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The aim of the research reported on here was to determine the perceptions of school administrators and teachers working at
Anatolian high schools on the characteristics of effective schools. The determined perceptions of teachers and administrators
were important for creating more efficient educational domains by sharing leadership among stakeholders in education
management. We used the Relational Survey Model to study a group composed of teachers and school administrators
working at Anatolian high schools in the Ankara province of Turkey. The sample for this research consisted of 300 teachers
selected through proper sampling from within the population. Data obtained from participants using the Effective School
Scale were tested by t-test and one-way ANOVA. A significant difference was found between the views of school
administrators and teachers regarding the effectiveness of Anatolian high schools in the Ankara province. This study found
that the school administrators deemed the Anatolian high schools of Ankara to be a lot more effective than the teachers
thought they were. As a conclusion, suggestions for increasing the effectiveness of schools are presented.
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Introduction

Schools of the 21st century must be effective and productive institutions. Criteria for determining the
effectiveness of an institution were (1) professional leadership; (2) shared vision and goals; (3) a learning
environment; (4) emphasis on teaching and learning; (5) purposeful teaching; (6) high expectations; (7) positive
reinforcement; (8) monitoring progress; (9) pupil rights and responsibilities; (10) home-school partnership; and
(11) a learning organisation (Sammons, Hillman & Mortimore, 1995). Nowadays, students are required to take
an active stance throughout the learning process, which is crucial for and an important requirement of generating
an informed society (Gokdag Baltaoglu & Giiven, 2019). Today’s schools have a basic function that is
summarised under the following five headings: technical; human social; political; cultural; and educational
(Abdurrezzak, 2015). In this context an effective or successful school can be defined as a school that achieves
its objectives at a high level (Sisman, 2004). An effective school philosophy is based on ensuring that all
learners can experience meaningful learning without misconceptions. The characteristics of an effective school
can be summarised as follows: teacher’s leadership reflected by important initiatives in the quality of
instruction; a comprehensive instructional focus; creation of a secure and moderate climate in education and
training; and the belief that all students can be taught at a minimum level (Kaplan, 2008).

An effective school is a contemporary educational and teaching environment that serves as the highest
level of individual and community education and satisfies all training. The school administrator is responsible
for creating an effective education and training environment in the schools where teaching activities take place
(Bastepe, 2009). Effective schools are student-centred, they offer rich academic programmes and opportunities
to develop learning, have an open climate, professional interaction, in-service training, shared leadership, and
family and community participation (Bastepe, 2004).

Being an effective school does not mean having more resources, but it does mean achieving better results
with the available resources (Helvaci & Aydogan, 2011). Many factors contribute to a school’s effectiveness,
and some of the most important are the following: school administrators and their assistants; teachers; students;
mothers and fathers (parents); school climate and culture; education and training programmes; environment;
physical structure of the school; educational technology; and the process of education and training (Sisman,
1996). The effectiveness of a school depends on its efficiency and educational orientation (Helvacit & Aydogan,
2011; Yagiz, 2016).

School governance is the single most important factor in education, being the backbone of the school
climate. However, it seems as if school governance often faces apparently insurmountable challenges (Xaba,
2011). Proper leadership from administrators is required to achieve success and efficiency. The leadership role
of the school administrator is of great importance in the establishment of an effective school. As instructors,
school administrators should develop a vision that clearly articulates the reason for the school’s existence and
explains its education and training policy; this vision should then be communicated to all school staff.
Administrators in effective schools are those who possess planning skills, are able to listen effectively, motivate
staff, take responsibility, and possess strong communication skills (Gcelu, 2019).
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The effective school administrator should
explain to the students what the goals of their
lessons and the purpose of their education are so
that they know what is expected from them. The
administrator should make it possible for sharing of
information among teachers and administrators so
the teachers can develop cognitively and
professionally. At the same time, teachers should
improve themselves by participating in in-service
training activities. An effective teacher is a teacher
who constantly renews his/her level of knowledge
(Tarhan, 2008). With this study we aimed to
research Anatolian High School teachers’ and
administrators’ perceptions of effective schools as
Anatolian high schools are regarded as average
schools according to the high schools’ entrance
exam.

Literature Review

The term “effective schools” relates to an
educational movement and body of research which
examines school-based factors that positively
influence learning outcomes in K-12 schools.
Effective schools research has been widely adopted
by school districts worldwide (Wikipedia, 2019).

Some studies have been conducted on the
effectiveness of schools in Turkey. The level of
effectiveness of current schools, that is to say the
“effective state school characteristic”, needs to be
determined for schools to form the basis of
improvements and the development of policies.
Aslan (2014) and Biltekin (2013) investigated the
current gaps and needs in Turkish schools and
proposed the structures needed to fulfil the purpose
of our educational institutions. Limited studies
have been done at Anatolian high schools despite
their important place in our country, and, therefore,
it is necessary to focus on these institutions.
Anatolian high schools are schools in the second
order based on achievement high school entrance
exam results in Turkey.

In effective schools, administrators spend
most of their time in the teaching environment.
Since they are instructors, some of their
administrative tasks are transferred to a deputy,
which allows them to focus more on the
educational and training problems. It is thus
important for effective schools to share the total
work among stakeholders for both effective
educational facilities and effective educational
management systems (Biltekin, 2013; Ozden,
2010).

The realisation of goals in education is
possible through the introduction of effective
teaching processes. Since the teacher constitutes
the main element in teaching, it is expected that the
teacher will display some basic characteristics.
Effective teachers are well versed in field
knowledge, have high levels of general culture, can
communicate effectively, and are able to use

examples and guides (ihtiyaroglu, 2014a, 2014b).
Kaplan’s (2008) research shows that there is a close
link between effective schools and effective
teachers. Teachers working in effective schools are
supported by the school administrators and they
interact with other teachers, thus working in
collaboration. They share the teaching strategies
that they apply in their courses and they also have a
good relationship with the students in their
classroom. Schools that have strong principal
leadership are predicted to develop effective school
management because they are supported by various
aspects, such as the application of technology,
school culture, information systems and developed
organisations (Sunaengsih, Anggarani, Amalia,
Nurfatmala & Naelin, 2019).

Cubukcu and Girmen (2006), Lezotte (2001),
MacGilchrist, Myers and Reed (2004), Rultter,
Maughan, Mortimore and Ouston (1979),
Sunaengsih et al. (2019) and Zigarelli (1996) have
conducted studies determining effective school
characteristics. They argue that the characteristics
of effective schools are administrators sharing
responsibilities among stakeholders, effective
teachers innovating their technological-pedagogical
content knowledge, a positive school climate, and
the technological equipment that schools hold.

Polatcan and Cansoy (2018) emphasise the
following as the characteristics of efficient schools:
enabling continuous vocational development of
teachers, strengthening cooperation between the
school and its community, the necessity of creating
a common goal and vision at the school, and
creating physical environments aimed at quality
student learning. Cole, Waldrop, D’Auria and
Garner (2006) used the social cognitive theory and
the role of social learning for treating childhood
obesity. They found the theory useful for effective
school domains. Stockard and Lehman (2004)
highlight teachers’ job satisfaction as one of the
most important characteristics for effective schools.

On the other hand, the Institute for
Educational Leadership, Coalition for Community
Schools and National Association of School
Psychologists (2020:1-2) determined nine elements
for effective school community partnerships to
address student mental health, physical health, and
overall wellness:

1. A leadership team comprised of school and
community stakeholders.

2. Assets and needs assessment to address student
health and wellness, and a framework for results.

3. A designated person at the school to lead the
coordination of school-community partnerships.

4. Clear expectations and shared accountability for the
school and community partners.

5. High-quality health and wellness services that
leverage school and community resources.

6. Ongoing comprehensive professional development
for all school leaders, staff, and community partners.

7. A detailed plan for long-term sustainability.
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8. Regular evaluation of effectiveness through a variety
of measures.

9. Communication
challenges.
Johnson, Johnson and Johnson (2018) state that an
ineffective school climate causes low student
achievement and low test scores due to little
learning taking place. They also state that reform
efforts could be in the form of new textbooks,
changes in administrative duties, linking teacher
evaluations to test scores, funding charter schools,
or contracting the operation of public schools to
privatised management. Maier, Daniel, Oakes and
Lam (2017) define effective school characteristics
as equitable, high-quality education to all young
people. They concluded that well-implemented
community schools lead to improvement in student
and school outcomes and contribute to meeting the
educational needs of low-achieving students in high

poverty schools.

In other research it was stated that principals
are essential to improving student achievement and
narrowing persistent achievement gaps between
students in underserved communities and their
economically advantaged peers (Espinoza &
Cardichon, 2017). Just as Giinal and Demirtagl
(2016) state in their research, instructional
leadership is the most effective school dimension
for the relationship between effective school
characteristics and student achievement.

In this study we investigated Anatolian high
school teachers’ and administrators’ perceptions of

plan to share progress and

effective schools, because Anatolian high schools
are regarded as average schools according to the
high schools’ entrance exam. The research question
for this study was: “How often did the school
administrators and teachers working in Anatolian
high schools reach the level of effective schools?”

Methodology

Research Design

This research was designed to determine how often
school administrators and teachers working in
Anatolian high schools reached the level of
effective schools, as determined by the dimensions
defined within this study. The survey model was
used in this study. Survey models are research
approaches that describe the past or current
situation as it exists (Karasar, 2004).

Population and Sample

The total population in this research included 63
administrators and 987 teachers from 21 Anatolian
high schools in the Yenimahalle (five), Kegidren
(five) and Cankaya (11) districts of the Ankara
province. The selected sample consisted of 269
teachers and 31 school administrators chosen by
specified sampling from the schools. The criteria
for inclusions as participants were voluntary
participation and having worked at a high school in
the determined districts. The demographic
characteristics of administrators and teachers who
participated in the survey are presented in Table 1.

Table 1 Demographic characteristic of administrators and teachers participating in the survey (Kaplan, 2008)

Mission f % Gender f %
Teachers 257 89.2 Male 98 34.0
Administrators 31 10.8 Female 190 66.0
Age
(years) f % Branch of teaching f %
25-29 20 6.9  Social sciences 41 14.2
30-34 47 16.3  Turkish 50 174
35-39 87 30.2 Mathematics 34 11.8
40-44 80 27.8  Fine arts 15 5.2
45-49 41 14.3  Sciences 70 24.3
50 and above 13 4.5  Foreign language 48 16.7
Service time Other 30 104
(years) f %
1-5 11 3.8  School service

time f %
6-10 52 181 1-2 148 516
11-15 97 337 34 26 9.1
16-20 78 270 5-6 29 10.0
21 and above 50 17.4 7 and above 84 29.3

Data Collection

A survey was conducted to gather data from
administrators and teachers working at Anatolian
high schools in the Ankara province that were
included in the research sample. The data were
collected using the Effective School Scale of Balci
(1993) — a 36-item Likert-type scale used to
describe the schools at which the participants were

working in terms of effective school characteristics.
The survey consisted of two parts. In the first part,
five groups of questions gathered teachers’
personal information (gender; age; branch of
teaching; total service time; length of service at the
current school). The second part focused on the two
dimensions of creating an effective school as
perceived by the school administrators and



4 Ergin, Kaplan, Korkmaz

teachers. On the survey response form, the number
of items in terms of dimensions was split unevenly
— administrators (12) and teachers (24).

Because the teachers and administrators
participated voluntarily in the study, the response
rate was 100%. The surveys were distributed and
collected from teachers and administrators in the
same way.

Data Analysis

Statistical analysis of the data obtained from the
survey was done using the Statistical Package for
the Social Sciences (SPSS) program. By means of
the questions directed to the participants, their
gender, age, branch of teaching, total service time
and duration of service at the current school were
determined. In the interpretation of the data these
personal characteristics were taken as independent
variables and the 36 items of the scale were taken
as dependent variables. The t-test, one-way
ANOVA was used.

With regard to ethics, all participants were
informed that they could complete the survey in
their own time. They were also informed that their
names and the schools’ names would be kept
confidential. In order to enhance reliability of the
study, another researcher was asked to give an
unbiased opinion about the study, based on some
revisions that were made. A limitation of the study
was that only one school type was investigated in
the study.

Results/Findings

In this section we present the pertinent results
gained from analysis of the data obtained from the
survey.

Anatolian High Schools’ Effective Attributes and
Differences between Attendees’ Personal
Characteristics and Evaluating Effective School
Dimensions

These differences between Anatolian high schools’
existing level of effective school characteristics and
the personal characteristics of the participants in
the effective school dimension were examined. The
extent of effective school characteristics of
Anatolian high schools was determined by the
participants’ evaluations of their schools according
to the effective school dimensions. The statistical
analyses and interpretations of the participants’
perceptions on effective schools are given below.
In the analysis, 95% probability of different
perceptions are indicated with a *.

The Participants’ Perceptions about the
Contribution of the School Administrators to
Effective School Access

The views of the participants about the contribution
of school administrators to effective school access
and attendance are given in Table 2.

Table 2 Average and standard deviations of
participants’ responses regarding school
administrators (Kaplan, 2008)

Issues considered X S

1  School administrators place 3.79 .97
education and training activities
in order of significance in plans
and practices.

2 They ensure that the student is 3.93 .97
given special attention to succeed
and that his/her achievement is
rewarded.

3 They coordinate teaching 3.90 .93
programmes.

4 Teachers and students have high 401 .92
expectations about education and
teaching, and they will deliver on
them.

5  Their work allows the staff to 3.76  1.06
connect to the school.

6  They tend to support the teachers,  3.67  1.13
and the teachers support them.

7  They know what is going on in 352 110
class (how books or materials are
taught, how materials are
delivered to the students, etc.).

8  They are often seen checking the 400 1.01
educational facilities and school
climate all over the school.

9  They are constantly in contact 3.82 1.00
with the student.

10 They ensure that school rules are 3.70 1.03
strict but protective.

11  They transfer some of their daily 337  1.09
work to their subordinates in
order to allocate more time to the

students.

12 They show interest to all 376 111
stakeholders equally.
Total 3.77

According to the information in Table 2, item
11 scored the lowest average. The teachers who
participated in the research rated the administrators
in the schools as less successful and less effective
in transferring certain jobs to their subordinates.
The results of this research are in line with the
results that Balc1t (1991) published in an
Effectiveness Survey of primary schools in Turkey.
It can thus be deduced that the school
administrators  attached more importance to
managerial leadership than to instructional
leadership, as the school administrators refused to
transfer certain jobs to their subordinates.

According to item 4 under the heading,
“School administrators in this school”, the teachers
and students had high expectations of school
administrators and insisted that these expectations
be met. It can be considered as a positive feature
that staff members had high expectations of school
administrators.

As is evident from Table 2, all the
respondents had a largely positive opinion of
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school administrators, based on the answers to the
12 items on school administrators.

An independent t-test was conducted to
determine whether gender made a meaningful

difference in the participants’ opinions on school
administrators. The t-test results are presented in
Table 3.

Table 3 T-test for differences between the opinions of male and female school administrators (Kaplan, 2008)

Dimension Variables N X S t p
School Male 98 45.6531 8.92362 912 .363
administrator  Female 190  44.6053  9.39475

According to these results, there was no
general gender-based opinion difference about
school administrators. The participant’s gender,
which was one of the effective school dimensions,
was not a determining factor in evaluating school
administrators and the schools participating in the
research. The 98 male and 190 female teachers
participating in the research had similar opinions
about the school administrators. The results from
Bagtepe’s  (2002) study show that teachers’
perceptions of school effectiveness did not differ
according to gender variables, and do not support

the results of our research. In both studies gender
did not have any meaningful influence on the
participants’ opinions about effective school
characteristics.

The results of the one-way ANOVA that are
presented in Table 4 were used to determine
whether there was a meaningful difference in the
opinions of the participants about the school
administrators according to different age groups,
branch of teaching, total service time, and service
time at the current schools.

Table 4 Variance analyses of participants’ opinions regarding school administrators by age groups, branch of
teaching, total service time, and service time at current schools (Kaplan, 2008)

F p

1.612 157

0.500 .809

2411 .500

Change source SS df Average squares
Participants’ views regarding school administrators according to age groups

Between groups 680.198 5 136.040
Within groups 23796.382 282 84.384
Overall 24476.580 287

Participants’ views regarding school administrators according to branch of teaching
Between groups 258.309 6 43.051
Within groups 24218271 281 86.186
Overall 24476.580 287

Participants’ views regarding school administrators according to total service time
Between groups 806.589 4 201.647
Within groups 23669.991 283 83.640
Overall 24476.580 287

Participants’ views regarding school administrators according to service time at

current schools

Between groups 785.723 3 261.908
Within groups 23690.857 284 83.419
Overall 24476.580 287

3.140 .026"

Note. *p = < 0.05.

According to these results, the different age
groups did not have different views about school
administrators. The participant teachers in each age
group held almost the same opinion about the
school administrators. Regarding the different
branches of teaching, there was also no significant
difference in the opinions of the teachers about the
school administrators. In other words, participant
teachers from every teaching branch who
participated in the research shared virtually the
same perceptions about school administrators.
Differences in total service time (number of years
teaching) also did not have any significant effect on
the opinions of the teachers about the school
administrators.

In the last instance we found that the teachers
with different years of service at their current
schools had differing views on school
administrators. The service periods where the
greatest differences were found were those of the
groups with 1 to 2 years and 5 to 6 years of service
at their current schools. No statistically significant
differences were found with regard the other
service times.

Participants’ Views on Teachers’ Contribution to
Effective Schools and Academic Achievement
Table 5 contains a summary of the opinions of the
teachers who participated in the survey regarding
the other teachers at their schools, and of the
latter’s contributions to effective schooling.
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Table 5 Average and standard deviations of participants’ responses regarding other teachers in their schools

(Kaplan, 2008)

Issues considered X S
1  Other teachers agree with the goals and objectives of the school and what is expected of 3.67 .96
their teaching.
2 They choose instructional strategies (techniques, methods) appropriate to their learning 3.78 91
objectives.
3 They provide a regular and disciplined environment for the class. 3.70 .88
4 They reinforce clear and logical rules of association for the class. 3.69 .87
5  They apply the direct teaching approach in teaching (that is, they deal directly with the 3.75 .85
student’s learning tasks, not with the student).
6  Each lesson clearly carries out the activities on the basis of targets. 3.75 .87
7  They take a lot of time to teach students a topic. 3.70 .93
8  They give frequent and guided homework to students. 3.54 .88
9  They believe that all students can be taught. 3.72 .98
10  They do not insist on the subjects and areas where students are weak, but allow them to 3.43 .92
develop in areas where they are capable.
11 They show more interest in slow learners. 3.46 1.06
12 They teach in their own branches of teaching. 4.30 .87
13 They are familiar with the content of lessons taught by other teachers who teach the same 3.72 .99
classes.
14  They relate the teachings by identifying the needs of the students in a subject. 3.61 .90
15  Teaching activities are curriculum based and follow on one another. 3.62 .93
16  They closely monitor the students’ work and report the end result. 3.70 .90
17 They apply flexible teaching styles (reinforcement, homework, homework correction, etc.). 3.82 91
18  Teachers impact students’ behaviour. 3.54 .89
19  Teachers distinguish students’ abilities. 3.50 .90
20  Teachers contribute to the planning of school events. 3.64 .96
21  Teachers contribute to the choice of course books and other teaching materials. 3.76 1.06
22 Teachers contribute to the choice of teaching content, skills and subjects. 3.76 91
23 Teachers contribute to the disciplining of students. 3.64 .88
24 Teachers contribute to the decisions on the quality and quantity of homework. 3.69 .90
Total 3.69

The results in Table 5 indicate the answers
given to the lowest average 10 subjects according
to the responses given by the participating teachers
and school administrators regarding other teachers
at the schools. Accordingly, teachers who
participated in the research rated their colleagues as
not being sufficiently effective in supporting
students in matters in which they were likely to be
incompetent. The results from Balcr’s (1991)
Effectiveness Survey of primary schools in Turkey
were in line with the results from our study.

According to the results, the 12th item had the
highest average, which can be interpreted as
indicating that there was no teacher misallocation
in Anatolian high schools in the central districts of
Ankara and that teachers from each branch of
teaching were employed. According to Balci
(1991), this must mean that teachers are

appropriately deployed.

Looking at the second part of the research on
teachers (as indicated in Table 5), the most
common teacher behaviour (according to teachers’
and administrators’ perceptions) seemed to be in
line with teacher behaviour in effective schools in
general. This result is similar to the research done
by Sisman (1996) in primary schools in Eskisehir.
Teachers apply flexible teaching styles, they
choose appropriate teaching strategies for learning
purposes, and they apply a direct teaching
approach.

An independent t-test was conducted to
determine whether there was a significant
difference in the opinions of teachers and
administrators who participated in the survey
regarding their colleagues. The t-test results are
presented in Table 6.

Table 6 T-test for differences between the opinions of male and female teachers (Kaplan, 2008)

Dimension  Variables N X S p
Teachers Male 98 8654 1411 -125 21
Female 190 89.01 16.76

According to the results in Table 6, there
seemed to be no gender-based opinion difference in
the teacher dimension in general. In other words,
the participants’ gender was not a determining
factor in this research.

With the one-way ANOVA analysis we tried
to determine whether there was a meaningful
difference between the views of the participants
regarding the teachers, according to the different
factors (age groups; branches of teaching; total
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service time; service time at their current school).

The results are presented in Table 7.

Table 7 Variance analyses of attendees’ opinions regarding teachers according to different age groups, branches
of teaching, total service time, and service times at the current schools (Kaplan, 2008)

F p

1.198 310

3.088 .006"

0.854 491

2.465 .063

Change source SS df Average squares
Participants’ views regarding teachers according to age groups
Between groups 1515.004 5 303.001
Inside groups 71312.316 282 252.881
Overall 72827.319 287
Participants’ views regarding teachers according to their branches of teaching
Between groups 4505.554 6 750.926
Inside groups 68321.766 281 243.138
Overall 72827.319 287
Participants’ views regarding teachers according to total service time

Between groups 868.579 4 217.145
Inside groups 71958.741 283 254.71
Overall 72827.319 287

Participants’ views regarding teachers according to service time in their current schools
Between groups 1848.132 3 616.044
Inside groups 70979.187 284 249.927
Overall 72827.319 287

Note. *p < 0.05.

The above results show that teachers from
different age groups did not have different opinions
on teacher dimensions. In other words, age
appeared to have no decisive influence on the
views of the school administrators and teachers
participating in the research. This result differs
from that of Balci (1991) who conducted an
effective school survey and found that the ages of
the teachers influenced their perceptions of
effective teaching and the needs of the students. In
the teacher dimension, it was determined that there
were statistically different opinions between
teachers involved in the different branches of
teaching. When considering these branches, we
found that participants from other branches of
teaching (physical education, religion, culture and
ethics) and fine arts held different opinions.
Furthermore, we found that opinions did not differ

according to the teachers’ total length of service.

Finally, there was no difference in opinions
based on the length of service periods in the
schools where the participants were currently
employed. However, the p-value should be
considered here, since it was quite close to the level
of error at 0.05.

Differences Between the Opinions of the
Administrators and Teachers about the
Effectiveness of Anatolian High Schools in Ankara
A t-test was conducted to determine whether there
was a difference between the opinions of the school
administrators and teachers regarding the grades of
the Anatolian high schools in the Ankara province,
and whether these schools had the characteristics of
an effective school. The t-test results are presented
in Table 8.

Table 8 Administrators’ views on the effectiveness of the Ankara Anatolian high schools and t-test for
differences between teachers’ opinions (Kaplan, 2008)

Dimension Variables N S p

School administrators  School administrators 31 4.3522 41316 .000"
Teachers 257 3.6738 77087

Teachers School administrators 31 3.7984 52121 270
Teachers 257 3.6589 .67820

Note. *p < 0.05.

When we examined the values in Table 8, we
found a difference between the attitudes of
administrators and the teachers for the school
administrator  dimension, since the p-value
determined for this dimension was smaller than
0.05. When the arithmetic means of the two groups
were examined, the administrators of schools were
found to be more effective than teachers.
Furthermore, examining the opinions of school
administrators and teachers regarding the teacher

dimension revealed that there was no significant
difference; the p-value was 0.270 > 0.05.

While the views of the school administrators
on achieving effective school characteristics in
Anatolian high schools in the Ankara province had
a higher average, the teacher dimension differed.
That is, school administrators deemed themselves
to be more effective at providing effective
schooling than teachers did.

When the teachers’ answers were examined,
the school administrators were seen to be the
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strongest proponents of creating an effective school
dimension, and teachers simply followed their
leadership. In other words, according to the
teachers, school administrators were much more
effective than other teachers. In general, school
administrators seemed to consider their own
schools to be more effective than did teachers.

Discussion, Conclusion and Suggestions

In this section, the results obtained from our
research are discussed and a number of suggestions
are made. Based on the participants’ opinions, it
seems that an effective managerial dimension is
required to create effective schools in the Anatolian
high schools in the Ankara province. The school
administrators and teachers who were involved in
this study considered school administrators to be
effective enough. This is important because the
managerial dimension is one of the most important
dimensions of an effective school. According to
Arslantas and Ozkan (2014), an effective school
administrator should identify the common aims of
the school, determine the teaching objectives,
contribute to the stakeholders, understand the
school’s objectives and guide them to be expressed
in the school’s activities.

School administrators and teachers who
participated in this research assessed the adequacy
of other teachers in their schools, based on how
these teachers performed at the Anatolian high
schools where they worked. In the past, educational
activities were at the centre of the duties of day-
school schools. It can be argued that because
schools are so influential, effective management
needs to be at their core to ensure that educational
goals are implemented effectively. The ability of
schools to carry out their expected functions is of
course determined by effective management. The
most important component of an effective school is
a team of effective administrators (Cubukcu &
Girmen, 2006; Gokce & Kahraman, 2010;
Kusaksiz, 2010; Yilmaz, 2006). According to Balci
(1993), whether a school — the centre of all
educational organisations — is influential in
achieving its pre-determined goals largely depends
on the effectiveness of the administrators who are
responsible for the activities of the school and the
education and training programme. For this reason,
it is the school administrator’s responsibility to
plan all kinds of activities at the school, to make
decisions on the spot, to implement them and to
follow up on the results. It is commonly understood
that the effectiveness of a school is directly
proportional to the effectiveness of its
administrators (Arslantas & Ozkan, 2014).

The research reported on here has shown that
school administrators are the most effective
dimension of Anatolian high schools in the Ankara
province, and that there was much room for

development with respect to the teacher dimension.
Helvact and Aydogan (2011) highlight in their
research that effective schools are achieved on the
basis of effective teaching processes such as
students-centred, inquiry and argumentation-based
processes. According to Helvaci and Aydogan
(2011), the most important part of an effective
school is the education and training process. In this
context, education and training environments must
be conducive to providing effective teaching and
learning and they must make use of educational
technology. The school should also have a good
physical ~ structure to achieve educational
effectiveness. In addition, school principals should
be equipped with the necessary knowledge, skills
and attitudes to achieve teaching leadership.

The results from this study show that there
was no difference  between participants’
perceptions in terms of gender, age, branch of
teaching, or duration of teaching service. Teachers
and administrators who participated in the research
seemed to have similar opinions about the school
administrator dimension. On the other hand,
teachers with different service periods differed in
their opinions of the school administrators in their
current schools. The service life groups where a
significant difference was noted were the groups
with 1 to 2 years and 5 to 6 years of teaching
experience. The reason proposed for this is that
when participants started a new service period,
their expectations decreased for the first 1 to 2
years, only to increase again after the teachers have
gained some experience (5-6 years). Gokce and
Kahraman (2010) state in their research that
teachers’ expectations for efficiency increased with
the number of years of teaching experience.

The participants’ gender in general, age
groups, total period teaching and the length of time
at the current school were not determining factors
for evaluating the effectiveness of teachers in their
schools. However, when looking at teachers,
teachers from different branches of teaching held
statistically different opinions. This difference
emerged between participants from the branches of
physical education, religion, culture and ethics
(grouped as other in the survey), and participants
from the branch of fine arts. Some research studies
determined that teachers’ perceptions of school
effectiveness did not differ significantly according
to gender, marital status, education status or
duration of service (Abdurrezzak, 2015;
Memduhoglu & Karatas, 2017). In other words,
these studies’ results were not dependent on
gender, marital status, education status or duration
of service. The opposite, namely that gender had an
effect on teachers’ perceptions of effectiveness,
was also found in certain other studies (Akan,
2007; Kaya, 2015; Keles, 2006; Kusaksiz, 2010;
Tarker, 2010; Yildirim Duranay, 2005). In other
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words, the results on effective school
characteristics differed according to the factor of
teachers’ gender.

The diverse findings of the studies mentioned
above show similarities with and deviations from
the findings in our study. Furthermore, student
motivation can be improved by including less
theoretical knowledge in foreign languages, science
and mathematics, and focusing more on
applications by students. In other words, when the
student’s motivation for the lesson is high, teacher
motivation and effective school perception may
also be high (Memduhoglu & Karatag, 2017).

When the opinions of the teachers about their
school administrators were examined, it appeared
that the teachers found the administrators to be
generally effective. The average of teachers’
opinions about their teaching colleagues in the
same school indicated that they found them to be
effective at the desired level. From the teachers’
perspective, the performance of students can be
improved by identifying their weak spots, not
focusing on weak subjects and areas, nurturing
their development in areas where they are capable,
and by showing more interest in slow learners. The
results obtained in our study were similar to those
of previous studies (Alamdar, 2015; Balci, 1993;
Bastepe, 2002; Cubuk¢u & Girmen, 2006; Helvact
& Aydogan, 2011; Lezotte, 2001; Rutter et al.,
1979; Sammons et al., 1995; Sisman, 1996;
Toprak, 2011; Zigarelli, 1996). In these studies, the
teachers stated that they found their administrators
effective, they also stated that they found their
colleagues’  technological-pedagogical  content
knowledge appropriate. These studies also
highlighted that every individual could learn due to
the organisation of teaching domains according to
students’ academic levels.

The school administrators and teachers who
participated in our study held similar (teacher
performance) and different (school efficiency)
views. School administrators found schools to be
more effective than did the teachers, but there was
no significant difference between the opinions of
school administrators and teachers about the
performance of teachers. Teachers again generally
had lower perceptions regarding the effectiveness
of schools as, in their opinions, the schools where
they worked did not display effective school
characteristics at the expected level. This result is
similar to the findings of studies conducted by Oral
(2005) and Yildirim Duranay (2005). Their
research also state the effective school
characteristics at the expected level. However,
various other studies determined that teacher’s
perceptions of effective schools were at a high level
(Abdurrezzak, 2015; Akan, 2007; Ayik & Ada,
2009; Keles, 2006; Kusaksiz, 2010). Teachers’
perceptions of effective schooling may be related to

the variability of the environment, organisational
culture, and the climate in the schools
(Memduhoglu & Karatag, 2017). Based on the
views of the school administrators and teachers
who participated in the study, we determined that
the development of the subjects presented in these
environments may be useful for achieving effective
reading.

Our study also showed that the most
important dimension of an effective school was the
education and training process. In this context,
education and training environments should
enhance teaching and learning while also catering
for the characteristics of an effective school.
Schools should also be designed and organised
with teaching and learning materials in mind.
Anatolian high schools need to be equipped with
good physical resources to be able to support
effective schools. In addition, school administrators
must have the necessary knowledge, skills and
attitudes in the field of teaching leadership to direct
teachers towards creating effective schools.

Some suggestions on how to create effective
schools (taken from various studies) include proper
leadership in school management; positive changes
in the lives of teachers and students; the reflection
of such changes in the processes of education and
teaching. Successful schools have some distinctive
and superior characteristics when compared to
other schools in terms of their structural, cultural,
educational, and content-based characteristics.
They have features that distinguish them from other
schools, which are predominantly due to the
leadership of school administrators that reflects the
quality enhancement initiative, the comprehensive
instructional focus, the regular and safe moderate
climate formation in education and training, and the
belief that all students can learn at a minimum
level. With effective schooling, concepts such as
power, authority and hierarchy are greatly reduced.
This strengthens the school staff by allowing them
to cooperate, to define roles, to share work and
strength, to work together, to create an environment
where student and parent satisfaction grows, and to
continue developing.

Finally, some suggestions for future research
about effective schools. Since this research was
limited to Anatolian high schools in Ankara,
Turkey, future research may investigate Anatolian
high schools located in other Turkish provinces as
well. The research can also be made more
comprehensive by studying the perceptions of
parents and students in addition to those of teachers
and  administrators. The same  research
methodology could be applied to all kinds of
Anatolian high schools (Anatolian Fine Arts,
Anatolian Teacher high schools, etc.), as well as to
science high schools, social science high schools,
sports high schools and private high schools.
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