


c¢. Opportunity to have questions answered by
specialists.

Museum visits also have the advantage that unlike
other fieldtrips, weather does not prevent the pro-
gramme from proceeding as planned.

The museum experience therefore does not replace or
compete with the other approaches to environmental
education, but rather compiements it rather well.
Observations that are made in the field can often be
disappointing and unyielding, as the educator cannot
arrange for nature to perform by appointment. The
field trip is however very important in that it
provides the learner with the stage setting against
which his or her understanding of the actor's behaviour
and survival problems will develop {even when the
actors don't show up). If a teacher is foliowing a
theme on seabirds and arranges a visit to the coast
to observe the birdlife, the pupils will at worst
experience some aspects of the environment that sea-
birds live in. Under favourable conditions they will
most 1ikely be able to watch seagulls and oyster
catchers and if they're very lucky they may even see
gannets diving for fish at sea. This is a valuable
experience in cbserving behaviour and habitat, but
the picture is incomplete,

The museum experience may help to fill in some of the
gaps left open by the field experiences. At the
museum it will be possible to see all the seabirds of
Algoa Bay, including the penguins that live on islands
in the bay. Close-up and even hands-on ocbservations
may be possible. The sizes and shapes of beaks,

feet and bodies can be recorded.

It is important to note that the use of a museum
component for environemntal education is not only for
school teachers but for all environmental educators.
1f a conservation agency is operating environmental
education programmes at a nature reserve, the museum
component can be included in different ways:

® By establishing their own collections and displays
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in a central venue in the nature reserve. This is
in fact what the National Parks Board is doing at
their Information Centres. If specimens are in-
sufficient the agency could borrow material from a
nearby museum for an agreed period. Many museums
operate loan services of this nature. If tong-term
exhibitions are envisaged it would be wise to bring
museum workers in to advise on display techniques,
budgeting, taxidermy and other related matters.

By negotiating with a nearby museum to prepare and
present an appropriate museum-based programme to
tie in with the programme offered at the nature
reserve. Groups who then book to participate in
the nature reserve programme may be encouraged to
include the museum programme in their schedule,
either before or after their fieldtrip.

Museums in general are willing to collaborate and
co-operate with other organisations and interest
groups in the overall effort towards environmental
literacy. There is however strong emphasis on the
words eccllaboreie and ec-operate. Although many
museums offer independent programmes in the field of
environmental education, they can only operate within
the 1imits of their meagre budgets and existing man-
power. For the full educational potential of museums
to be fulfilled, outside agencies, schools, clubs,
societies and conservation groups must each work
towards manipulating and mobilising the resources of
museums within their reach.

The museum is an institution which is backed by tax-
payers's money. It therefore has a strong obligation
to serve the public in whatever way is appropriate.
It follows then that teachers and students are entit-
led to ask for assistance and to make full use of the
museum's resources. Nobody should therefore ever
feel uncomfortable about using a museum exhibit as
part of a lesson or to ask for information or access
to cellections, although it will be expected that
arrangements be made in advance to preclude clashes
with other groups or events in the museum or to
prevent annoying interuptions in scientific programmes.
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