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In the study reported on here we looked at experiences of parental involvement in schools in Phoenix, KwaZulu-Natal. The 

objectives of the study were to determine how parents were involved in schools and what their experiences were. The study 

was guided by Epstein’s Theory of Overlapping Spheres. A qualitative research approach within an interpretivist paradigm 

was followed. A multiple case design was used and the schools were drawn from privileged and underprivileged contexts in 

Phoenix. The methodology employed to generate data was the semi-structured interview, followed by an open-ended 

questionnaire completed by the participants. The sample of participants comprised 3 parents and 3 teachers from each of the 

2 schools. Thematic analysis was used to analyse the data. The findings show that parents from both privileged and 

underprivileged communities were concerned about and employed a variety of strategies to get involved in their children’s 

education, both academically and socially. Although parents from both schools participated in school events, the level of their 

participation differed, with the parents from the privileged schools being more involved than parents from the underprivileged 

school. 
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Introduction 

The impact that parents have on children’s development and learning process is documented in education and 

psychology (Fan & Williams, 2010). Parents are learners’ first educators who facilitate the child’s development 

of values and identity (Dancy, 2011). Parental involvement shows children that their parents are interested in their 

development (Hango, 2007). Mestry and Grobler (2007:176) define parental involvement as: 
parents’ commitment to the education of their children, and their role in school management…. participation in parent-

teacher conferences and/or interactions, participation in school activities or functions, engagement in activities at home, 

including but not limited to homework, engagement in learners’ extra-curricular activities, assisting in the selection of 

learners’ courses, keeping abreast of learners’ academic progress, reaction to academic grades, imparting parental values, 

and the level of parental control and autonomy of support in the home environment. 

For the purpose of this study, parental involvement is defined as the participation of the parent in the education of 

the child. This does not simply mean sending the child to school, but also entails parental involvement in every 

facet related to the child’s education to ensure academic success. This involvement can be school based or home 

based and can range from helping with homework to volunteering at school or being part of parent organisations 

and the governing body. 

The role of the parent is emphasised by the South African government. Previously, parents were not expected 

to get involved in their children’s education (Mbokodi, 2008). After the elections in 1994, South African parents 

were mandated to take part in the education process through the provisions made in the South African Schools 

Act 84 of 1996. The South African Schools Act (SASA) promotes the role of parents in education, by providing 

them with a democratic right to serve on the School Governing Body (SGB) (Republic of South Africa, 1996) 

(hereafter RSA). According to this regulation the SGB must consist of one more parent member than the total 

number of other members on the SGB who have voting rights (RSA, 1996). Parents constitute 60% of the SGB, 

of which the chairperson is also a parent (Mbokodi & Singh, 2011). The role of the SGB includes the formulation 

of school policies, drawing up a code of conduct, developing a language and admission policy, maintaining 

infrastructure, making decisions on appointment of school staff, handling discipline issues, administering the 

school’s funds and budget and the levy of school fees (Lemmer & Van Wyk, 2004). These rights place parents in 

an advantageous position at school and emphasise their collaboration with the school management team (SMT). 

In South African schools, the SMT holds a formal position of leadership within the school’s organisational 

structure (Ntuzela, 2008). The SMT is made up of the principal, deputy principal and departmental heads (Molefe, 

2013). The SMT is responsible for the daily professional management of the school which incorporates all 

activities that enhance teaching and learning (Heystek, 2004). 

From the time children are born up until the age of 16, approximately 85% of their waking life is spent at 

home (Van Wyk & Lemmer, 2009) and is strongly influenced by the family, making the parent the child’s primary 

educator (Van Wyk & Lemmer, 2009). Thus, a foundation is laid by the parents in the child’s early age and 

continues to be constructed as the child grows older. Teachers can only build upon this foundation, thus both 

teachers and parents need to work together for the benefit of the child (Van Wyk & Lemmer, 2009). When parents 

become involved, there are positive effects on the learner’s education (Gonzalez-DeHass, Willems & Holbein, 

2005). Studies that have been done in many countries highlight the benefits of parental involvement in education, 

such as an increase in 
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• learners’ academic achievement and performance 

(Graves & Wright, 2011; Park, Byun & Kim, 2011; 

Van Wyk, 2010) 

• learners’ aspirations (Nichols, Kotchick, McNamara 

Barry & Haskins, 2010) 

• motivation (Fan & Williams, 2010) 

• self-discipline and behaviour (Van Wyk, 2010). 

The Government of the United State of America 

(USA) recognises the role of parents as children’s 

first and most important teachers and their necessary 

involvement in education (DePlanty, Coulter-Kern 

& Duchane, 2007). Thus, in as early as 1994 it was 

declared under The Goals 2000: Educate America 

Act, that by the year 2000 every school will 

encourage partnerships to increase parental 

involvement in the holistic development of the child 

(Olatoye & Agbatogun, 2009). The level of 

involvement, however, differs amongst the various 

types of people in the USA. Some parents are more 

involved at school while others are more involved at 

home (Anderson & Minke, 2007). Parents of 

European descent in America (European 

Americans) are more involved in volunteering 

activities as compared to other groups, such as the 

Chinese Americans who display interest in their 

children’s education at home (Huntsinger & Jose, 

2009). Chinese parents help with homework, 

monitor home activities and orientate their 

children’s lives towards academic tasks (Huntsinger 

& Jose, 2009). Whether they are privileged or 

underprivileged, education is important to Chinese 

Americans and they view the child’s performance as 

a reflection on the family (Huntsinger & Jose, 2009). 

European Americans, particularly the privileged, are 

more frequently involved in school when compared 

to Hispanic and African American parents (Lee & 

Bowen, 2006). These results are consistent with the 

findings of Cooper, Crosnoe, Suizzo and Pituch 

(2010) where non-poor European American parents 

were more involved at school compared to poor 

European American, Hispanic and African 

American parents. In contrast, Graves and Wright 

(2011) found that European Americans were more 

involved with home activities such as reading with 

their children, while African American parents were 

more involved in school tasks like volunteering and 

attending meetings. These studies point out that the 

differing levels of parental involvement are not only 

linked to different ethnic groups but sometimes also 

to economic backgrounds. Park et al. (2011) found 

that the privileged were more involved in their 

children’s education, while the underprivileged 

showed minimal participation. 

Parental involvement in some African 

countries is increasing. In a Namibian school which 

caters for children from different socio-economic 

backgrounds, both privileged and underprivileged 

parents are highly involved in their children’s 

education at school and at home (Erlendsdóttir, 

2010). The parents monitor their children’s time  

outside of school, they have a good relationship with 

the teachers, they assist their children with 

homework, discuss schoolwork with their children 

and follow the child’s progress closely 

(Erlendsdóttir, 2010). The parents also expect their 

children to attend university after school and they 

express their high expectations to their children 

(Erlendsdóttir, 2010). Thus, despite economic 

backgrounds, parents do have high hopes and 

expectations for their children. 

Some Ghanaian parents are involved in 

education at home such as ensuring that their 

children complete their homework (Nyarko, 2011). 

However, some parents who belong to a community 

with a high illiteracy rate and low income, give little 

support to their children’s education (Donkor, Issaka 

& Asante, 2013). Parents are supposed to provide 

educational materials like exercise books, textbooks 

and school supplies, but do not, and then blame the 

teachers when the child performs poorly in school 

(Donkor et al., 2013). These parents do not supervise 

the learners at home and are unwilling to visit the 

school (Donkor et al., 2013). These parents work 

long hours and claim that they are unable to afford 

school supplies; however, they often dress up in 

elegant clothing on special occasions like parties and 

funerals (Donkor et al., 2013). 

Parental involvement in South Africa is still a 

problem (Okeke, 2014). This can be seen from 

parents’ lack of interest in learners’ schoolwork 

(Segoe & Bisschoff, 2019) and homework and poor 

attendance of meetings (Sibanda, 2021). Teachers 

also want parents to be involved in home activities 

but are giving up hope on this happening. Sibanda 

(2021:4) found that there was minimal parental 

involvement in underprivileged contexts and that 

educators felt that parents treated the school as a 

“dumping ground.” Similarly, Segoe and Bisschoff 

(2019) found that parental involvement was minimal 

and attributed this to parents’ weak understanding of 

their role in their children’s education and that most 

parents were not educated themselves. With this 

study we aimed to understand what parents’ 

experiences in education were and what strategies 

they used to involve themselves? This study should 

contribute to professional development, policy and 

practice in South Africa. Internationally, the study 

should allow scholars to compare parental 

involvement in privileged and underprivileged 

South African contexts to their own similar contexts. 

They can see the level of involvement and how 

parents are involved and employ those same 

strategies if not already being done. 

 
Theoretical Framework: Epstein’s Theory of 
Overlapping Spheres of Influence 

We used Epstein’s Theory of Overlapping Spheres 

of Influence as the theoretical framework (Epstein, 

1996) for the study. The framework was developed 

by Joyce Epstein using data generated from parents, 
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teachers and learners (Epstein, 1996). Three 

perspectives were used to guide our thoughts about 

school and family relations: the family, school and 

community. The child learns and grows in these 

three contexts. Schools do not function in isolation 

and thus families, schools and communities must 

collaborate in educating the learner (Kgaffe, 2001). 

Epstein’s framework recognises the need for 

families, the school and community to establish a 

common goal for learners (Epstein & Sheldon, 

2005). Epstein (2002) used a model to explain this 

theory. The three perspectives form the three spheres 

of the model which overlap. At the centre of the 

model is the learner (Epstein, 2002). 

Epstein (1997) has identified six types of 

involvement that schools can use as strategies to 

involve parents: parenting, communicating, 

volunteering, learning at home, decision-making 

and collaborating with the community. Each of the 

six types of involvement has its challenges for its 

implementation and leads to different results for 

parents, learners and teaching practices (Shezi, 

2012). Schools need to choose the factors that will 

be most helpful to them very carefully 

(Erlendsdóttir, 2010). Epstein’s framework reflects 

that it is necessary for the activities of the school, 

parents and community to be interlinked to achieve 

success with the learner’s development (Kgaffe, 

2001) because learner development is a shared and 

overlapping responsibility of these three contexts 

(Nojaja, 2009). This framework was chosen because 

it provides a suitable explanation for the influences 

of interactions between parents and the school. 

Researchers agree that Epstein’s theory is the 

most extensively referenced framework for parental 

involvement (Bower & Griffin, 2011). It 

acknowledges the role of parents in the home which 

include providing an environment in which 

educational efforts and activities are supported 

(Epstein, Sanders, Simon, Salinas, Jansorn & Van 

Voorhis, 2009). In addition, Epstein’s theory moves 

some of the responsibilities to the school by 

recognising communication as a two-way process 

and also using the shared decision-making process 

at school as a platform for parent ownership (Bower 

& Griffin, 2011). 

The limitations of Epstein’s theory, however, 

need to be considered. Bower and Griffin (2011) 

mention that one of the limitations of Epstein’s 

theory is that the school is still required to inform 

parents of strategies that they can use at home. This 

implies that in schools where parental involvement 

is not prevalent, teachers cannot rely on parents 

assisting the learners unless the teacher gives them a 

strategy on how to do so. Bower and Griffin (2011) 

also highlight that another limitation is that the 

parent’s role in the decision-making process is 

defined by the schools’ existing framework, 

warrantying that parental involvement is defined by 

the school’s rather than the family’s conditions. 

Furthermore, South Africa is a multiracial country. 

The Epstein framework provides a general approach 

to parental involvement and does not consider 

differences in race and ethnicity (Bower & Griffin, 

2011). Schools need to reflect on the variety of 

cultural norms by race and ethnicity and 

socioeconomic status when employing parental 

involvement strategies. 

Studies have looked at how Epstein’s 

framework have been applied at schools. Newman, 

Northcutt, Farmer and Black (2019) investigated 

how parents perceived the implementation of 

Epstein’s framework at schools. Parents from all 

races perceived that the schools’ communication 

was good, permitted volunteering, helped with 

parenting, aided with learning at home, created a 

platform for parents in the decision-making process, 

and formed collaboration with the community. 

Newman et al. (2019) found that parents with a 

higher socio-economic status perceived that schools 

incorporated Epstein’s framework more frequently. 

Newman et al. (2019) also found that parents with 

more children and higher degrees had lower 

perceptions on the effectiveness of the 

implementation of Epstein’s framework in schools. 

A study by Caño, Cape, Cardosa, Miot, Pitogo, 

Quinio and Merin (2016) also looked at the use of 

Epstein’s framework in a school between high 

performing learners (HP) and low performing 

learners (LP). The results of the study by Caño et al. 

(2016) show the following: 
• Parenting: Parents of both HP and LP learners 

provide an environment conducive to learning and 

encourage their learners. The parents of LP learners 

do not have homework strategies compared to 

parents of HP learners. 

• Communicating: Both parents of HP and LP learners 

approach the educator when they need assistance. 

The school also informs them of parent meetings. 

The parents of HP learners attend meetings while 

some parents of LP learners do not because of work. 

• Volunteering: Parents are informed of the various 

activities that require volunteers through parent 

meetings. The parents of HP learners participate 

more actively in community activities. 

• Learning at home: Both groups are mindful of how 

they can assist their children at home and are 

involved at home in some form. 

• Decision-making: Parents from both groups are not 

active members of parent organisations at school. 

• Collaborating with the community: the parents of LP 

learners help when needed whereas the parents of HP 

learners continually give support to the community. 

 

Methodology 

Our study was conducted using a qualitative 

approach and followed an interpretivist paradigm. A 

multiple case study design was used which involves 

more than one case study that is connected in some 

way (Day Ashley, 2012). Purposive sampling was 

employed to select the schools. 
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Brief Description of the Sampled Schools 

Of the 32 schools in Phoenix, Durban, KwaZulu-

Natal province, Silver Oak and Riverside Primary 

Schools (pseudonyms used), were selected to take 

part in the study. These schools were chosen based 

on the economic background of the parents. 

 
Silver Oak Primary School 

Silver Oak Primary is a public school with an 

enrolment of 1,045 learners. Decisions on school 

governance are made through the SGB and the SMT. 

The physical structure of the school is well 

maintained and conducive to learning. Each 

classroom is furnished to cater for every learner. A 

privileged school can be seen as a school that is 

attended by children of middle-class or wealthy 

parents (Education Labour Relations Council, 

2003). Silver Oak Primary School caters mostly for 

learners who are socio-economically better off. This 

does not necessarily mean that these learners are 

wealthy, but in comparison to Riverside, they have 

more. This can be seen from the suburban area that 

the learners live in, their dressing, homes and ability 

to pay school fees. 

 
Riverside Primary School 

Riverside Primary is a public school with an 

enrolment of 2,186 learners. Decisions on school 

governance are made through the SGB and SMT. 

The physical structure of the school is well 

maintained. Each classroom is furnished to cater for 

every learner. The school climate is conducive to 

learning. An underprivileged school can be seen as 

a school whose conditions are unfavourable and 

have factors such as income, unemployment, health 

and housing issues that are detrimental and 

indicators of poverty (Nojaja, 2009). The majority of 

the learners come from poor backgrounds because 

most of their parents are unemployed or do not have 

a stable job. Their poverty is also evident in the 

learners’ dress and dwellings. A majority of the 

learners come from informal settlements and shacks 

that neighbours Phoenix. Furthermore, in 

underprivileged schools, learners are exempt from 

paying school fees and also have access to the 

National School Nutrition Programme (Education 

and Training Unit, n.d.). The learners at Riverside 

primary are exempt from paying school fees and rely 

on the National School Nutrition Programme for 

their daily lunch. 

Convenience sampling was used to select the 

participants from each school. The participants were 

chosen based on their willingness to participate and 

their availability. The sample consisted of three 

teachers and three parents from each school (n = 12). 

Parents formed part of the sample as the study was 

centred on their involvement and thus they provided 

pertinent information. One parent from the SGB of 

each school was interviewed. In Silver Oak, one 

parent was also a teacher at another school. Teachers 

were chosen because they worked with parents in 

schools. They were in a good position to explain 

parental involvement in their respective schools. 

 
Brief Description of Silver Oak Primary School 
Participants 

Teachers and parents were recruited for the study by 

convenience sampling. The profile of interviewees 

is presented in Table 1 and Table 2. F represents 

females and M represents males. 

 

Table 1 Profile of interviewees (Silver Oak teachers) 
Interviewee Gender Age Highest qualification Length of service 

Teacher 1 F 41 Bachelor of Education 23 years 

Teacher 2 F 46 Bachelor of Pedagogics 20 years 

Teacher 3 F 43 Bachelor of Education 10 years 

 

Table 2 Profile of interviewees (Silver Oak parents) 
Interviewee  Gender  Age Highest qualification Nature of work 

Parent 1 F 33 Matric exemption Employed at a call centre 

Parent 2 F 40 Honours Bachelor of Education Teacher 

Parent 3  F 44 Matric exemption Unemployed 

 

Brief Description of Riverside Primary School 
Participants 

Teachers and parents were recruited for this study by 

convenience sampling. The profile of interviewees  

is presented in Table 3 and Table 4. 

 

 

Table 3 Profile of interviewees (Riverside teachers) 
Interviewee Gender Age Highest qualification Length of service 

Teacher 4 M 36 Bachelor of Pedagogics 13 years 

Teacher 5 F 26 Honours Bachelor of Education 4 years 

Teacher 6 F 39 Bachelor of Pedagogics  10 years 
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Table 4 Profile of interviewees (Riverside parents) 
Interviewee Gender Age Highest qualification Nature of work 

Parent 4 F 33 Certificate in Education Nurse aid at baby home 

Parent 5 F 46 Degree in Nursing Nurse 

Parent 6 F 44 Matric exemption Unemployed 

 

The data were generated from the participants 

using semi-structured interviews and open-ended 

questionnaires. Parents and teachers from both 

schools were interviewed individually. The 

interviews were recorded and lasted between 20 and 

40 minutes, varying with each participant. Most of 

the interviews took place at the respective schools 

after school hours to prevent disruption to school 

lessons. The participants that were unavailable at 

school asked for the interviews to be done at their 

home. All interviews were done in English, and all 

participants had stated that they understood English. 

Each participant was asked a set of questions from 

an interview guide. These questions were guiding 

questions which were further elaborated on during 

each interview. The questions centred on parenting, 

communication, volunteering, learning at home, 

decision-making, and collaborating with the 

community. An example of the questions asked was 

whether the parent helped their child with 

homework. The interviews were recorded and 

thereafter transcribed. 

In addition to the semi-structured interview, an 

open-ended questionnaire was given to the 

participants after the interview. Both the parent and 

teacher questionnaires consisted of three questions 

each to give the parents and teachers an opportunity 

to write down anything that they may have omitted 

in the interview. An open-ended questionnaire was 

used to obtain the views and experiences that the 

participants may not necessarily have provide during 

the interview. A questionnaire can be used as a tool 

when participants may not want to share their 

experiences in an interview (Curtis, Murphy & 

Shields, 2014) and may provide the participant with 

confidence and honesty when answering the 

questions (Lankshear & Knobel, 2004). In addition, 

participants may find it easier to write than to talk 

(Walliman, 2006) and thus a questionnaire would be 

suitable in that context. All the questionnaires were 

completed and returned to the researcher on the 

following day to allow the participants enough time 

to answer the questions. 

The data were analysed using thematic 

analysis. We familiarised ourselves with the data by 

transcription, followed by a careful reading and re-

reading of the data and noting ideas, as suggested by 

Braun and Clarke (2006). Transcription of the 

recorded material into text was done before starting 

with the analysis. This was followed by coding of 

the transcripts as well as the questionnaires from 

which patterns were extracted and codes were 

produced. Once the data had been coded and 

collated there was a long list of different codes 

which needed to be re-focused (Flick, 2018). 

Themes were developed by collating the different 

codes. Themes were then reviewed by checking 

whether the themes worked relative to the coded 

extract and data set. Some were collapsed while 

others may not be actual themes (Braun & Clarke, 

2006). This resulted in one predominant theme 

which was named and defined by identifying the 

main idea of what the theme was about and then 

refined by determining what aspect the theme 

captured (Flick, 2018). The main themes resulting 

from the data were about the care and support that 

parents offered children. 

Ethical clearance was sought from the ethical 

clearance committee from the University where the 

research was conducted. Permission to collect data 

was sought from the schools involved and the 

Department of Education before and permission was 

also obtained from the study participants. All 

participants signed consent forms and they were 

informed of the purpose of the study and of their 

right to withdraw without penalty at any time. The 

real names of the schools and participants involved 

are not disclosed; pseudonyms are used. No 

participants were harmed in this study and no 

identifying information about participants was 

revealed. 

One manner through which credibility can be 

enhanced is triangulation (Sensing, 2011) which is 

the use of multiple sources (Heck, 2005) and 

research methods to assess the same research 

phenomenon (Matthews & Kostelis, 2011). In this 

study we used two methods (interviews and 

questionnaires); as well as different sources (the 

teachers and parents), to obtain information. 

Credibility was also enhanced by giving participants 

the chance to refuse participation leaving only those 

that were willing to offer data (Shenton, 2004). We 

also made it clear that we did the research in our own 

capacity and not that of the schools and that no 

information from the individual interviews would be 

shared with the schools. 

 
Results 

The experiences of participants in relation to 

parental involvement in both privileged and 

underprivileged schools were grouped under the 

theme “care and support of children by parents” that 

emerged from the data. 

 
Care and Support of Children by Parents 

All the participants in this study indicated that 

parents in both privileged and underprivileged 

schools showed interest in their children’s education 

and provided care and support in various ways, 
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which are discussed in the following categories/sub-

themes: 
• Involvement in children’s school work 

• Supporting children socially. 

 

Involvement in children’s school work 

Evidence from the data indicates that generally 

parents from both privileged and underprivileged 

communities are involved in their children’s 

education. According to the parents’ responses in 

both schools, parents understood and spoke to their 

children about the importance of education. Parents 

in both schools also checked their children’s 

homework daily to ensure that it was completed and 

ensured that their children had completed their 

projects and studied when it is exam time. 

Some participants indicated that another way 

of being involved in children’s education was by 

encouraging children to do independent study at 

home. In some instances, the participants from both 

schools related efforts that parents made to ensure 

that their children completed their studies by 

providing extra learning material and also visiting 

the local library, which is shown from the following 

responses: 
I got like educational DVDs [Digital Video Discs] 

and books (Parent 1, Silver Oak). 

I just bought the book for Mandla to assist him with 

the English (Parent 6, Riverside). 

… we visit the local library once a week (Parent 2, 

Silver Oak). 

… they got a card for the library. They used to go 

borrow some books or go to library (Parent 5, 

Riverside). 

The participants’ responses thus indicate that 

participants from both the privileged and 

underprivileged communities were involved in their 

children’s school work. Parents were involved in 

academic activities such as checking homework and 

ensuring that their children were engaged in extra 

learning activities. The responses provided by 

teachers were in line with what the parent 

participants said. In both schools, teachers 

mentioned that some parents enquired about 

homework, as indicated in the following: 
There’s lots of parents that will ask what’s the 

homework. If there’s nothing given in writing, they 

will ask, if they here to fetch their child, they will ask 

is there any homework [sic]. And there’s some 

parents who will actually, you’ll see in their 

homework books, they give them work. (Teacher 2, 

Silver Oak) 

Yes, all the time they [parents] enquiring … they get 

homework on a daily basis (Teacher 4, Riverside). 

 

Supporting children socially 

The participants spoke much about how the social 

activities that they were involved in contributed to 

their children’s well-being, such as the annual 

school sports. The parents also wanted to be 

involved in their children’s behaviour while the 

children were at school by keeping in contact with 

the educators. They sought information about their 

children’s behaviour at school, with the intention to 

assist teachers. The participating teachers stated that 

when children displayed unacceptable behaviour 

they contacted the responsible parents. Often parents 

responded positively towards the school when they 

were contacted regarding their children’s behaviour. 
They [parents] do respond in a good way because 

they come to school (Teacher 3, Silver Oak). 

… they [parents] do come through and they are very 

positive and they always want to make a change 

[regarding behaviour] (Teacher 4, Riverside). 

Although parents from both schools participated in 

school events, the levels of participation differed. 

The responses by the participants from Silver Oak 

Primary indicate that parents have created a variety 

of social activities to be involved in and assisting at 

school. Some of the participants indicated that 

parents were involved in educational tours and 

children’s sports. According to the participants in 

this study, parental involvement encompasses 

supporting their children in different sports, training 

and supervising their children. Some participants 

indicated that parents offered training session and 

prepared children for sports competitions. The 

parents also formed feeding committees to ensure 

that the children had lunch at school events. In 

addition, the parents were involved in classroom 

activities such as art-based activities, development 

of domestic skills such as baking, and reading. The 

parents also voluntarily assisted in learner discipline 

before the start of assembly. Parental involvement in 

schools was thus not only concerned with the 

cognitive development of children but also focused 

on a holistic approach to children’s development 

(Khanare, 2012). 
In my class I got a few parents who help with the 

reading programme that we have there … during 

our sports period we have, the parents will have 

training, sports training, sports time. Reading 

programme we have in school and in our class. At 

school level we have the group of parents who help 

on sports day with refreshments, feeding the 

children at our awards day, our deb’s ball. Then 

also we have a group of parents who help with our 

sport activities on a Saturday if they [children] going 

out to play [sic]. (Teacher 1, Silver Oak) 

The above response indicates that parents’ 

involvement in schools goes beyond academic 

activities of their children and encompasses being 

involved in social activities of the school as well. 

Erlendsdóttir (2010) found that parental 

involvement in education was more than checking 

children’s homework. It is something they are 

passionate about. 

The involvement of parents from Riverside 

Primary however, differed greatly from the 

involvement displayed by the parents of Silver Oak 

Primary. At Riverside Primary, some parents 

participated in school activities such as deb’s ball 

and sports day. However, parents’ responses  
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indicated that not all parents could participate or 

assist with activities. Parent 5 at Riverside Primary 

indicated that she did not participate in any school 

activity with a simple, “No.” At Riverside 

According to teachers only a few parents assisted 

with the sports day at Riverside primary. Parents at 

Riverside Primary also stated that they were unable 

to take their children to visit places of educational 

interest or get them involved in any extramural 

activities. 

 
Discussion 

With the study we found that parents from both the 

privileged and underprivileged communities 

involved themselves in their children’s schoolwork. 

They checked their children’s homework daily and 

encouraged their children to do independent study at 

home. The parents provided extra learning materials 

and also took their children to the library. Literature 

shows that parents want to participate in school 

activities and show an immense interest in their 

children’s learning (Crozier & Davies, 2007; Park et 

al., 2011). Whereas Sottie (2011) found that single 

parents did not check their children’s progress, we 

found that all the participants from the 

underprivileged school were single parents who 

checked on their children’s progress. We also found 

that parents enquired about both the learners’ 

behaviour and children’s progress in contrast to a 

study by Crozier and Davies (2007). 

The data show that parents from privileged or 

underprivileged communities were concerned and 

employed a variety of strategies to get involved in 

their children’s education. These findings are 

consistent with some previous studies which found 

that parents helped with homework, monitored 

home activities and orientated their children’s lives 

towards academic tasks (Huntsinger & Jose, 2009). 

Not only did parents assist their children with 

homework, they also discussed schoolwork with 

their children and followed the child’s progress 

closely (Erlendsdóttir, 2010) – including parents 

with low economic status (Bojuwoye & Narain, 

2008). 

Secondly, we found that parents were 

interested in their children’s behaviour while at 

school. They sought information about their 

children’s behaviour while at school with the 

intention to assist the teachers. They assisted the 

school with activities, educational tours, children’s 

sports and classroom activities, development of 

domestic skills such as baking, and reading. Some 

parents offered training sessions and prepared the 

children for sports competitions. The parents also 

formed feeding committees to ensure that the 

children had lunch at school events. 

These responses suggest that parents at Silver 

Oak Primary volunteered their time and services 

whereas the majority of the parents at Riverside  

Primary were unable to. Parents at Silver Oak 

Primary also took their children to places of 

educational interest and ensured that their children 

were engaged in extramural activities whereas the 

parents at Riverside Primary were unable to do so. 

Similarly, Bojuwoye and Narain (2008) found that 

parents of low socio-economic status were not 

involved in school-based activities. Some parents 

were more involved in home activities such as 

reading with their children while others were more 

involved in school tasks like volunteering and 

attending meetings, irrespective of economic 

background (Graves & Wright, 2011). This is 

consistent with the results of our study. We found 

that parents from Silver Oak Primary were involved 

in both home and school activities while parents 

from Riverside Primary showed more involvement 

at home than at school. Other studies have found that 

while poor parents may be involved in home-

learning activities, they were less likely to be 

involved in school activities (Cooper et al., 2010). 

There was a general consensus from 

participants that parental involvement in school was 

fundamental for children’s academic development 

as well as for the holistic development of the 

children beyond school. This implies that parents 

knew that they had to be involved in school matters 

and in their children’s education as mentioned in the 

SASA (RSA, 1996). 

 
Recommendations for Improved Practice 

Based on Epstein’s six typologies for parental 

involvement, recommendations for improved 

practice are: 
1) Parenting: schools can provide parents with 

strategies on how to be more involved with their 

children’s education through a guide such as a user-

friendly booklet. 

2) Communicating: open lines of communication 

through notices, communication books, quarterly 

meetings and through digital platforms such as 

emails and a WhatsApp group. The use of a D6 

communicator can enhance the communication 

process. 

3) Volunteering: enquire from parents what they had to 

offer the school thus allowing parents to volunteer on 

their own capacity instead of restricting participation 

to the schools’ needs only. For example, if a parent is 

good at chess, they can offer their assistance in 

training learners when they are available, thus 

creating a chess club at the school. 

4) Learning at home: the school can help provide 

resources or a list of resources that parents can 

acquire to assist their children at home. If a learner 

performs at a high academic level, enrichment 

resources can be looked at. If a learner performs at a 

lower academic level, resources to help that learner 

can be given. 

5) Decision-making: allow parents to be part of the 

decision-making process by observing their stance on 

educational matters. This can be done through 

meetings and surveys sent by the school. 
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6) Collaborating with the community: parents can help 

with school-initiated community projects by offering 

their expertise. 

 

Conclusion 

Parental involvement is important in education. In 

this study we investigated parental involvement in 

two contexts, privileged and underprivileged 

schools. We found that the parents were interested 

and tried to become involved in their children’s 

education. Parents in both contexts were involved in 

their children’s education, albeit at varying degrees, 

with some participating more than others. Teachers 

also establish ways to involve parents in education. 

There seems to be some hope of increased parental 

involvement in children’s education in some form or 

another. 
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