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 Abstract
This research focused on assessing the problems of students in writing effective paragraph. Its 
main objective is an assessment of the problems of students and text book on writing effective 
paragraph. In the research mixed approach research 
used was random stratified, and 90(30%) of participants were selected.  The researcher used 
questionnaire, test, observation, interview and analyzing student’s text book. The finding 
indicated that the students are not practicing to write effective paragraph. The mean value of 
students on paragraph writing test is below 50. This shows that there is a serious problem. 
Paragraph writing tasks which are included in student’s text book only 13(14.44%). In general, 
students have many problems in writing effective paragraph; as they are not practicing 
paragraph writing and the limited number of paragraph writing tasks is used in student’s text 
book. As the problem is widely observed, it invited students, teachers, Oromia edu
bureau and other concerned bodies to device mechanisms of alleviation strategies
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INTRODUCTION 

The base for composition writing began in 1960
concerning on the development of first language writing.  
At that time, study on organization, composition writing, 
and linguistics was started (Ferris & Hedgcock, 2005).  
However, there was no guideline of composition writing 
until 1980’s. At the beginning and the mid of 20
guideline for writing composition had been occurred as 
education policy (Ghabol et al., 2012). Its aim was to let 
students from lower to higher level of U.S. organize text 
by analyzing different writings (Sun et al., 2009).  

     
 In 1960’s, 1970’s and 1980’s education policy and 

higher standard researchers were used writing 
composition of first language (Badger & White, 2000).  
The process of writing which was begun during this time 
gave due attention for individual creative writing (Hasan 
al., 2010; Nunan, 1999). The focus of this approach was 
to solve problems, to observation, to explaining or to 
describe things in writing, the idea of redundancy
rounded writing composition (Ferris & Hedgcock, 2005)

 
As Susser (1994) states, at the beginning of 20

those who used the process of paragraph writing in 1
language as source were the follower of John Dewey 
“learning is a process”. Due to this, starting from that time 
was being raised as a theory debate in methods of 
teaching writing and conducting research. Concerning the 
process of writing research in 1

st
 language to teach 

paragraph composition in English, the first guideline was 
describing the process of writing (Zamel, 1983).
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The base for composition writing began in 1960
th 

C 
concerning on the development of first language writing.  
At that time, study on organization, composition writing, 
and linguistics was started (Ferris & Hedgcock, 2005).  
However, there was no guideline of composition writing 
until 1980’s. At the beginning and the mid of 20

th
C 

guideline for writing composition had been occurred as 
., 2012). Its aim was to let 

of U.S. organize text 
., 2009).   

In 1960’s, 1970’s and 1980’s education policy and 
higher standard researchers were used writing 
composition of first language (Badger & White, 2000).  

which was begun during this time 
gave due attention for individual creative writing (Hasan et 

., 2010; Nunan, 1999). The focus of this approach was 
to solve problems, to observation, to explaining or to 
describe things in writing, the idea of redundancy and all 
rounded writing composition (Ferris & Hedgcock, 2005). 

As Susser (1994) states, at the beginning of 20
th

C 
those who used the process of paragraph writing in 1

st
 

language as source were the follower of John Dewey 
is, starting from that time 

was being raised as a theory debate in methods of 
teaching writing and conducting research. Concerning the 

language to teach 
paragraph composition in English, the first guideline was 

the process of writing (Zamel, 1983). 

Different researchers used the word composition and 
writing interchangeably in their studies. For example, 
scholars who were the advocate of “writing represents 
spoken   words” (Checkett et al., 2010; Brown, 2001; 
Wyrick, 1990). The success of writing is determined by 
pre writing, while writing and evaluation .Therefore, the 
process of writing is a process of composing; a result of 
writing is a result of composition (Zamel, 1983). In her 
study she used the process of composing. This, writing 
was a general term used for composing similar ideas 
together and it was not different from the term composing 
(Hageman, 2003). 

    
   According to Ferris and Hedgcok (2005), writing is 

an organization of ideas, practice of words an
the structure of tasks. Students are learning while they are 
doing such activities. Besides, as Abdulwahed and Ismail 
(2010), writing is a basic measurement through which the 
students are evaluated in their learning process. Similarly, 
writing is a means by which the student reveals a sense of 
ones personality gets fair perception and visualizes the 
picture of objects (Darus, 2012).  

     
    Yakhontova (2003) states that, writing is a process 

of recording complicated ideas of the society at lar
organized manner. In this case, diction, spelling and 
giving due consideration to audiences are important. Due 
to this fact, interest based tasks are the base for the 
success of the students’ writing. In line with this, Lillis 
(2001) report, writing are an art through which ideas and 
spoken words are put in written form. She underlines that 
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pre writing, while writing and evaluation .Therefore, the 
process of writing is a process of composing; a result of 
writing is a result of composition (Zamel, 1983). In her 

composing. This, writing 
was a general term used for composing similar ideas 
together and it was not different from the term composing 

According to Ferris and Hedgcok (2005), writing is 
an organization of ideas, practice of words and arranging 
the structure of tasks. Students are learning while they are 
doing such activities. Besides, as Abdulwahed and Ismail 
(2010), writing is a basic measurement through which the 
students are evaluated in their learning process. Similarly, 

is a means by which the student reveals a sense of 
ones personality gets fair perception and visualizes the 

Yakhontova (2003) states that, writing is a process 
of recording complicated ideas of the society at large in an 
organized manner. In this case, diction, spelling and 
giving due consideration to audiences are important. Due 
to this fact, interest based tasks are the base for the 
success of the students’ writing. In line with this, Lillis 
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the above idea is the key point of learning as it is the base 
for the knowledge of common language structures and the 
systematic arrangement of words. In general it is 
composing a single sentence, concerned with the 
production of extended texts.  

 
According to Voon (2007), students take notes and 

express their feelings in written form if they have the skills 
of writing. Supporting this, Langan (2010) affirm that, 
having a potential in writing skills requires giving due 
attention to the structure of writing starting from spelling to 
paragraph. Hence, writing is the means by which 
message is conveyed, and it needs quality and 
effectiveness at all levels of writing. 

 

METHODOLOGY  

Description of the Study Area  
    This study focused on Ifa Secondary School grade 

9
th 

which is found in East Wollega, Diga Woreda in Ifa 
town which is l2kms from Nekemte. In the town one 
Preparatory and one Secondary School are found. The 
study used a mixed approach research method. 
According to Creswell (2012), mixed approach 
(quantitative and qualitative) is used to differentiate the 
problem of a study by gathering data and analyzing it.  
 
Research Design  

According to Creswell (2012) and Dornyei  (2007), the 
design of the study is based on descriptive data analysis. 
Besides, it is used to triangulate the data obtained through 
different tools. Hence, the sampling technique used to 
select the School, grade level and section is purposive 
sampling.  Then, 50 (16.67%) male and 40 (13.33%) 
female students were selected by stratified sampling 
technique. 
 
Data Analysis and Interpretation 

    The participants of the study were both teachers 
and students from Ifa secondary school. The quantitative 
data is analyzed using SPSS; it is specifically analyzed 
using mean value and variance (Neuman, 2007),  
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Where Yi= the class mark of the i

th 
class and = the 
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The other analyzing procedure used is bi- variation 
(Dornyei, 2007). This is used to crosscheck the 
relationship between dependent and independent 
variables or the reliability of variables (Pearson Chi- 
square test). The significance level given for each items is 
≥ 0.05. The main reason of using Chi-square is to keep 
the relationship of dependent and independent variables. 
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Where Oij =the number of units that belong to category 
i of A and j of B. 

eij= Expected frequency that belong to category i of A 
and j of B and eij is given by  

n

CR
e

ji

ij

×
=

      
Where Ri=the i

th
  raw total 

Cj= the j
th
 column total. 

 n=total number of observation 
 

RESULTS  

Reasons for Paragraph Writing Problems in Afan 
Oromo 
    Concerning the problems of students in paragraph 
writing, in Afan Oromo and to check the practices, it was 
shown in the following table.  
 

Table 1: Making practice 

Variables Kay-square 
Degree of  
freedom 

P-value 

Making  
adequate practice 

5.10 12 0.95 

P-value >0.05 or p=0.955 
      

The relationship between being interested in writing 
different texts and writing paragraph was observed. That 
is the significance level of students in practicing 
paragraph writing is greater than 0.05; this shows that the 
variables do not have relation. In other word, since the p-
value is greater than 0.05, there is no significant relation 
in the hypothesis of dependent and independent 
variables. This shows the students’ interest of writing 
different texts in Afan Oromo does not show that their 
practice of writing effective paragraph. As the data from 
interview shows the reason for this lack of awareness 
creation, materials, not getting adequating knowledge 
from teachers. 

 
Table 2: The content of paragraph writing activities in students’ text book 

 

Level of Paragraph writing activities Liker Scale No (%) 

level of  frequency of (paragraph  Few 9 15 

Writing) Activities in students' texts book A few 34 56.67 

Average 14 23.33 

Many 3 5 

                                                    Total 60 100 

Level of  motivating (paragraph  demotivating 1 1.67 

Writing) Activities in students' texts book Less motivating 11 18.33 

Average  24 40 

Motivating 19 31.67 

Highly motivating 5 8.33 

                                                    Total 60 100 

level of  difficulty of (paragraph  Easy 4 6.67 

Writing) Activities in students' texts book Very easy 5 8.33 

Average 34 56.67 

Difficult 13 21.67 

Very difficult 4 6.67 

                                                       Total 60 100 
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According to the data from the table, 34(56.67%) says 
a few 14(23.33%) that there are average tasks, and 
9(15%) of them responded that the task is occasionally 
used. Concerning the tasks which motivate students to 
write paragraph the data were gathered on how much the 
writing tasks in students’ text book encourage students to 
write paragraph. Based on this, 24(40%) of them 
responded that the tasks are averagely motivating, 
19(31.6%) of them said it is motivating, 11(18.33%) of the 
respondents said that the tasks are not this much 
motivating, 5(8.33%) are not motivating to write 
paragraph. 

 
To elicit information on whether or not the purposes of 

paragraph writing included in text books match with 
students’ level, questions were asked. Accordingly, the 
contents of writing paragraph is moderate for 34 (56.67%) 
difficult for 13 (21.67%), very easy for 5(8.33%), very 
difficulty for 4(6.67), and easy for 4(6.67%) number of the 
students. 

 

In general, the responses of the students depicted that 
the number (amount of paragraph writing activities in the 
text books are few) not optimum 34(56.67%). In the same 
way, the level of difficulty of the paragraph writing 
activities is moderate as, 34(56.67%) claimed. In line with 
this, 24(40%) of the respondents claimed that the 
activities moderately motivate students to practice 
paragraph writing. 
 
Content of Paragraph Writing in Students’ Text Book 

According to Al-Ghazon’s and Smadin (2013) text 
book analysis incorporates constituents of words, 
concepts, themes, paraphrases, sentences, paragraphs, 
etc presented in the text. Based on this, the contents of 
writing paragraph activities presented in Afan Oromo text 
books of grade 9 is analyzed as follows. The book has 18 
(eighteen) chapters/ units presented in 181 pages. The 
researcher attempted to look at types of topics for 
paragraph writing, kinds of instruction given, processes of 
writing paragraph, the magnitudes of writing activities etc 
presented in each paragraph. 

 
 
 
 
‘ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1:  contents of paragraph writing including in students’ text book.  
    

   From the total of 18 units of Afan Oromo text book 
grade 9, 10(55%) units contain paragraph writing 
activities, and the remaining 8(44%) units have no 
paragraph writing activities. 90 exercises are presented in 
the entire text book. From this exercises only 13(14.44%) 
of them deal with paragraph writing practice.   

 
The given instruction to practice a paragraph writing 
contained in the units evaluated, is indicated in the 
following table 3.   

 
Table 3: Instruction given for paragraph writing  

 

        Instruction given No  (%) 

Constructing body of a paragraph 1 7.69 

Write once life story 1 7.69 

Writing letter 1 7.69 

Starting in topic sentence 2 15.38 

Write different types of  paragraph 2 15.38 

Usage of punctuation mark in paragraph 3 23.07 

Writing a paragraph based on the data from table, chart and format 3 23.07 

Writing creative based paragraph 4 30.76 

Write a paragraph on selecting topic 0 0 

Constrict a paragraph following paragraph structure 0 0 

Finalize a paragraph 0 0 

Write a paragraph depending on the characteristics of a paragraph 0 0 



 
Merga Gemeda Abaye                                                Sci. Technol. Arts Res. J., April-June 2015, 4(2): 272-277 

275 

 

0

10

20

30

40

50

60

70

80

90

100

Minimum Maximum mean Variace

Starting with topic sentence 

Matching of body paragraph 
with topic

Organization of sentence

Having introduction, body and 
conclusion 

0

10

20

30

40

50

60

70

Past tens Past perfect 

tense 

Past perfect 

continuous 

tense

Present 

tense 

Present 

perfect 

tense 

Present 

continuous 

tense

Future 

tense

Minimum

Maximum

mean

Variance

As can be seen from the above table, the instruction 
given for out lining, constructing bodies of a paragraph, 
writing letter, writing one’s life history, is only aggregate 
4(30.76%). And the instruction given to write paragraph 
using punctuation marks and constructing a paragraph 
from tables, charts and formats is 6(46.14%). 

 
On the other hand, there is no any instruction given on 

how students choose topics, construct a paragraph 
following paragraph structures, finalize a paragraph, and 
write a paragraph depending on its characteristics.  

  
In general, it is possible to conclude, from this text 

book analysis that the instruction on how to practice 

paragraph writing and the numbers of exercises given in 
the text   books to let students practice writing a 
paragraph is not enough. 
 
Paragraph Writing Test 
    Paragraph writing test or assessment was conducted 
on 20 students. The questions were produced and asked 
in series according to Quellmalz and Burry, (1983), and 
the assessments were corrected or marked. After 
correcting the points were described starting from the 
least mark, average, high mark, and the difference among 
the marks. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 2: descriptive statics: marks on idea Organization.   
 
To see if students started writing with topic sentence 

on the paragraph writing exam, the result from least to 
high was between 18.75 to 75 with an average 49.38. The 
difference is calculated as 22.21.  

      
Regarding the mismatch between body and conclusion 

of a paragraph with the topic sentence, the mark was 
distributed between 6.25 least and 93.75 maximum with 
the mean score of 48.75 and the difference is 21.61. 
Coming to organization of sentences in a paragraph, the 
marks of the students were between 6.25 to 75 with the 
mean score of 48.12. The variance of this score is 

calculated to 24.68. Concerning the match between topic 
sentence and supporting sentences, the mark of students 
from least to high falls between 6.25 to 68.75. The mean 
score and variance of this mark is 45.94 and 22.24 
respectively.  

      
Finally, the students achievement  on whether the 

paragraph has topic sentence, body, and concluding 
sentence or not, their mark from least to most is 6.25 to 
75 and its average (mean) is 45 with the variance of 
16.65.    

Figure 3: descriptive statics: marks on writing correct tense  
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Regarding the students mark /point on the use of past 
tens, past perfect tense and past perfect continuous 
tense, their achievement was between 18.75 to 18.75 with 
the mean score of 18.75. On this point, no variance was 
observed. 

 
Coming to student’s achievement on the use of 

present tense from minimum to maximum it was 18.75 to 
62.5 with the mean value of 45.94 and the variance is 
11.16. Similarly, students’ achievement on the use of 
future tense lies between 25 and 62.5. The mean and the 
variance of this score, one after the other was 42.19 and 
11.63. In the same was the students’ mark on the use of 
present continuous tense   was 18.75 to 50 from minimum 
to maximum and the mean and variance of the same point 
were 56.26 and 9.48 respectively.  Finally, the students 
mark on present perfect tense fall between 18.75 and 50 
with the mean of 20.31 and variance of 6.98. 

 
From the above result, dealing with students’ 

achievement on paragraph writing, students’ ability of 
spelling and layout, developing the topic sentence (idea), 
organizing ideas and sentences, punctuation marks, and 
tenses etc summed up and came up with the mean score 
of less than 50. This reveals that students have problems 
of paragraph writing. 
 

DISCUSSION 

The objective of this study was to analyze the problem 
students get to write an effective paragraph. Therefore the 
basic question this research was supposed to answer 
was:  What are the reasons that make   students not to 
write an effective paragraph? Do the activities help 
students to practice paragraph writing adequately in Afan 
Oromo text book? 

 
Accordingly, there is no relationship between the 

variables liking to write different pieces of writing in Afan 
Oromo and practicing writing a paragraph at the 
significance level of 0.05. This means, liking writing in 
Afan Oromo does not indicate that the students practice 
writing a paragraph. Cheng and Dornyei (2007), Loa and 
Hyland (2007), and Raby (2007) claimed  that, students’  
writing  ability  (capacity) not  only depends on liking  the 
literal  language but also on motivating and giving  
opportunity for students to practice writing. This can help 
them construct an effective writing (text). Thus, it is 
realized that liking the language that one writes does not 
mean writing an effective piece of writing. 

 
According to the Afan  Oromo text book, when the 

number of activities are  many  they help the student  
practice paragraph  writing;  whereas when the number  of 
activities  are few,  they can be a  reason for the student  
lack of  the writing ability (Boardman & Frgdenbery, 2008). 
This shows that encouraging students is an average and 
this has an impact on paragraph writing. The level of 
difficulty of the activities incorporated was also average 
which is supported professionally. 

 
In addition to this, it was analyzed that from 18 

(eighteen) units of the text book, only 13(14.44%) units 
would provide activities to help students practice writing 
paragraphs. This can negatively affect the students’ 
writing ability. 

 
In general, the test (examination) given for students to 

see the ability they have to construct an effective 

paragraph was corrected. The data showed that the mean 
for writing using correct spelling, content, organization, 
logical sequence of ideas, usage of punctuation marks 
and tenses was below 50. Regarding this, Al-Buaiman 
(2007), conducted a study on   writing an effective 
paragraph and found out that the problem of tenses and 
punctuation marks was similar to the finding of this 
research. However, the problem students have to write an 
effective paragraph in Afan Oromo is vast. 

 

CONCLUSIONS 

This study was conducted on students’ problems 
writing effective paragraph of grade 9 Ifa secondary 
school which came up with the following conclusion. Afan 
Oromo is used as a medium of instruction for Oromo 
students. They may consider this language as it is easy 
for writing. On top of this, the study was conducted to see 
how match students practice paragraph writing in their 
first language (Afan Oromo). 

 
However, though they like to write in Afan Oromo, the 

finding reveled that students could not write effective 
paragraph. The major causes for their failure to write 
effective paragraph are: lack of supportive materials on 
writing, lack of knowledge and skill from teachers, and 
shortage of libraries are some among the problems listed 
by respondents.  

 
In addition, the way the text books were designed also 

affected students’ writing. Text book should be designed 
in such away that students get chance to practice by 
themselves than observe information from teachers. 
Accordingly, it is inferred from the data that the number of 
exercise or activities in the text books are minimal. The 
number of exercises in the text books and instruction 
under each exercises that deal with paragraph writing had 
impact on students’ ability to write effective paragraph. 
Finally, students were evaluated as per the criteria of 
paragraph writing and the result depicted that the 
effectiveness of the paragraph written by the students was 
computed with the mean score of less than 50. This 
shows that students have problem of writing effective 
paragraph.        
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