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1 Introduction

The aim in this paper is to explore the appropriateness of the
categories of orality and literacy for understanding the nature
of the relationship that holds between spoken and written modeg!
of language Dbehaviour.? The problematic nature of the
relationship between orality and literacy is one that has long
been a topic of interest to linguists. Early research in the
1960s and 1970s on the nature of this relationship was based on
the assumption that orality and literacy represent two distinct
modes of language behaviour, that the relationship between them
is that of a dichotomy. Current research findings, however, have
caused certain linguists®’ to question whether the assumed oral-
literate dichotomy is consistent with the properties of spoken

and written discourse.

Can orality and 1literacy be characterized according to
distinctive linguistic features? Are the differences between
them absolute or blurred? Does the oral-literate dichotomy
account for the way in which features associated exclusively
with each mode are seen to interact in both spoken and written
discourse?

2 The assumption of an oral-literate dichotomy

The tendency to regard orality and literacy in terms of
categories has its origins in the work of certain cultural
anthropologists® in the 1960s who assume that there is a ‘great
divide’ or ’sharp dichotomy’ (Goody 1986:182~183) between oral
and literate societies. The claims that these anthropologists
assert about the cognitive angd cultural consequences of literacy
for oral societies constitute what is termed the 'literacy
hypothesis‘ .’
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The central claims of the literacy hypothesis can be expressed

as follows:

- Writing causes the relationship between a word and its

referent to be more abstract: written discourse can
therefore achieve autonomy®, whereas spoken discourse is
dependent on a context.
The development of literacy as a mode of language behaviour
has consequences for human cognition: the cognitive
processes of literate individuals are more logical, more
complex and more abstract than those of individuals who are
not literate.

In terms of this hypothesis, literacy is assumed to bring about
a restructuring of human conscicusness: once the individuals in
an oral society have acquired literacy, they will be able to
advance in various ways, e.g, socially, culturally, politically,
economically, scientifically. However, the claims of the
literacy hypothesis are now no longer regarded as true.’ There
is much anthropological evidence of analytical, abstract,
logical thinking by individuals in societies that do not. have
literacy.

It was not only the literacy hypothesis that influenced certain
linguists and classical scholars® to regard orality and literacy
as representing two separate modes of language behaviour,
Another factor that led to the assumption of two distinct
categories is that oral discourse and literate discourse usually
differ in purpose and function and are generally produced in
differing spatio-temporal circumstances. The differences in the
modes of production have given rise to the generalization that
there is a difference in the two end-products, namely spoken and
written discourse (Chafe 1979 [1984:1095}). Early linguistic
research in this field, therefore, tended to be contrastive,
focusing on opposing lexical and syntactic features associated
with each mode. The nature of the relationship between these
modes of discourse was thus assumed to be that of a dichotomy.
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2.1 Hypotheses advanced in support of the assumed org].-
literate dichotony

Tannen (1982b:39-48; 1985:127-143) identifies, on the basis of
the claims they express, two main hypotheses that were advanceq
in support of the assumed oral-literate dichotomy. These are the
contextualization hypothesis and the cohesion’ hypothesis.

2.1.1 The contextualization hypothesis

The central claims expressed by the contextualization hypothesis
can be formulated as follows:

- Typical oral or spoken discourse is contextualized.

- Typical literate or written discourse is decontextualized

or autonomous.

In terms of the contextualization hypothesis, typical oral or
spoken discourse 1is assumed to be dependent on a context for
interpretation as it generally occurs between a speaker and a
hearer who are co-present in time and place, and who share
certain knowledge and experience of the world. Typical literate
or written discourse, however, is assumed to be independent of
a context as it takes place between a writer and a reader who
are generally separated in time and place and who do not
necessarily share knowledge or experience of the world. Written
discourse is thus assumed to be autonomous, i.e. to be
comprehensible on its own, without reference to its context:
whatever is needed for comprehension is included in the words of
the text.

2.1.2 The cohesion hypothesis

The central claims expressed by the cohesion hypothesis can be

formulated as follows:

- Typical oral or spoken discourse relies on prosodic or
paralinguistic cues to establish cohesion.

- Typical 1literate or written discourse relies on
lexicalization and syntactic devices to establish cohesion,

A derivative claim expressed by this hypothesis is that literate
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or written discourse 1Is characterized by a higher 1lexical
density' and greater syntactic complexity than oral or spoken

3

discourse.

2.2 Foaturos associated with orality and literacy in terms
of the oral-literate dichotomy

Among those linguists who have advanced arguments in support of
the assumed oral-literate dichotomy, Ochs (1979) and Chafe (1979
[1984])," 1982) are the most prominent. Based on their work, an
inventory of assumed differences between informal oral discourse
and formal expository literate discourse can be schematically
represented as in the table below.

The influence of the oral-literate dichotomy and its supporting
hypotheses is evident in the features Ochs (1979) and Chafe
(1979 [1984}, 1982) posit as characterizing spoken and written
discourse respectively.

Spoken discourse is regarded as being contextualized, as being
characterized by involvement and syntactic fragmentation, and as
establishing cohesion through paralinguistic cues. Written
discourse is regarded as being autonomous, as being
characterized by detachment and as establishing cohesion by
means of lexicalization and syntactic devices.

The influence of the oral-literate dichotomy is also evident in
many conventional perceptions about literate discourse. In a
literate society, there is a tendency to accord a higher status
to the written mode. Writing is regarded as being more
permanent, more binding and more authoritative than speech. It
is assumed that the production of written discourse requires
higher order cognitive skills and a greater mastery of lexical
and syntactic devices than the production of spoken discourse.
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FEATURES ASSOCIATED WITH ORAL AND LITERATE
DISCOURSE IN TERME OF THE ORAL-LITERATE DICHOTOMY

(Based on Ochs (1979) and Chafe (1379 (1584], 1982)

SPOKEN/ORAL DISCOURSBE
(Spontaneous, unplanned
informal conversation)

WRITTEN/LITERATE DIBCOURSE

" (Formal, planned, expository

prose)

1 Contextualized

Decontextualized, gutonomous

Characterized by
inveolvement

~ deictics - 1st and 2nd
person pronouns,
demenstrative adjectives,
e.g. this man

active voice (focus on
agent)

direct speech/guotations

details (involvewnent
through imageability)

figurative language
(involvement in sense-
making)

use of present tense in
narrative

Characterized by
detachment

- deictics - 3rd person

pronoun, use of definite
or indefinite article,
e.g. a man, the man

passive voice (deletion of
agent)

reported/indirect speech
fewer details

less use of figurative
language

use of present tense in
expository prose

¢ use of past tense in

narrative)

Characterized by syntactic
fragmentation - ideas
loosely connected by means
of

co-ordination, and, but

parallelism, repetition

Cohesion established
through paralinguistic
cues, e.g. facial
expressions, eye-contact,
gestures, tone of voice.

Characterized by syntactic
integration - ideas
integrated by means of

- subordination

- nominalization

Cohesion established
through punctuation,
lexicalization and
syntax.
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3 Tannen’s criticisms of the assumed oral-literate djichotomy

A strong challenge to the assumed oral-literate dichotomy comes
from Tannen (1982a, 1982b, 1982c, 1985). Firstly, Tanneh
(1982c:5) criticizes the findings of most previous research on
the relationship between orality and literacy, in particular,
the findings of Ochs (1979) and Chafe (1979 [1984], 1982), as
the discourse types on which they base their analyses are not
representative of the same genre. Secondly, Tannen (1982c:3)
criticizes the supporting hypotheses of the oral-literate
dichotomy. She claims that they do not account for the
interaction she observes between features associated with
orality and literacy in discourse of either mode,

3.1 The role of genre

Tannen (1985:129) characterizes genre' as being a specific mode
of discourse, either spoken or written, the communicative
purpose of which influences and constrains linguistic choice and
style. she (1982c:5) maintains that the samples from which Ochs
(1979) and Chafe (1979 [1984], 1982) draw their data are so
different that a comparison between them in terms of mode
differences will yield meaningless results. Ochs (1979:55) bases
her claims about the differences between oral and literate
discourse on comparative analyses of unplanned spoken discourse
(casval conversation and narratives) and planned written
discourse (personal narratives). Chafe (1979 [1984:1098-1101])
bases his claims about the dichotomous relationship between
orality and literacy on comparative analyses of informal spoken
discourse and formal expository prose. According to Tannen
(1985:124) spontaneous conversation and expository prose can
merely be said to ’typify’ but not ‘exhaustively characterize’
spoken and written discourse respectively. A comparison between
such disparate genres will not shed light on the relationship
between orality and literacy.

Tannen (1982c:6) therefore maintains that the features that Ochs
(1979) and Chafe (1979 [1984]) claim to be characteristic of
oral and literate discourse respectively, could grow ocut of the
respective genres and contexts rather than out of the spoken and
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written modes.

3.2 Tannen’s criticisms of the supporting hypothases og
the oral-literate dichotomy

Tannen (1982a:3, 1982b:40, 1985:128) raises certain gquestions
about the truth of the claims expressed by the hypotheses
advanced in support of the oral-literate dichotomy.

With regard to the contextualization hypothesis, Tannen
(1985:128-130) guestions whether the development of literacy can
be assumed to cause language to develop in the direction of
autonomy.? Is textual autonomy a reality, or is it an
idealization? Is it possible for a writer to convey all the
meaning in a text? Would this not imply that the role of the
reader were reduced to that of a passive recipient of
information? Tannen maintains that readers of expository
academic writing have to contextualize the discourse within
their own knowledge and experience of the particular academic
discipline in order to interpret it. She therefore regards
textual autonomy as a goal that can be striven towards, but not
ever realized.™

With regard to the cohesion hypothesis, Tannen (1985:142) agrees
with the central claims that spoken and written modes of
discourse establish cohesion by different means. However, she
questions the truth of the derivative claim of this hypothesis
that written discourse is lexically denser and syntactically
more complex than spoken discourse. Certain genres of spoken
discourse (e.g. academic lectures, papers presented at scholarly
conferences, interviews, etc.) can exhibit high levels of
lexical density and syntactic complexity."

4 Tannen‘’s comparative analyses of spoken and written
narratives

Tannen (1982c) carries out comparative analyses of spoKen and
written discourse of the same genre, namely narrative. Her aims
in doing so are:

- to test the appropriateness of the categories of orality
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and literacy for promoting insight into the nature of the
relationship that holds between these modes, and

to verify her contention that the differences purported te
exist between oral and literate discourse are to be
ascribed to differences inh genre rather than mode.

Tannen (1982c:8) analyses 36 pairs of narratives, each phir
produced by the same person, and each pair representing a spoken
and a written version of the same narrative. She finds that, in
general, the spoken and written versions of each narrative do
conform to the expectations of Ochs (1979) and cChafe (1979
[1984]) for oral and literate discourse. However, one narrative,
namely the written version of what she terms the ’Fernandez’
narrative, deviates from these expectations in that it exhibits
an interaction of certain features previously associated
exclusively with oral or written discourse.

The following comparative analyses of fragments of the
‘Fernandez’ narratives illustrate the ways in which the written
version is problematic in terms of the oral-literate dichotomy:

(1) (a) ©oh, I have to tell you about this guy at work,
Fernandez. He is so funny. He is from South America,
from Chile ....

(Spoken)

(b) At my agency, there’s a man who is Mr Politeness. He
doesn’t say ‘Hi,’ he says ’'Good worning’ and ‘Good
afternoon.’ Instead of calling me ‘Della’ he calls me
‘Mrs Whittaker.’ And he dresses as if he worked in a
business corporation downtown instead of for the
Government at a field office. He is from Chile, South
America ....

(Written)

Examples (1){a) and (1)(b), representing spoken and written

fragments of the same narrative respectively, do conform in

certain ways to the expectations established by Ochs (1879) and

Chafe (1979 {1984)) for the categories of oral and literate

discourse. These are as follows:

- The spoken and written fragments reflect an opposition of
fragmentation and integration respectively. The spoken
version (1) (a) exhibits fragmentation in the way in which
the ideas are loosely connected, e.g. He is so funnv. He is
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from South America. The written version (1) (b) exhibitg
integration in the syntactically more complex ways in which
propositions are combined through devices involving

subordination, e.qg. ... there’s a man who js uy
Politeness.... And he dresses as if he worked in a businegg
corporation downtown instead of for the Government at a

field coffice....

There is also a difference in the use of deictic modifiers,

In the spoken version (1) (a), a demcnstrative modifier ig
used, e.g. this quy, which implies that the speaker ig
including or involving the listener in the situation. The
use of this demonstrative is a strategy whereby speaker-
listener involvement is achieved., In the written version
(1) (b), an indefinite modifier is used, e.g. a man, which

does not involve the reader in the situation. The use of
the indefinite modifier is a strategy whereby detachment is
achieved.

However, the written version (1) (b) deviates from Ochs’ (1979)
and Chafe’s (1979 (1984]) descriptions of spoken and written
discourse in that it exhibits features previously regarded as
exclusive to oral disccurse. The written version contains
instances of direct speech, 1is characterized by greater
imageability than the spoken version as it is richer in detail,
is expressed in the present tense and is longer and more
elaborate than the spoken version. Tannen (1982c¢:13) maintains
that the written version (1) (b) displays more rather than fewer
features asscciated with spoken discourse than dces the spoken
version (1) (a)-

Examples (2)(a) and (2)(b) exhibit certain features that are
counter to the expectations established by Ochs (1979) and Chafe
(1979 (1984])) for oral and literate discourse respectively:

{2) (a) So then, ... I see: ... that he has on such a nice
suit one day.
(Spoken)

(b) ©One day I was praising him for his spiffy attire, a
really neat pin-striped suit with a white long-sleeved
shirt and a dark tie.

{Written)
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‘ways in which these fragments do not conform to the description

by Ochs (1979) and Chafe (1379 {1984)}) are as follows:
The written wversion (2)(b), although more elaborate in
detail, does not display greater syntactic complexity than
the spoken version (2)(a). The spoken fragment exhibits
subordination, e.g. 1 _see: ... that he has on such_a pnice
suit one day. This is a feature associated with written
discourse. The written version does not integrate
propositions by means of subordination, but through phrases
joined in series.
The written version includes more details than the spoken
version, e.g. spiffy attire, a really neat pin-striped suit
with a white long~sleeved shirt and a dark tie. The effect
of these details is to achieve imageability which,
according to Tannen (1982c:14) involves the imagination of
the reader in the making of meaning.
The written version is expressed in the present tense. This
is a deictic strategy whereby the involvement of the reader
is achieved. The reader is addressed as though he or she
were a participant in the spatio-temporal circumstances of
the discourse.

According to Tannen (1982c:13), the written version (2) (b} also
exhibits more features associated with spoken discourse than
does the spoken version (2)({a). She claims that the writer
deliberately elaborates strategies associated with spoken
discourse to involve the reader in the discourse.

Examples (3)(a) and (3} ({b), representing spoken and written
fragments respectively, display differences in 1levels of
syntactic complexity that are in keeping with the expectations
set up by Ochs (1979) and Chafe (1979 [1984]) for the categories
of orality and literacy:

(3) (a) ... And he knows Spanish, and he knows French, and he
knows English, and he knows German, ... and he is a
gentleman, ...

(Spoken)

(b} He knows at least four languages fluently - Spanish,
French, English, and something else ...
(Written)
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The spoken version (3}{a} displays syntactic fragmentation jp
that the parallel clauses are 1loosely connected by the
connective and, e.g. And he ows Spanis an ows Frenc

and he knows German,... The written version displays syntactic
integration in that the ideas are integrated into the sentence

by means of lexicalization, e.g. four languages fluently....

However, the written fragment (3) (b} deviates from Ochs’ (1979)
and Chafe’s (1979 (1984)) description of spoken and written
language. The written fragment exhibits a feature associated
with spoken discourse, namely parallelism. The parallel clauses
of the spoken version are here conflated to a series of nouns,
e.g. Spanish, French, English.... This is a feature basic to
face~-to-face spoken discourse, Tannen (1982c:14) maintains that
this interaction she observes between features associated with
orality and literacy in the written version (3} (b) is a strategy
whereby interpersonal involvement is achieved. The ‘rhythmic
force’ of these parallel constructions appeals to the senses of
the reader, involving him or her in an awareness of Fernandez’
fluency in various languages.

Examples (4)(a) and (4) (b} do not conform to the characteristics
that Ochs (1979) and Chafe (1979 [1984)) posit for oral and
literate modes of discourse:

{4) (a) I say, Aaaaaahhh, Monsieur, ... comment ca va:,
because I can’t think of how to say it in Spanish. Or
he walks in, and I say, Gracias ... Senor Fernandez,
..» and he says, Buenas dias, ... Senora Whittaker.
{Spoken}

(b) Whatever language I speak to him in, he answers in
that language. I’11 say, ‘Bonjour, Monsieur Fernandez,
comment ca va?’ And bhe’ll answer ‘Il va bon,’ or
whatever the French say. He always says the right
thing in the right language. But me, I forget what
language 1‘m supposed to answer in, and I usually
answer in some other language. Like if he asks,
‘Comment ca va?’ I answer, ‘Va est gut, gracias.’
{Written)

- In the spoken version (4){a), the speaker would probably
convey the humour of the situvation by wmeans of
paralinguistic features such as gestures, facial
expressions and intonation. However, the written version,
(4) (b} exploits direct speech to convey the humorcus
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contrast in the foreign language abilities of the speakers.

- There is no significant difference in the levels of
syntactic complexity between the spoken and the written
versions. Both exhibit instances of integration by means of
syntactic devices involving subordination, e.g. in (4) (a)
because I can’t think of how to say it in Spanish... and in
(4) (b) ...if he asks, ‘Comment ca va?’ I answer, ‘Va es
qut, gracias,’ Both exhibit instances of fragmentation in
the use of the connective and.

- The written version is more elaborate and detailed than the
spoken version, resulting in higher imageability.

- The written version contains two informal colloguial
expressions typical of spoken discourse, But me... and

- The written version is expressed in the present tense. This
is a deictic strategy through which the involvement of the
reader in the temporal circumstances of the events is
achieved.

Tannen (1982¢:17} concludes that the written version of the
’Fernandez’ narrative is more ‘spoken~like’ than the spoken
version., She ascribes this ‘aberration’, in terms of the
expectations set up for oral and literate discourse, to the
nature of the genre. The written version of the ‘Fernandez’
narrative is a short story,!® a genre that ‘makes use of features
associated with oral language because it depends for its effect
on interpersonal involvement or the sense of identification
between the writer or the characters and the reader’ (Tannen
1982a:14). The written version of the ‘Fernandez’ narrative
engages the emotions of the reader in the following ways:

- The use of details resulting in high imageability evokes
the reader’s imaginative participation in the narrative.

- Patterns of sound, such as parallel structures, appeal to
the reader’s sense of rhythm.

- Deictics, such as demonstrative modifiers and the present
tense, involve the reader as a participant in the
circumstances of the narrative.

- Direct speech and collogquialisms convey the impact of the
narrative.
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The oral-literate dichotomy does not account for <thjg
interaction between features associated with orality apg
literacy. Tannen (1982c:l) therefore concludes that the
relationship between orality and literacy is more complex thap
that of a mere dichotomy; it is one that is dynamic ang
intertwined.

5 Relative focus on interpersonal invelvement or content ag
the key dimension distinguishing discourse

On the basis of her findings on this ‘aberrant’ pair of

narratives, Tannen (1982c:18) asserts a new theory about the

relationship between orality and literacy. The central claims of
her theory are as follows:

- The key dimension distinguishing discourse is not the oral
or the literate mode in which the discourse is physically
realized, but the relative focus on interpersonal
involvement or on content.

- The nature of the genre of the discourse, whether oral or
written, influences the extent te which the discourse
focuses on interpersonal invelvement or on content.

Tannen’s (1984:124) theory about relative focus on interpersonal
involvement or on content as the key dimensien distinguishing
discourse, has greater appeal as an ‘'explanatory hypothesis’
than the oral-literate dichotomy. It is not restricted to issues
of orality and literacy, but can account for the way in which
various uses of contextualization and cohesion «can be
manipulated in both speech and writing to produce discourse that
is maximally or minimally invelving of the audience or reader.
Relative focus on involvement or on content is ‘the dynanic
motivating linguistic choice in discourse’ (Tannen 1984:2).

5.1 Implications of relative focus on interpersonsl
involvement or content for academic literacy

What are the implications of Tannen’s theory of relative focus
on interpersconal involvement or on content for understanding
academic 1literacy? Tannen’s theory of involvement- and
information-focused strategies provides insight into the way in
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which the expository genres used in the academic environment
depend, for comprehension, on an interaction of features
associated with orality and literacy.

Academic discourse, whether spoken or written, comprises a set
of genres developed within the setting of the school or
university where the focus is on learning. The language of
academic discourse 1is formalized to express the <type of
abstract, logical, analytical thought processes fostered in the
university environment. The genres most freguently employed in
the academic environment, such as expository essays or formal
academic lectures, conventionally focus on content or topic and
de-emphasize interpersonal involvement, in contrast to the
narrative genre which is maximally invelving of the audience
(Tannen 1985:137).

Tannen (1985:140) maintains that features associated with
orality, such as contextualization and interpersonal
involvement, are the basis of all successful discourse, whether
spoken or written. According to her (1988:40), the genre of the
academic paper presented at a scholarly conference exemplifies
this interaction between features associated with orality and
literacy. The academic paper represents a planned, expository
genre realized in the spoken mode. Although it is essentially
literate in that it is written for eventual publication in an
academic journal, it is simultaneously oral as it is intended
for presentation before a scholarly audience. The paper is
structured according to the pattern of the expository essay,
expressing a thesis and incorporating supporting arguments. The
writer of the paper strives for maximal explicitness in order to
rule out any possibility of ambiguity, vagueness or imprecision.
To achieve this, the writer makes as few demands upon the
audience as possible by filling in referents, supplying
background information in the form of notes or footnotes, and
¢clearly stating crucial premisses and their supporting
arguments.

However, maximal explicitness should not be equated with
autonomy. Although an academic paper may achieve maximal
explicitness, it cannot be interpreted on its own. The academic
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paper is contextualized in that it is written for a ’‘context of
eventual use’ (Nystrand 1987:205), namely for an audience at ,
scholarly conference or for readers of a schelarly journal. ip
order to be interpreted, the paper is dependent on the
involvement of the audience or the readers. To construct ap
interpretation for the paper, the audience or the readers neeg
to follow the reasoning of the discourse by matching the
propositions, the claims and the conclusions with expectations
based on their knowledge of the discipline. Tannen (1988:40)
therefore states that the academic paper exhibits a ‘’rich
texture’ or mix of features of orality and literacy. 3
dichotomous view of orality and literacy does not explain this
mix of features associated with each mode. Tannen (1982a:3)
therefore claims that when literacy is introduced, it does not
replace orality; it is superimposed upon and intertwined with
orality. Features that have previously been categorized as
distinguishing oral and literate discourse are, in reality,
features that reflect relative focus on interpersonal
invelvement or on content.

L3 Conclusion

Tannen (1985:127) believes that the categories of orality and
literacy have been useful only in a heuristic sense; it is their
inadeguacy to explain the interaction she observes between
features associated with orality and literacy that has made her
aware of the need to posit a more satisfactory hypothesis. She
(1989:40) therefore eschews a dichotomous view of orality and
literacy. Even the notion of an oral-literate continuum does not
have the potential to clarify the complex relationship that
holds between these modes.

A more adequate explanation for the interactive relationship
between orality and literacy, according to Tannen (1988:40), is
that they represent integrally related aspects of a single
entity, namely a set of involvement strategies whereby relative
focus on interpersonal involvement or on content can be achieved
in discourse of either mode.
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10

FOOTWOTES

The term ’‘mode’ is used in this paper to refer to a way of
behaving linguistically in either the written or the spoken
medium. Botha (1994:49) claims that language behaviour can
occur in a multitude of different ways or modes. A mode of
speaking, listening, writing or reading is in essence, ‘a
distinct way of using the means in guestion’. Modes of
speaking could range from spontaneous conversation, giving
prepared speeches or lectures, to a radio commentary. Modes
of writing could range from expository academic writing,
informal personal letters, to the compiling of lists.
Language behaviour (Botha 1994b:1l) consists in ‘what people
do so as to produce utterances, to assign meaning to
utterances - henceforth "comprehend" them - or to judge
utterances intuitively’.

Beaman- (1984:46), Halliday (1987:67), Michaels and Collins
(1984:220), Nystrand (1987:197), Rader (1982:185) and
Tannen (1982a, 1982b, 1982c, 1985, 1988) are among those
linguists who question the appropriateness of the assumed
categories of orality and literacy.

Anthropologists such as Goody (1986) and Watt (Goody and
Watt 1963) assert claims about the consequences of literacy
for oral societies.

Lingutists such as Feldman (1991:47), Narasimhan (1991:177)
and Olson (1991:5) classify the general claims about the
consequences of literacy as the ’literacy hypothesis’.
Textual autonomy is the assumption that a written text is
able to be interpreted as it stands on its own, without
reference to 1its context. ‘Whatever is needed for
comprehension is included in the words of the text’ Tannen
{1982a:9).

The claims of the literacy hypothesis have been criticized
by anthropologists such as Street (1984), and by linguists
such as Heath (1982) and Lakoff (1982). The assumption of
a causal relationship between the development of literacy
and progress in the social and economic circumstances of a
society has also been challenged by Cole and Scribner
{1974) and Graff (1987).

Oong (1982:79) makes strong claims for the cognitive and
social consequences of literacy.

Cohesion consists in the way in which the lexical and
syntactic arrangement  of a discourse can ’show
relationships among ideas, highlight relative importance’
or ’foreground or background certain information’ (Tannen
1985:130) .

Lexical density is characterized as the proportion of
lexical items to the total discourse. According to Halliday
(1987:59), lexical density can be measured in two ways: the
ratio of lexical items to total running words, or the ratio
of lexical items to the clause.
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11 Chafe’s 1979 paper is published in Borbe 1984. Referenceg
to this 1979 paper are given as 1979 [1984].

12 various linguists operate with different notions of genre
therefore Swales (1950:33) describes genre as a rfu22§
concept’. Genre can, however, be characterized as ‘a type
of discourse, a class of communicative events, spoken or
written, the members of which share some set of
communicative purposes’ (Swales 1990:58).

13 Rader (1982) and Nystrand (1987) reject the claims of the
contextualization hypothesis. Rader (1982:127) claims that
it is simplistic to assume that the distinction between
discourse that is maximally contextualized and discourse
that 1is minimally contextualized corresponds to the
distinction between spoken and written language. Nystrand
{(1987:205) claims that a written discourse is produced for
a ‘context of eventual use’.

14 Rader (1982:186) cautions against confusing the ’‘tendency’
toward autonomy with the property of autonomy.

15 Beaman (1984:78), Halliday (1987:67) and Nystrand
(1987:211) refute the derivative claim of the cohesion
hypothesis. They maintain that spoken discourse can be
syntactically just as complex, if not more so, than written
discourse.

16 Tannen (1984:24) believes that the narrative genre is
primarily a spoken one, and that written narrative borrows
many conventions from the spoken storytelling model.
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