overall mean item
scores from Table 3 reveal that the information and
communication technology tools are essential to
learners’ access to educational information (3.78)
and indicate that learners are capable of using information technology tools to access information

(3.68). ICT tools are essential to learners’ access to
information because the volume of information in
electronic format in the information age is vast
compared with print resources. Access to ICT tools
plays a significant role in mediating access to information. Mdlongwa (2012) reports that ICT has
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not only delivered quick and efficient generation of
information at schools, but also indicates positive
links to learners’ achievement.
As information hubs, libraries prepare learners for participation in a competitive society. Table
3 reveals that the public library is too far from
learners’ school/home (3.74). Besides, the school
library is often (3.63) not open for learners’ use and

the information needed not always available (3.60).
Consequently, learners’ access to information was
constrained by the situation of access at the school
and the public library. Mart’s (2003) assessment of
cases on the right to receive information has established the necessity of access to information as an
extension of the right to freedom of speech.

Table 3 Constraints to accessing educational information as indicated by the learners
Constraints to accessing educational information
Information Technology tools are necessary to access educational
information
The community/public library is too far from my school/home
I am capable of using Information Technology tools in accessing
information
Most often, the school library is not open for students to use
The information I need is not always available
Most often, the information I needed is not available at our school
libraries
My school does not have a school library/media centre
Educational information provided in my school is inadequate
I find it searching for educational information in libraries convenient
I find it difficult to locate the educational information I need
I often find it difficult to identify information relevant to my educational
need
Community librarians always assist in locating the relevant information I
need
The school library does not lend out its information materials; you can
only use within the library
I have access to internet at home
The community library opening and closing hours are not convenient for
me
Information provided does not cover every aspect of the Matric
examination syllabus
I am not satisfied with the amount of educational information I have
access to in my school
I know of public libraries but have never visited one
I don’t know of a community or public library close to my school/home
I don’t find relevant information at the community/public library
Information provided is not relevant to my educational future plans
I have access to internet in my school
Grand M

The overall mean item scores of many of the
statements in Table 3 reveal learners’ state of hesitancy. Such statements include “my school does not
have a school library” (3.49), “educational information provided in my school is inadequate”
(3.47), “I find it difficult to locate the educational
information I need” (3.37) and “I find it difficult to

Overall
MIS
3.78

JAB
3.65

NTA
3.43

SAK
3.38

WIN
3.39

3.74
3.68

3.32
2.9

3.25
2.79

3.18
2.77

3.39
2.82

3.63
3.60
3.56

3.51
2.58
3.44

3.25
4.29
3.85

3.16
4.04
3.62

3.02
2.32
3.27

3.49
3.47
3.47
3.37
3.37

3.72
3.38
3.45
3.3
3.8

3.92
3.48
3.56
3.81
4.28

3.32
3.35
3.25
2.44
3.06

3.18
3.07
2.93
2.55
3.36

3.36

3.53

3.56

2.52

2.98

3.33

3.22

3.38

2.7

3.23

3.32
3.31

3.47
3.6

3.49
3.26

3.04
3.38

2.95
3.05

3.27

3.91

3.71

3.82

3.64

3.27

3.75

3.44

3.84

3.89

3.23
3.18
3.16
2.82
2.57
3.36

3.63
3.76
2.83
3.68
3.6
3.46

3.44
3.62
2.26
2.93
3.38
3.47

3.43
3.12
2.27
3.26
2.84
3.17

3.25
3.73
3.36
3.73
3.43
3.21

identify information relevant to my educational
needs” (3.37), among others. The 3.36 pooled averages may generally serve as an indication of learners’ indifference to educational information access.
The results on constraints of access were decomposed to discover variances across schools. The
findings are presented in Tables 4 and 5.

Table 4 Constraints to learners’ access to educational information across schools
High schools
Jabavu High School
Ntabenkonyane High School
Sakhululeka High School
Winterberg Agricultural High School
Total

No of respondents
93
117
77
44
331

Mean responses
76.03
76.41
69.79
70.52
73.96

SD
10.00
10.01
7.62
11.89
10.19
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Table 5 Analysis of Variance (ANOVA) for constraints to learners’ access to educational information
Barriers to learners’ access to
educational information
Note. Significant @ p <0.05.

Test for equality of variances
F
df
10.24
3,327

Table 5 shows a calculated F-value of 10.24
as the difference in constraints to learners’ access
to educational information across schools. The statistics generated from the results indicate that there
is a significant difference in barriers to learners’
access to educational information across schools. A
post-hoc analysis to determine the trend of the difference between schools in terms of barriers to accessing educational information is shown in Table
6.
Table 6 Multiple comparisons (post-hoc test) of
constraints of access to educational
information
JAB
NTA
SAK
WIN
JAB
0
0.380
6.240*
5.510*
NTA
-3.80
0
6.620*
5.5890*
SAK
-6.240*
-6.620*
0
0.731
WIN
-5.510*
-5.5890*
-0.731
0
Note. *Significant at 5% level of significance (p < 0.05).

Table 6 reveals that there was a significant
difference in learners’ experience of barriers of
access to educational information between learners
from the pair of Jabavu High School and
Sakhululeka High School and the pair of Jabavu
High School and Winterberg Agricultural High
School. Furthermore, there was a significant difference in accessing educational information between
learners from Ntabenkonyane High School and
Sakhululeka High School; Ntabenkonyane High
School and Winterberg Agricultural High School.
This finding reflects a divide in the educational
system which had been reported in South Africa
(Equal Education, 2011; Ndlovu, 2010; Organisation for Economic Co-operation and Development
[OECD], 2013).
By implication, learners from Jabavu High
School experienced more barriers to educational
information access than those in Ntabenkonyane
High School and Winterberg Agricultural High
School. Moreover, learners from Ntabenkonyane
High School experienced more barriers to accessing educational information than those in
Sakhululeka High School and Winterberg Agricultural High School. Jabavu and Ntabenkonyane
High Schools show challenges of “right” relating to
a lack of availability and accessibility of information. Therefore, issues of “right” such as unavailability of libraries, library location, operational
time, access to ICT tools and service support, etc.
should be attended to at these schools. The denial
of access to information is synonymous with the
deprivation of the right to freedom of speech and

Test for equality of means
p-value
Sig
0.000
p < 0.05

expression. The foregoing is corroborated by Mart
(2003) and Oltmann (2009).
Discussion

The agreement between learners and educators that
all categories of educational information identified
are needed by the learners has been established.
Remarkably, information on the requirement for
admission to university received the highest score
from both learners and educators. This is consistent
with the findings by Adesoye and Amusa (2011),
Akinola et al. (2013) and Otoide (2015). The result
confirms those of earlier studies that indicate that
high schools should prepare learners for college or
livelihood (Dice, 1958; Mochizuki, 2011; Soumeli,
2012; Wimberly & Noeth, 2005).
Results from the current study indicate that
learners regard guidance and counselling as critical
(highly needed) information. Dabula and Makura
(2013) report the poor state of guidance and counselling in the Eastern Cape Province. This study
accentuates the importance of such information to
high school learners.
Furthermore, the adolescent age is characterised by a number of physical bodily developments
(McNeely & Blanchard, 2009), and therefore it is
important that learners have proper orientation on
how to respond to these changes and avoid pitfalls
(Mckay, 2004; Rosen, Murray & Moreland, 2004).
The result on the extent of the need for information
on sex depicts a weak recognition of the importance of this type of information. However, responses received during the focus group interviews
indicate that it was highly needed due to teenage
pregnancy problems in one of the schools. This
agrees with Omo’s (2011) report that secondary
school learners need sex education in their schools.
The findings from the current study regarding
the constraints of access to information by learners
confirm findings from previous studies on barriers
of access to information. Prominent among the
access constraints is poor availability of required
information. A study by Lilley (2008) reveals that
barriers confronting Maori learners’ access to information in New Zealand was the failure to find
required information. Benard and Dulle (2014)
report a lack of reference resources, audio visuals,
and recreation materials in Tanzania. Pickard
(2002) reveals inequality of access to electronic
information among schools, learners, homes, and
libraries in South Africa. Similarly, results from
this study indicate the disparity in access to educational information among schools. This result mir-

S8

Oyediran-Tidings, Ondari-Okemwa, Nekhwevha

rors the global economic divide between rich and
poor communities in the context of Education for
All (EFA) and the United Nations’ Millennium
Development Goals (MDGs).
Conclusion

The study indicates that information on requirements for admission to university, information on
subjects taught at school, as well as career guidance
and counselling are highly needed by the learners.
Education authorities at provincial and national
level should therefore ensure adequate provision of
educational information resources pertaining to the
immediate and future academic needs of learners.
The need for provision and access to information
on guidance and counselling, access to higher institutions, and readiness of learners cannot be overemphasized. The need for information on sex education supports the conclusion of a study in Nigeria
(Nwalo & Anasi, 2012) that irrespective of the geographical, racial, educational and social differences, all teenage girls must have access to reproductive health education.
The jurisprudential theories and the theory of
access are adamant that the denial of access to information in any part of the world is tantamount to
deprivation of freedom of speech and expression.
This study therefore highlights why information
providers should investigate and provide for the
information needs of their patrons. The study particularly sheds light on how learners’ access to educational information can be investigated, evaluated and replicated in, for instance, economically
disadvantaged and information-poor communities
of the world. The results of the study are applicable
to many developing countries since learners’ access
to relevant educational information empowers them
to make meaningful contributions to the transformation of the society.
Recommendations

Based on the findings from this study and the suggestions from both learners and educators, it is recommended that educational authorities provide
adequate educational information to high school
learners. Furthermore, there is an urgent need to
provide functional school libraries with information
technology tools and qualified librarians to promote
learners’ access to education information and information literacy education in the district. This
should be done within the framework informed by
the jurisprudential theories of freedom of speech
and expression coupled with the ideas of the theory
of access and the notion of “right.” Remedial actions as identified above would also be applicable
in countries with similar cases. The study indicates
a need to further examine the coping strategies of
teachers and learners in information-poor communities.
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